Vol. 6, Issue 1, Oct., - Dec., 2020. ISSN: p2536-748x, e-2563-7498

Influence of Parental Strategic Leadership Styles on Rebuilding Moral Values Reorientation and Disciplined Behaviour of Higher Institution Students in Rivers State

ALI, Uchechukwu, PhD
Department of Educational Foundations,
School of Education, Federal College of Education
(Technical) Omoku Rivers State
&
NWANKWO, Eronini Hyginus
Department of Educational Foundations,
Faculty of Education, University of Port Harcourt
Abstract
The study aimed at determining the influence of parental strategic leadership styles on rebuilding,
moral values re-orientation and disciplined behaviour of higher institution students in Rivers
State. A descriptive survey design was used in conducting the study and the multi-stage sampling
technique was used to select one thousand two hundred 1,200 students from five 5 higher
institutions in Rivers State. A self-developed questionnaire titled “Student Behaviour Profile
Academic Ethics and Integrity Questionnaire” (SBPAEIQ) was validated and used in the data
collection. Two null hypotheses were postulated and tested using analysis of variance (ANOVA)
with fisher’s (LSD), The findings were that parental strategic leadership styles significantly
influence the rebuilding of higher institution students’ moral values re-orientation and disciplined
behaviour. Parents from authoritarian and democratic family exhibit high disciplined behaviour
than those from laissez-faire family. It was concluded that parents should adopt both autocratic
and democratic strategic leadership styles in handling or dealing with the students. It was also
recommended that influence of parental strategic leadership styles has effect on character
education, moral value re-orientation, academic ethics and integrity of the students.
Keywords: Influence, parental strategic styles, values re-orientation.
Introduction
Parental strategic leadership style is a term which denotes a well-thought out approach to
bringing up a child and rebuilding trust in educational system. The parent is decisive in modeling,
rebuilding and in teaching what is moral and indirectly inculcating academic ethics and integrity
the values of the culture into the children. The parent does this through his or her strategic
leadership style of parenting, which results in the gradual internalization of those values by the
child. It is this that holds the parent most accountable, because it is the one that depends most
heavily on the home environment to explain behaviour.
Onyejiaku (2011) viewed parental strategic leadership styles as discipline techniques
applied by parents on the children which center around habit/value formation and rebuilding trust
in educational system. They are used in the process of child – rearing to teach certain values that
guide a child’s actions and behaviour pattern throughout life.
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Studies in which parents and children’s levels of moral reasoning have been compared with
the parental strategic leadership style. Holstein, (2000), Park (2003), Walker and Taylor, (2009)
have generally shown them to be positively, though weakly related. Damon (2010) while
summarizing much of his research on parental strategic leadership styles and discipline, classified
parental strategic leadership into three separate categories namely, authoritarian, democratic and
permissive. According to him authoritarian parents confront the child in a harsh and arbitrary
manner, when they feel like it not when the child needs it. Osam (2015) explained authoritarian
parental strategic leadership styles as a discipline style adopted by parents on their children that
involves restricting the children’s autonomy, value, preservation of order, and traditional structure,
thereby inhibiting verbal give and take and encouraging parents words as what is right.
In the same vein, Ali (2016) stated that authoritarian parental strategic leadership style
which is high in all forms of control is the only one out of the three parental strategic leadership
styles that could actually impede a young person’s moral development progress as they exercise
unilateral control and disallow children the sense of autonomous experience and responsibilities
that are necessary pre-requisites for moral advancement.
Achibong (2011), drawing a clear distinction between the three parental strategic
leadership styles states that in authoritarian style, children are not able to understand reasons for
the rules their parents impose, since autocratic rules and commands often change according to a
parents erratic whims and other pressures. While in the permissive strategic leadership style of
parenting, there are no clear and consistent standards which according to Ezeani (2016) literally
mean “let people do what they like”. There are no rules, no goals and little or no help given to
children on value concepts, no way of determining whether an act is right or wrong. In a situation
such as this, children can hardly develop good moral values which underlie disciplined behaviour.
Rather than authoritarian or permissive strategic leadership parenting Damon (2010)
advocates “democratic” strategic leadership parenting. In line with this, Crosser (2017) argued
that, of the authoritarian, permissive and democratic strategic leadership parental styles of
interaction with children, the latter nurtures the emergence of positive character traits such as
honesty, obedience, love etc in children. In a study, a parental strategic leadership style reflecting
individual parents scores on the general strategic leadership parental dimensions of acceptance and
control, parents who were high on the acceptance dimension were relatively high on behavioural
control. It was discovered that authoritarian parents were shown to score higher on behaviour
control and higher on a measure of moral character (Benefied 2003).
In the same vein, Havighurst and Taba (2004) in their research on four character types
among 18 year old and background factors of experience differentiating the various types such as
defiant, submissive, adaptive and self-directed, discovered that the submissive person is one who
will not initiate action. He tends to have strong moral standards and a well developed sense of duty
and obligation as a result of accepting standards imposed by authority. He was discovered to come
from a home dominated by authoritarian parents in which there is a lack of emotional backing and
warm attachments to offset the influence of harsh and sometimes puzzling parental requirements.
In support, Durojaiye (2006) maintained that Nigerian children learn moral values and good
behaviour through punishment, reward, unconscious imitation and constructive reflective thinking.
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Undesirable behaviour of the children is punished by adults and socially acceptable behaviour is
rewarded.
Authoritarian parental strategic leadership style according to Benefied (2003) often leads
to inhibited resentment which sooner or later breaks out causing the children to do many deviant
things they otherwise would not have done. NACA (2012) also states that children live in fear and
see the world as hostile, therefore they react in defense of further punishment because of constant
threat. They end up pretending to be of good behaviour at home, but exhibit anti-social and
immoral behaviour in the school since they are out from parental prison. Similarly, Vedder (2010)
studied a group of 41 runaway girls with a mean age of 18-25 years. The result showed that over
80% of the girls confessed that they were always involved in theft, alcohol abuse, immoral acts,
loitering, disorderly conduct and aggravated assault. Seventy-eight percent (78%) of the girls
reported being runaways from homes due to authoritarian and laissez-faire parental strategic
leadership styles adopted by their parents.
On the contrary, Medinnus and Johnson (2016) in their studies emphasized that the
dominant parents (authoritarian) insist on complete obedience, supervise the child closely in his
choice of activities and express concern over trifles and criticize the child. This he concludes
makes a child to be honest, respectful, polite and careful in his behaviour. Therefore such a child
is likely to behave in a disciplined manner. Nutley and Davies (2007) investigated the effect of
family size and child rearing practice on adolescents. With the sample size of year two male
students between an age range of 18 and 25 years and six dependent variables of loving, rejecting,
neglecting, casual inconsistencies, discipline and expectation, which were appraised against the
impact of family child rearing practice. The result revealed that adolescents from democratic
families significantly exhibited higher self-perception, disciplined behaviour and personality
projection more than those from autocratic and laissez-faire families.
In relating moral values and disciplined behaviour, Fraenkel (2003) stated that moral values
underlie most if not all human behaviour. Kohlbery (2003) had consistently maintained that
thought, beliefs and action cannot be separated. He cited the fact that there are moderate
correlations between moral values or levels of moral judgment and behavioural measures of
resistance to various types of peer pressure to charge or violate moral beliefs.
In the same vein, Okoye (2015) also pointed out that an individual’s attitude to morality or
concept of moral values has a lot to do with the way the person reasons and behaves both in the
family and at school to rebuilding trust in educational system. Turiel (2009) cited a number of
studies on children’s cheating at blend the moral action and behaviour inquiry, that at the higher
level of moral reasoning there is a relationship between non-cheating behaviour and moral
development.

Statement of the Problem
Students in our institutions of learning are no longer respecting the constituted authority,
school laws, lecturers, life and human dignity nor do they maintain high moral code and chastity
which gave glory to our educational institutions decades gone by. This in essence implies that
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moral values of honesty, patience, tolerance, truthfulness, modesty, self-control, academic ethics
and integrity, disciplined behaviour are lacking in the lives of our higher institution students.
This breakdown of moral values which has resulted in dishonesty, aggression, bullying,
robbery, murder, gangsterrism, drug abuse, rape, examination malpractices and falsification of
results sent to parents have now become so pronounced and a permanent feature of life in our
school system. This has caused heartache for parents, educational administrators and government
since the society and the future progress of any nation rest on how these youths are groomed to
take up the mantle of leadership. These are being blamed on many factors such as the corrupt
society, media, school environment, the lecturers and government for lack of school materials,
strict disciplinary measures, improver methods of teaching in schools, but little or nothing is said
about the home and child rearing practices of parents and how they exert influence on students’
value system and behaviour. The problem of the study is to investigate influence of parental
strategic leadership styles on rebuilding moral value re-orientation and disciplined behavour high
institution students in Rivers State.
Purpose of the Study
The purpose of this study therefore was to investigate and determine the influence of
parental strategic leadership styles on rebuilding moral values re-orientation and disciplined
behaviour of students. The study also sought to determine whether there exist influence of parental
strategic leadership styles on rebuilding moral values re-orientation and disciplined behaviour of
students.
Null Hypotheses
The study was designed to test these two null hypotheses.
Ho1: there is no significant influence of Parental strategic leadership styles on academic ethics
and integrity, moral values of higher institution students in Rivers State.
Ho2:

There is no significant influence of parental strategic leadership styles on disciplined
behaviour of higher institution students in Rivers State.

Methodology
This study adopted a descriptive survey design and the instrument for data collection was
a self-designed questionnaire. The population for the study was higher institution students in
Rivers State which was 900,934 in the year of study. A total sample of one thousand two hundred
1,200 students within the age range of eighteen 18 and twenty five 25 years constituted the subject
of the study. The multi-stage sampling technique was used to select from the five higher
institutions in Rivers State.
The research instrument (the questionnaire) was constructed by the researcher and vetted
by five experts in Educational Management, Guidance and counseling, sociology of Education,
Educational Psychology and Educational Measurement and Evaluation, to ensure face and content.
The questionnaire which had sections A, B and C with thirty items that measured parental strategic
leadership styles, moral values re-orientation and disciplined behaviour of the students yielded the
value of reliability co-efficient ranging from 0.78 to 0.98 in estimates of the variables. four likert
type response scale categories, Strongly Agree, Agree, Disagree and Strongly Disagree (Scored
4,3,2,1 respectively) was used for the respondents to tick the option that best represents their view.
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One thousand two hundred 1,200 copies of the research instrument were personally administered
to the students with the help of research assistant in each of the five higher institutions in Rivers
State. With this assistance, a 100% return rate was obtained. Ten data items were used for
disciplined behaviour and ten data items were used for moral values re-orientation which had their
scoring pattern, the higher the mean score the more disciplined the respondents and the lower the
mean score the high/positive moral values manifested by the respondents, the lower the mean score
the low/negative the moral values exhibited by the respondents. The statistical analysis techniques
used in testing the hypotheses were one-way analysis of variance (ANOVA) level of significant.
Data Analysis and Results The data obtained from the respondents were analysed using the
one-way analysis of variance in testing the first and second hypotheses.
Null Hypothesis 1: Parental strategic leadership styles do not significantly influence the academic
ethics and integrity moral values re-orientation of higher institution students in Rivers State.
To test this hypothesis the moral values of students from authoritarian, democratic and
laissez-faire parental strategic leadership styles were compared using the one way analysis of
variance (ANOVA). The result is represented in table 1a.
Table 1a: Summary data and one way analysis of variance (ANOVA) of the influence of parental
strategic leadership style on higher institution students academic ethics and integrity,
moral values re-orientation.
Parental Leadership Styles
n
Authoritarian
140
Democratic
822
Laissez-faire
238
Source of variation
SS
Between group
2472.846
Within group
128913.8
Total
131386.6
Significant at 0.05 level, df = 2;1197, critical f = 2.99

̅
𝑿
29.84
27.48
23.99
df
2
1197
1199

MS
1736.423
107.697

SD
11.46
10.40
9.66
F
16.123

The result in Table 1a indicates that the calculated f–ratio of 16.123 is greater than the
critical f-ratio of 2.99 needed. Thus, the null hypothesis is rejected. This means that parental
strategic leadership style has a significance influence on students academic ethics and integrity,
moral values. To find out which of the parental strategic leadership styles produced students with
the higher moral values, a post Hoc test was performed using the fisher’s Least Significant Diff
Table 1b: fisher’s LSD test of the influence of parental strategic leadership styles on student’s
moral values re-orientation.
Parental leadership Styles
Authoritarian
Democratic
Laissez-faire
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a.
Group mean are along the diagonal.
b.
Difference between group mean are above the diagonal.
c.
Fisher’s LSD t-values are below the diagonal.
P<0.05; df = 1197; critical t = 1.96
The result in Table 1b shows the comparing of the mean of one group of mean another
group which indicates that students with authoritarian and democratic parental strategic leadership
styles are significantly higher in moral values than those from laissez-faire parental strategic
leadership styles.
Null Hypothesis 2: There is no significant influence of parental strategic leadership styles on
disciplined behaviour of higher institution students in Rivers State.
To test this hypothesis, the disciplined behaviour of students with authoritarian, democratic
and laissez-faire parental strategic leadership styles were compared using the one way analysis of
variance. The result is presented in table 2.
Table 2a: summary data and one-way analysis of variance (ANOVA) of the influence of parental
strategic leadership styles on students disciplined behaviour.
Parental leadership styles
n
Authoritarian
140
Democratic
822
Laissez-faire
238
Source of variation
SS
Between group
2740.955
Within group
93096.16
Total
95837.115
Significant at 0.05 level, df = 2;1197, critical f = 2.99

̅
𝑿
27.63
25.73
22.53
Df
2
1197
1199

MS
1370.478
77.775

SD
9.65
8.72
8.65
F
17.64

Table 2a shows that the calculated f-ratio of 17.621 is greater than the critical f-ratio of
2.99; therefore, the null hypothesis is rejected. Meaning that parental strategic leadership style has
significant influence on students disciplined behaviour. To find out the direction of influence, the
Post Hoc test was performed using the fisher’s Least Significant Differenced (LSD) test was
performed. The result is presented in Table 2b.
Table 2b fisher’s LSD Test of the influence of parental strategic leadership styles on student’s
disciplined behaviour
Parental leadership styles
Authoritarian
Democratic
Laissez-faire
a.
b.

Authoritarian
27.63a
1.66c
3.83

Democratic
1.89b
25.73
3.49

Laissez-faire
5.10
3.21
22.53

Group mean are along the diagonal.
Different between group mean are above the diagonal.
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c.
Fisher’s LSD t-values are below the diagonal.
P<0.05; df = 1197; critical t = 1.96
Observation of the analysis on Table 2b shows that, the disciplined behaviour of students
from authoritarian and democratic parental strategic leadership styles do not significantly differ.
Discussion of Findings
The findings from the testing of the two null hypothesis of this study are not only interesting
but educative, unique and revealing. In accordance with the finding that students from families
where parents employ democratic parental strategic leadership styles are higher in their moral
values than their counterparts from families where parents employ laissez-faire strategic leadership
style, Crosser (2017) discovered that among the three parental strategic leadership styles,
democratic styles nurture or educate the emergence of more positive character tracts such as love,
honesty, obedience etc in young children than authoritarian and laissez-faire styles. Also Damon
(2010) while drawing a clear distinction between the three parental leadership style, advocated
democratic parental leadership styles. For instilling moral values of honesty and forgiveness etc in
children, on the premise that it builds and rebuild communication bridges for children while at the
same time directs children toward the parent moral standard.
The finding is in line with the works of Holstein (2000), Park (2003), Walker and Taylor
(2009) who in their studies found positive, though weak, relationship of the child level of moral
reasoning and his/her parental strategic leadership style. The finding that students from families
whose parents employed authoritarian parental strategic leadership style are as high in their moral
values is not surprising, although it is at variance with the views and findings of a few researchers
like Ali (2016) who saw authoritarian parental strategic leadership style as being high in all forms
of control and could impede a young person’s moral development and mental progress.
It could be explained that success in instilling values in children during their formative
years requires strict, consistent and rigid disciplinary technique that creates no room for variation.
In agreement Durajaiye (2006) explained that Nigerian children learn moral values through
punishment reward, unconscious initiation and constructive reflective thinking, nothing that
undesirable behaviour of a child is punished by parents or adults and socially acceptable behaviour
is rewarded.
Further justifying of this finding, Benefield (2003) discovered in Baumrid’s parental
strategic leadership styles reflecting individual parents’ scores on the general strategic leadership
parental dimension of acceptance and control that children of authoritarian parents have been
found to score higher in measure of moral character. It supports the work of Havighurst and Taba
(2004) who found out that, out of four character types (defiant, the submissive, adoptive and selfdirective). Submissive students tend to have strong moral standards and reputation as responsible
people and they reported coming from homes dominated by authoritarian parents.
The next finding of this study is that there is significant influence of parental strategic
leadership styles on disciplined behaviour of students. the Post Hoc analysis further revealed that
students whose parents employ authoritarian and democratic strategic leadership styles are more
disciplined than their counterparts in families where laissez-faire strategic leadership style is used.
The results are not surprising, most empirical studies revealed that parents, the key actors in the
family have often accepted or addicted their enormous task of upbringing in their family. This
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finding has supported the works of Nutley and Davies (2007) who found that adolescents from
democratic families exhibited higher self-perception, personality projection and disciplined
behaviour more than their counterparts in laissez-faire and Osam (2015) discovered that children
from democratic families grow up disciplined, independent in thinking, having healthy and
positive self-control which reflected in active outgoing and spontaneous behaviour. It can also be
explained that under democratic parental strategic leadership style children are directed and
educated to develop internal control of their behaviour. Since they are allowed ample opportunity
to make their own decisions under the supervision of their parents, they are bound to behave in a
socially approved manner.
The finding that students from authoritarian strategic leadership parental families behave
equally in a disciplined manner in those of democratic strategic leadership parental is not
surprising. Although it is contrary to most empirical finding of Vedde (2010), Evan (2003), NACA
(2012) who discovered that authoritarian parental strategic leadership style breeds indiscipline
children. the finding is in line with traditional and biblical belief and practice of “spare the road
and spoil the child” and the findings of Medinnus and Johnson (2016) who found out that the
dominant parents use of physical punishment brought out the cherished trait of obedience from the
children and this helped them to behave in a desirable and acceptable manner.
In agreement with this finding, a further explanation could be attributed to the level of
civilization in the present era, when children start schooling so early and are exposed to indecent
activities and modeling in television, mass-media, newspaper, etc. in the society, strict, firm and
rigid form of control is required to make children conform to the standard of behaviour expected
of them in the home and at school.
Another finding of the study which revealed a significant relationship between students
moral values and disciplined behaviour (r = .847; t = 0.195; p = 0.05) agrees with opinions of Ali
(2016), Okoye (2015) who do not only maintained that thought, beliefs and action cannot be
separated but that there are moderate correlation between moral values and behavioural measures
resistance to various types of peers pressure to change or violate moral beliefs.
In line with this, Turiel (2009) and Kohlberg (2003) observed that at the higher level of
moral reasoning there is a relationship between non-cheating behaviour and moral development
and that woman of high moral judgement were positively related to such values as forgiveness and
cheerfulness, family security and social recognition which lead to rebuilding moral value reorientation and discipline behaviour of higher institution students.
Conclusion
On the basis of the findings of this study, it is concluded that parent should adopt both
autocratic and democratic strategic leadership parental styles in handling and dealing with the
students. Influence of parental strategic leadership styles have effect on moral value re-orientation,
academic ethics and integrate of the students.
Recommendations
Based on the findings of this study the following recommendations are made.

8

www.benchmarkjournal.com

editor@benchmarkjournals.com

Vol. 6, Issue 1, Oct., - Dec., 2020. ISSN: p2536-748x, e-2563-7498

(1)
(2)
(3)

There should adequate monitoring or supervision of students by parents to ensure that
information about them is real.
Character education and moral value orientation should be introduced as a course into
tertiary institution curriculum.
Seminar, conference and workshop have to be conducted on regular basis for students on
moral value re-orientation and disciplining behaviour in our higher institutions.

References
Archibong, N. B. (2011). Administrative behaviour in education. Johnson and Sons Publishers.
Ali, U. (2016). The practice of school administrations: A system approach. Ibadan: Prayman
Publishers.
Benefied, L. (2003). Systematic reviews of educational research. Journal of school psychology.
41(1), 5-8.
Crosser, S. (2017). Helping young children to develop character. Opinion paper university of
Wisconsin stout.
Damon, W. (2010). The moral child. New York: Macmillan.
Durajaiye, M.O.A. (2006). New Introduction to Educational Psychology. Ibadan: Evans.
Ezeani, E.O. (2016). Fundamentals of public administration. Enugu: Zik Chuks Publishers.
Fraenkel, J. R. (2003). Helping Students thing and value: Strategies for teaching the social studies.
New Jersey: Prentice Hall, Englewood Cliffs.
Havighurst, R.T. & Taba, H. (2004). Adolescent character and personality. New York: John
Wiley.
Holstein, C. E. (2000). The relation of children moral judgment level to that of their parents and
to communication pattern in the family. In R.C. Smart and M.S. Smart (ed) Reading
in child development and relationships. New York: Macmillen.
Kohlberg, L. (2003). Essays on moral development: The Psychology of moral development II. New
York: Harper and Row.
Medinnus, G. R. & Johnson, R. C. (2016). Child and adolescent psychology Canada: John Wiley
and Sons.
National Agency for the control of AIDS (NACA) (2012). An assessment of individual and
institutional research utilization by policy makers and programme managers at
state and National levels in Nigeria: Abuja, Nigeria.
Nutley, S. & Davies, H. (2007). Using evidence: How research can inform public services. Bristol:
policy press.

9

www.benchmarkjournal.com

editor@benchmarkjournals.com

Vol. 6, Issue 1, Oct., - Dec., 2020. ISSN: p2536-748x, e-2563-7498

Okoye, N.M. (2015). The challenges of Nigerian higher institution students examination. Ibadan.
Evans Brothers.
Onyejiaku, F. O. (2011). Value orientation: A remedy for juvenile delinquency. The Counselor. 6,
2-8.
Osam. I. (2015). Administrative structure and resources management for effective implementation
of special education. Nigerian Journal of Education Science and Technology, 3(1),
138-149.
Park, B. (2003). Development of moral judgment and its relation to family environmental factors
in indian and american families. Child development. 51, 1030 – 1039.
Turiel, E. (2009). Relations between level of moral judgement and preference and comprehensive
of the moral judgement of others. Journal of Personality. 37, 225 – 252.
Vedder, C. B. (2010). The delinquent girl or child. springfield III: Charles C. Thomas.
Walker, L. J. & Taylor, J. H. (2009). Family interactions and the development of moral reasoning,
child development. 62, 264 – 283.

10

www.benchmarkjournal.com

editor@benchmarkjournals.com

Vol. 6, Issue 1, Oct., - Dec., 2020. ISSN: p2536-748x, e-2563-7498

Inclusive Knowledge Management as a Correlate of Academic Staff Effectiveness in
Cross River State Public Universities, Nigeria

Ekpenyong, Enoh Bassey
&
Uzoigwe, Michael Chukwudi
Department of Educational Management,
Faculty of Education,
University of Calabar, Calabar-Nigeria

Abstract
The study investigated inclusive knowledge management as correlate academic staff effectiveness
in Cross River State public Universities, Nigeria. Correlational research design was adopted for
the study. Census approach was used to select all the 146 Heads of Department in CRUTECH and
UNICAL for the study because the population was not too large to warrant randomization. A
validated instrument by 3 experts in Measurement and Evaluation, and Educational Management
titled: Inclusive Knowledge Management and Academic Staff Effectiveness Survey (IKMASES)
was used for data collection. Data collected were analyzed using Pearson Product Moment
Correlation Coefficient Analysis. Findings revealed that knowledge creation and sharing
significantly correlated with academic staff effectiveness in terms of teaching delivery, students’
assessment and project supervision in public Universities in Cross River State. Premised on the
findings of the study, it was concluded that inclusive knowledge management significantly
correlated with academic staff effectiveness in public Universities in Cross River State, Nigeria. It
was recommended that institutional administrators should endeavor to create and share inspiring
and innovative ideas that can enable lecturers to improve their teaching delivery, students’
assessment and project supervision for a better learning outcome.
Keywords: Inclusive, knowledge management, academic staff, effectiveness
Introduction
The relevance of academic staff in higher institutions around the world cannot be
overstressed. They are the greatest assets as well as major stakeholders in the university industry.
Their main work is to bring up the young generation of students to acquire skills and knowledge
for sustainable growth and development. Professionally, lecturers engage in teaching, research as
well as carry out other public services. Academic staff publishes research findings in reputable
journals, book chapter contributions and as well participate in paper presentation at conferences as
a mark of academic excellence and criteria for reward and promotion. The management of the
institutions are therefore under increased pressure to create opportunities for professional guidance
and development of their staff via mentoring, which is training and development relationship that
enhances professional growth and work performance effectiveness.
Since employee effectiveness is a vital input in every institution, it is an important measure
for organizational outcomes and success. Oredein (2014) defines staff effectiveness as the sum of
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individual output in terms of quality and quantity expected from an employee in a particular work.
Ordean (2014) further views staff effectiveness as the degree to which lecturers execute the
teaching-learning activities. Teaching is a difficult task which demands enormous commitment
without which course objectives could be defeated. Quality teaching according to Joshua (2019)
harmonizes the instructional process, classroom, course content, environment (with its challenges),
the teacher and the learner to make learning activities cooperative and supportive. Teaching
delivery therefore is an instrument which an academic staff may use to demonstrate and model the
types of responses or tasks needed for students to perform by providing guided practice,
monitoring responses and delivering immediate corrective feedback.
Another dimension of academic staff effectiveness is assessment of students’ classwork. It
is the process of evaluating students’ progress to ascertain the extent to which the instructional
objectives have been achieved via quizzes, practical exercises, preparatory/written assignments,
oral presentations, among others. Assessment of students’ work, if adequately conducted
covers the range of informal diagnostic tests lecturers could use to assist the process of learning
by their students. In the same vein, project supervision is another category of academic staff
effectiveness. It simply refers to the systematic process of guiding a research student through
higher degree research program by offering advice and providing direction, setting milestones and
monitoring the progress, providing feedback, encouragement and support throughout the research
process.
In Cross River State public Universities, the issue of academic staff effectiveness is what
stakeholders in higher education agitate for. The researchers observed with dismay that some
academic staff seem to be ineffective in terms of teaching, students’ assessment and project
supervision. Some lecturers appear to be below expectations by always staying absent from school.
It seems some academic staff tends to grade their students’ without actually conducting test and
ascertain the extent to which the course objectives have been achieved. Civak and Konakli (2017)
submitted that some supervisors are not friendly to their supervisees as they tend to delay students’
projects due to passive-aggressiveness, stress, unmet expectations, relational breakdown, low
morale and job dissatisfaction. Blanchard (2014) affirms that good work performance in higher
education will lead to positive growth. Abdulkareem and Oyeniran (2011) corroborate that
universities are established to serve as centers of technological and scientific advancement, skills
development, production of quality entrepreneurial graduates, and strategic researches and
development strategies. These would promote teaching delivery, students’ assessment and project
supervision. This means that, to actualize effective work performance, these indices of academic
staff work performance must be given proper attention through inclusive knowledge management.
Knowledge management as an aspect of inclusive educational administration that is
concerned with the practice of storing and sharing the wisdom, understanding and expertise
accumulated in the school about its processes, techniques and operations. It includes among others
knowledge creation and knowledge sharing. These categories of knowledge management, if
effectively managed will to a large extent enable administrators to achieve the desired level of
teaching and learning (Civak & Konakli, 2017). However, knowledge creation is the process of
making available new crystalized knowledge and connecting it to the school organisation in order
to bring about continuous improvement in teaching delivery, students’ assessment and project
supervision. The process of knowledge creation involves collaboration and interaction among
members in the school. Therefore, a created knowledge is effective utilized through sharing.
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Having recognized that knowledge constitutes a valuable intangible asset for creating and
sustaining competitive advantages, school organizational managers share knowledge among staff
to enhance teaching and learning process. No staff can function effectively in a school environment
where knowledge/information resources are not made available for instructional processes.
Another essential dimension of knowledge management is knowledge sharing. It is the
intentional dissemination of relevant information by individuals while believing that if what they
have is also owned by others then it creates the common good (Russli and Kassim, 2012).
Contextually, knowledge sharing works better through individuals’ support who can volunteer to
share the knowledge about what they know within the school organisation. This is because the idea
of knowledge sharing can play a critical role in bringing together, the knowledge, experience, skills
of members of the school for improved academic performance of students. Ipe (2013) identified
four major factors that influence knowledge sharing to include: nature of knowledge, the
motivation to share, the opportunities to share, and the culture of the work environment.
Statement of the Problem
Cross River State Universities are established by law to render social services to
students/staff and communities. But a critical observation by the researchers shows that some
administrators seem not to create and share their knowledge but tend to hoard relevant information
from appropriate designations to avoid making themselves vulnerable to job loss or to protect their
personal value, decrease their substitutability and become indispensable within the University
system. It also appears that some administrators hardly offer relevant courses/opportunities for
new knowledge to be created through interaction, practice, and experimentation hence, do not
provide the right forums for knowledge to be shared among academic staff. There equally seems
to be general lack of time to create and share knowledge on effective teaching techniques and lack
of time to identify staff in need of assessment methods as well as project supervision.
These lead to ineffectiveness among the academic staff in terms of teaching delivery,
assessment of students’ classwork and project supervision. However, the researchers observed that
some lecturers hardly attend classes with well-prepared materials to engage their students in
interactive lectures. Hence, poor mastery of assigned courses, irregular assessment of students and
poor supervisory skills of some academic staff might be a function of knowledge hoarding in the
University system. This leads to corruption, cultism, delayed graduation, riots by students, strike
action by staff and hostile communities. Nevertheless, the management of these institutions has
carried out innovations through induction programmes, installation of digital libraries and lots
more to enhance knowledge management procedures for academic staff effectiveness. National
Universities Commission (NUC) has also put relevant guidelines for earn allowance and
promotion of academic staff members of the University. Despite efforts by the management, the
academic staff has not been able to satisfy their clients on effective service delivery, the problem
persists. Therefore, this study is set to addressing this question: To what extent does inclusive
knowledge management correlate with academic staff effectiveness in public Universities in Cross
River State, Nigeria?
Literature Review
One of the key elements of inclusive knowledge management in the university system is
knowledge creation. It is the process of making available new crystalized knowledge and
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connecting it to the organisational system to bring about continuous improvement. There is an
increasing emphasis on the importance of knowledge creation beyond information system
management in both the private and public sectors. Thambi and Paddy (2012) explored the effects
of knowledge creation taxonomy on academic staff effectiveness. Findings indicated that
knowledge creation, sharing and application significantly contributed to effective teaching
delivery and job satisfaction in the Federal Universities sampled for the study. Similarly, Lokman
and Mehmet (2016) explored the practice of creating knowledge in Malaysian normal stream
school. Findings revealed that creating knowledge helped the school administrators in bringing
new ideas in the school system by infusing new thoughts, techniques and methodologies for
research, and community services. It further paved the way for the teachers and management to
engender the mutual provision and maintenance of a physical setting where teaching and learning
took place.
Knowledge creation however connects people with the knowledge that they need to take
action. By creating knowledge through research, in the school organization, it can integrate,
identify, manage and share all of the department’s information assets. Civak and Konakli (2017)
investigated the impact of knowledge creation processes of university administrators and academic
staff work performance in Turkey. Findings revealed that obtaining knowledge; using knowledge;
learning knowledge; sharing knowledge; evaluating knowledge and administrative support played
the most important roles in the knowledge management process for staff motivation.
In a related study, Ozmen and Muratoglu (2018) worked on the competency level of
administrators in creating and implementing some predetermined knowledge management
strategies at schools with regards to gender variables. The results showed that explicit knowledge
is often applied by teachers compared to implicit knowledge. In theory, explicit knowledge is
easier to understand and can be adapted by the teacher in his/her teaching process. Secondly,
results equally showed that the in-service teachers focused on the process of creating knowledge
for effective instructional delivery. This implies that knowledge creation is a prerequisite for work
performance among staff. Minhong and Allan (2018) carried out a study on the impact of
knowledge creation in selected Hong Kong universities. Interviews, based on relevant KM models,
were conducted to understand teachers’ perception of Knowledge Management. The researchers
found that knowledge sharing, people, culture and knowledge storage with Information
Technology support were regarded as important from the interviewees’ points of view. Most
interviewees accepted that knowledge creation helped to improve their practice but it needed the
support of various dimensions such as people, culture, Information Technology and management.
It was equally found that knowledge creation was used as an alternative strategy by schools to help
teachers equipped with relevant skills to face the challenges to improve performance.
The term knowledge sharing refers to a complex consensus process that involves
knowledge exchange among people, friends, families, communities, or organizations.
Organizations have recognized that knowledge constitutes a valuable intangible asset for creating
and sustaining competitive advantages. At the University level, Dhamdhere (2014) found that
knowledge sharing is mainly to achieve the educational goals and objectives at a particular level
of education. It involves recorded and well documented information that helps in taking action and
is also expressed in formal language. Such inclusively administrative provision enables teachers
to know when, what, how and who to take instructional responsibilities. It is usually published
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and made available for use like primary, secondary information sources, and can be articulated,
captured, presented and codified in various forms like words, numbers, specifications, school rules,
facts, students’ blog post, email, report and other kind of printed (books and journals) as well as
digital assets. Many studies on inclusive knowledge sharing showed significant impact of
motivation of front line employees and organizational commitment (affective, normative and
continuance).
Trujillo (2013) worked on knowledge sharing and academic staff work performance in
selected Malaysian higher institutions. Findings revealed that there was a significant relationship
between knowledge sharing and work performance of academic staff. It was also found that
knowledge sharing correlates with teachers’ utilization of standards-based curriculums, strong
instructional leadership, frequent monitoring and evaluation, and focused professional learning.
Similarly, Dobbie and Fryer (2011) examined the impact of knowledge sharing on job performance
of academic staff in Delta State University, Nigeria. The findings revealed that knowledge sharing
significantly related to career advancement and career development. It was also found that
knowledge sharing promoted overall job satisfaction which included general satisfaction, internal
work motivation, and growth satisfaction, which are combined into a single measure.
Horng and Loeb (2010) assessed the influence of knowledge creation, instructional
leadership and job performance of teachers in Pakistan. The findings revealed that there was a
significant influence of knowledge sharing on teaching and learning, strong school leadership and
curriculum delivery. It was equally discovered that knowledge sharing enhanced strategic hiring,
teacher support, and resource allocation and instructional leadership. They found that principals
who spent more time on sharing vital information among staff had better student achievement
results.
In a related study, Edmonds and Odden (2018) explored the effect of knowledge sharing
on teachers’ commitment in Nkanu West Education Zone of Enugu State. Findings revealed that
knowledge sharing was a correlate of work commitment. This implies that the level of enthusiasm
an employee has towards his/her tasks assigned at a workplace are a function of the information
received for carrying out a task. Such experience defines the feeling of responsibility that a person
has towards the goals, mission, and vision of the school organization he/she is associated with.
In a similar study, Wang, Haertel, and Walberg (2015) conducted an empirical study to
find out the impact of knowledge sharing on school organizational practices. The findings of the
study indicated that knowledge sharing significantly impacted on work performance in terms of
setting clear academic and behavioral goals, safe and orderly school climates, maximizing student
time, and academic emphasis. This implies that knowledge sharing processes could be applied in
transforming information and intellectual assets into enduring values for enhancing work
effectiveness of teachers. Mortimer and Sammons (2017) conducted a study in the United
Kingdom to assess the implementation of knowledge sharing policies among institutional
administrators for teachers’ job effectiveness. It was found that the school leaders who
implemented knowledge sharing policies were reported by the researchers to have more (80
percent) school organizational characteristics than their counterparts throughout the whole
sampled Districts. The staff in these schools was supported to develop job satisfaction traits
including: neuroticism, extraversion, openness to experience, conscientiousness and
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agreeableness. The study further revealed that the school administrators unraveled elements in the
organization that needed to be coordinated and supported in order to achieve the organization’s
productivity and effectiveness, classified as hard elements (strategy, structure, and systems) and
soft elements (share values, skills, style, and staff).
Objectives of the Study
The aim of this study was to determine the relationship between inclusive knowledge
management and academic staff effectiveness in Cross River State public Universities, Nigeria.
Specifically, the study sought to find out the extent to which:
1.
Knowledge creation relates to academic staff effectiveness
2.
Knowledge sharing relates to academic staff effectiveness
Research Hypotheses
1.
There is no significant relationship between knowledge creation and academic
staff effectiveness
2.
Knowledge sharing does not significantly relate to academic staff effectiveness
Methodology
The study was carried out in Cross River State of Nigeria. The State has two public
Universities, namely: University of Calabar and Cross River University of Technology. The
population of the study is made up of all the 146 Heads of Department in CRUTECH and
UNICAL. The study adopted correlation research design aimed at establishing relationships and
correlating inclusive knowledge management and academic staff effectiveness in public
universities in Cross River State. Census sampling technique was used to draw and use all the 146
Heads of Department in the two institutions because the population was manageable. An
instrument titled: Inclusive Knowledge Management and Academic Staff Effectiveness Survey
(IKMASES) was used for data collection. The instrument has three sections-A, B and C. Section
A elicited demographic data, while B gathered information on inclusive knowledge management
variables and C collected information on academic staff work performance in the Universities.
Each of the sub-independent and sub-dependent variables was measured by six items using a
modified four point rating scale of Very Large Extent (VLE), Large Extent (LE), Low Extent (LE)
and Very Low Extent (VLE). The instrument was validated by two experts, one in Educational
Administration, and another in Measurement and Evaluation of the Faculty of Education in
University of Calabar. The reliability index of the research instrument was carried out using 50
Heads of Department in a private university, Arthur Jarvis which was not part of the study sample.
Cronbach alpha reliability estimate of the test instrument was done in order to determine the
internal consistency of the questionnaire items. The result gave the index of 0.91 considered good
for the research instrument. All the copies of the questionnaire were personally administered by
the researchers, with the help of 3 trained research assistants. The copies were retrieved,
scrutinized, gleaned and analyzed with Pearson Product Moment Correlation statistics.
Null Hypothesis 1: There is no significant relationship between knowledge creation and academic
staff effectiveness in Cross River State Public Universities.
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Table 1: Pearson product moment correlation analysis of the relationship between knowledge
creation and academic staff effectiveness in terms of teaching delivery, students’
assessment and project supervision (N=140)
̅
Variables
N
SD
df
r-cal p-val
𝑿
Knowledge creation (X1)
140
13.6951 2.30362
Teaching delivery (Y1)
140
12.0041 2.49162
138
.489* .000
Students’ assessment (Y2)
140
12.2398 2.74111
138
.403* .000
Project supervision (Y3)
140
11.6260 3.68316
138
.289* .000
*>.05, critical=.159,
The independent variable in this hypothesis is knowledge creation while the dependent
variable is academic staff effectiveness assessed from three perspectives which are teaching
delivery, students’ assessment and project supervision. The variables were measured continuously.
To test this hypothesis, Pearson product moment correlation was used and the result showed that
for knowledge creation and teaching delivery (r= .489*, p>.05), for knowledge creation and
students’ assessment (r=.403*, p>.05) and for knowledge creation and project supervision
(r=.289*, p>.05). A cursory look at the p-values shows that p(.000) is less than p(.05) for the three
dimensions. This implies that there is a significant relationship between knowledge creation and
academic staff effectiveness for the three dimensions assessed. Hence, the null hypothesis is
rejected and the alternate retained.
Null Hypothesis 2: Knowledge sharing does not significantly relate to academic staff work
performance in Cross River State Public Universities.
Table 2: Pearson product moment correlation analysis of the relationship between knowledge
sharing and academic staff effectiveness in terms of teaching delivery, students’
assessment and project supervision (N=140)
̅
Variables
N
SD
df
r-cal
p-val
𝑿
Knowledge sharing (X2)
Teaching delivery (Y1)
Students assessment
(Y2)
Project supervision (Y3)
*>.05, critical=.159,

140
140
140
140

12.1260

2.57388

12.0041

2.49162

12.2398

2.74111

11.6260

3.68316

138
138

.411*
.373*

.000
.000

138

.171*

.004

The independent variable in this hypothesis is knowledge sharing while the dependent
variable is academic staff effectiveness assessed from three perspectives which are teaching
delivery, students’ assessment and project supervision. The variables were measured continuously.
To test this hypothesis, Pearson product moment correlation was used and the result showed that
for knowledge sharing and teaching delivery (r= .411*, p<.05), for knowledge sharing and
students’ assessment (r=.373*, p<.05) and for knowledge sharing and project supervision (r=.171*,
p<.05). A cursory look at the p-values shows that p(.000) is less than p(.05) for the three dimension.
This implies that there is a significant relationship between knowledge sharing and academic staff
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effectiveness for the three dimensions assessed. Hence, the null hypothesis is rejected and the
alternate retained.
Discussion of Findings
One of the findings of the study revealed that knowledge creation significantly correlated
with academic staff effectiveness. The implication of this finding is that the more inclusive
knowledge is created effectively managed in the university by Heads of Department, the higher
the level of academic staff effectiveness and vice versa. The possible implication of this finding is
that a continuous combination, transfer, and conversion of different kinds of knowledge and
connecting them to the goals and objectives of the university will bring about continuous
improvement in academic staff teaching delivery and lots more. This occurs mostly during staff
meetings where lecturers interact, practice and learn. Therefore, knowledge creation serves both
as both a source of value and as an opportunity to achieve and sustain competitive advantage.
The finding of this study is consistent with the study findings of Thambi and Paddy (2012),
Civak and Konakli (2017), Ozmen and Muratoglu (2018) and Minhong and Allan (2018) who
found that knowledge creation, sharing and application significantly contributed to effective
teaching delivery and job satisfaction. It also supported Lokman and Mehmet (2016) who found
that creating knowledge helped the school administrators in bringing new ideas in the school
system by infusing new thoughts, techniques and methodologies for research, and community
services. It further paved the way for the lecturers and management to engender the mutual
provision and maintenance of physical settings where teaching and learning took place.
Another finding of this study equally indicated that knowledge sharing correlated with
academic staff work performance. The implication of this finding is that the more inclusive
knowledge is shared among staff, the more they work with enthusiasm. This can be done when the
manager finds, selects, organises, disseminates and transfers important information/ expertise
among staff which are necessary for educational activities. This finding is in consonance with the
study findings of Horng and Loeb (2010), Dobbie and Fryer (2011), Trujillo (2013), Edmonds and
Odden (2018) which revealed that there was a significant relationship between knowledge sharing
and work performance of academic staff. They also found that knowledge sharing correlates with
teachers’ utilization of standardized curriculum, strong instructional leadership, frequent
monitoring and evaluation, and focused professional learning. It was also discovered that
knowledge sharing promoted overall job satisfaction, internal work motivation and growth
satisfaction.
Conclusion
Premised on the findings of the study, it was concluded that inclusive knowledge
significantly correlated with academic staff effectiveness in terms of teaching delivery, assessment
of students’ class work and project supervision in public Universities in Cross River State, Nigeria.
In other words, when knowledge is effectively created, shared and managed inclusively, it will
have a significant impact on academic staff effectiveness.
Recommendations
Based on the findings of the study, the following recommendations were made:
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1. The management of Cross River State public Universities should conduct training and
development sessions with a view to helping staff members imbibe new and better ways of
creating knowledge for carrying out their tasks more effectively
2. Academic staff of universities should be unbiased to knowledge sharing acts in order to aid
effective teaching delivery since knowledge hoarding is not the best strategy
3. The university management should provide avenues for academic staff to embrace innovations
in knowledge sharing among them for professional effectiveness
4. University administrations need to provide forums for knowledge sharing such as increased
team work and discussion rooms through digital channels.
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Abstract
This study investigated the effect of teaching commitment and emotional intelligence for workplace
happiness among senior secondary school teachers in Yobe state, Nigeria. Descriptive survey
research design was used in the study; multi-stage sampling technique was used to select 120
respondents. The respondents were measured with relevant standardized scales of (0.82, 0.84 and
0.76) reliability and the data obtained was analyzed using t-test. Two research objectives and
corresponding hypotheses were formulated and tested at 0.05level of significance. The result
showed that there was significant difference between teaching commitment of senior secondary
school teachers’ with high emotional intelligence and those with low emotional intelligence of (t=
81.56; p<0.05), similarly, there was significant difference between the teaching commitment of
senior secondary school teachers with high workplace happiness and those with low workplace
happiness. (t= 36.71; p<0.05). In view of these findings, recommendation such government to
provide conducive working atmosphere for teachers and also, teachers should be sent on
conferences, seminars and workshops periodically to improve and update their emotional
intelligence and intelligent quotients for workplace happiness as well as the required skills needed
for pedagogical instruction and commitment to work.
Keywords: Teaching Commitment; Emotional Intelligence, and Workplace Happiness
Introduction
Teachers play crucial roles in the determination of the quality education of a country. In
Nigeria, the National Policy on Education (NPE, 2013) succinctly states that no education system
can rise above the quality of its teachers, thus implying the crucial roles played by teachers in
facilitating teaching-learning process and in determining the quality of educational service
delivery. Educational stakeholders and students themselves widely support the notion that teacher
commitment is vital to students’ overall development, despite the lack of evidence linking
achievement to observable teachers’ characteristics (Adu, & Olatundun, 2007).
As the saying goes; no nation can rise above the quality of its own teachers, Adeogun cited
in Muraina, Ojo, Nyorere and Muraina, (2014) explained that, the quality of the educational system
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depends on the quality of its teaching staff and that a school without human and material resources
may not to be able to achieve the stated goals and objectives of the educational system. These
furthermore explained that teachers are the major catalyst and determinants of quality education.
Moreover, it has been established that there is high correlation between the emotional stage of
teachers and what they teach. Thus, the ability to teach effectively depends on the teachers’
emotion, knowledge, skills and knowledge occurs in a variety of forms impeded (Muraina,
Muraina, Amao & Oyelade, 2013).
Teaching commitment has been identified as one of the most crucial element for the future
success of education and schools (Bagraim, 2013). Teaching commitment and emotional
intelligence are closely connected to teachers’ workplace happiness and their ability to innovate
and to integrate new ideas into their own practice (Oluwatoyin, Muraina, & Muraina, 2013). The
traditional view of teacher commitment considers it to refer to external referents. Teaching
commitment can be seen as the level of effort made by the teachers towards the achievement of
the objectives that schools are established for. There is a growing body of literature that draws a
strong connection between teacher commitment and the very intimate element of passion for the
work of teaching (Day, 2014; Amao, Olashinde-Giwa, Muraina, & Muraina 2012). The level of
teachers’ commitment is considered to be as a key factor in the success of current educational
reform agenda as it heavily influences teachers’ willingness to engage in cooperative, reflective
and critical practice. In view of the foregoing, this study focused on the effect of teaching
commitment and emotional intelligence for workplace happiness among senior secondary school
teachers’ in Yobe State, Nigeria.
Emotion has been found to have powerful and significant influences on almost every
human cycle. Psychologists have ascertained that emotion has implications on human behaviour
through various empirical and theoretical postulations. It has been theoretically proven that a
positive emotion evokes positive action (same goes for negative emotion). Emotional intelligence
is the ability to understand one's emotion and that of others by relating with them based on the
understanding (Ayogu, 2015). It is referred to as an aptitude, a skill, and a combination of both
(Mayer & Salovey, 2007; Goleman, 2013; Olanrewaju & Suleiman 2019). Emotional Intelligence
is usually denoted by EQ; it is alarmingly becoming a very important skill in every human
organisation. It is currently a skill after the heart of employers and organisations throughout the
world (Chernyshenko, Kankaraš, & Drasgow, 2018).
Emotional intelligence entails empathy; this implies showing a positive understanding to
how people feel. Is the ability to recognize one's own and other people's emotions, to discriminate
between different feelings and label them appropriately, and to use emotional information to guide
thinking and behaviour (Petrides, Sanchez-Ruiz, Siegling, Saklofske, & Mavroveli, 2018). Studies
have shown that people with high EQ have greater mental health, exemplary job performance, and
more potent leadership skills. Goleman (2005) theorized that emotional intelligence is equal to, if
not, more significant than intelligence quotient (IQ) as an important indicator of success in one's
professional and personal life. It has also been reported that two brains, two minds and two
different kinds of intelligence simultaneously operate, (Parkin, 2002; Damasio, 2004; Goleman,
2005) and that both thinking brain and emotional brain are involved in reasoning and therefore
affects productivity (Muraina, et’al 2013).
Emotional Intelligence is one of the aspects of human which psychology seeks to study,
control and explore to the apex. Today, Emotional Intelligence has become a very important issue
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in different spheres of life that is why employers of labour routinely look through the lens of EQ
in hiring, promoting and developing their employees. EQ is a must for all to be able to carry out
profession effectively and successfully. However, it's quite mystifying that nowadays EQ is not
given the required attention that is why today many people don't know how to control their
emotion. In developed nations, counselling is a feasible profession and counsellors often have
chambers as lawyers do. Parker, Summerfeldt, Hogan and Majeski (2002) discovered that various
emotional and social competencies were strong predictors of academic success and teacher
productivity. Similarly, Abisamra (2000) reported that there is a positive relationship between
emotional intelligence and academic achievement. Hence, recommends the inclusion of emotional
intelligence in the schools’ curriculum.
More succinctly, Petrides, Frederickson and Furnham cited in Muraina, et’al (2014) argued
that any investigation of the potential effects of emotional intelligence on academic performance
of students must be pursued in a specific context. As noted by Orioli cited in Ayogu (2015) further
concluded that emotional intelligence is neither the opposite of intelligence nor the triumph of
heart overhead. Rather, it is the unique intersection of both. Parker, et al (2002) found that
emotional intelligence is significant predictors of academic success. By and large, there is need for
the teachers to improve on their level of emotional intelligence so as to enhance their commitment
to the job in the school system (Olanrenwaju & Suleiman, 2019). Researchers have found that our
emotional awareness and ability to handle feelings rather than our intelligence quotient (I.Q) will
determine our success and happiness in all walks of life. Damasio (2004) found that emotions and
feelings are interwoven with the networks of reason and interconnectivity between emotions and
cognition.
Another important aspect of EQ is emotional regulation. Emotional regulation is the ability
to control one's emotion in tandem with a context and emotional requirement of every situation.
Emotional Regulation (ER) is defined by Nolen-Hoeksema (2011) as the activities that allow an
individual to monitor, evaluate and modify the nature and course of emotional response. Similarly,
Emotional Awareness (EA) is another component of emotional intelligence. An emotionally
intelligent person is expected to be aware of his emotion and that of others. This will enable
him/her to emote appropriately. In the current world, being emotionally intelligent is a skill that
can earn a possessor world class recognition in any human recognition. It helps man to understand
people around him better. It also helps to know the stimulus that demands response and nor, that
is why a psychologist would not take it for play.
Meanwhile, in the words of Goleman (2013) EQ accounted for 67% of the abilities deemed
necessary for superior performance in leaders, and mattered twice as much as technical. Moreover,
it was even established that people with high EQ have greater mental and sound health, job
performance, good leadership skills, good human relation etc. Emotional intelligence is no longer
the “touchy-feely” soft skill that some once thought it was. It’s an increasingly important
differentiator for leaders and teams that can help you manage difficult situations successfully,
enable your team to work calmly under pressure, help you earn the respect of your team members,
and create loyalty. There’s really no downside to emotional intelligence.
Workplace happiness as a moderating variable in this study has been a subject of debate in
recent years predicting commitment to work. Happiness refers to the feeling or experience of
satisfaction, positive wellbeing, sense of joy combined with meaningful work (Torres, Espinosa,
Dornberger & Acosta, 2017; Muraina & Saleh, 2019). Evidence has shown that the presence of
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happiness at work encourages positive outcomes among employers (Kaya, 2015; Hoi, Cundiff,
Kim & Akhatib, 2018). Thus, happiness is a multidimensional construct that comprises of many
components such as satisfaction, autonomy, work integration and aspiration (Andujar, Nijholt &
Gilbert, 2016). Dimkpa (2015) believes that happiness at workplace often has positive impact
rather than negative impact on employees’ innovative behaviour. Hoi et’al (2018) identified that
there are two approaches of happiness namely hedonic and eudemonic approach. Hedonic
approach focuses on pleasures of the mind and body by avoiding pain. While eudemonic approach
is a deeper level of perceived happiness that exist through involvement or doing something
meaningful and noble that generate progress. Literature reveals a positive connection of happiness
at the workplace on commitment to work, emotional stability and intention to quit (Fidan &
Ozturk, 2015; Salas-Vallina, Alegre, & Fernandez, 2017).
Moreover, Choi, Kim, Ullah and Kang (2016) found that leaders can improve workplace
happiness to increase the level of productivity among employees. This means that leaders can
affect the mood of their followers to ensure high sense of commitment. According to Andujar et’
al (2016) positive mood state of a leader can influence the followers to experience the same
positive mood. This is because a leader’s mood can provide a better or conducive environment to
influence or control the interaction of resources and productivity (Dimkpa, 2015; Jebson &
Muraina, 2018). Thus, teacher’s emotional state or mood and teaching commitment could affect
his or her workplace happiness (Salas-Vallina et’al., 2017). Choi et’al (2016) explains that since
happiness is an element of mood that encourages a person to feel, think or act towards achievement
of goals, a positive mood of a teacher can affect co-workers and students. This positive act can
promote a healthy climate and social relationship among the school community and hence teaching
commitment (Muraina & Saleh, 2019). For example, healthy school environment can provide
teachers with happiness, and through the positive mood, students can learn with joy and lead to
teachers’ commitment to work.
Similarly, Fidan and Ozturk (2015) highlighted that happiness is always displayed on the
face of the teachers, which has a direct impact on the students during learning. Thus, it can be
argued that the feeling of happiness can encourage commitment of teachers. Also, commitment
and creative teachers can attract and stimulate students’ minds by applying fun to the content of
lessons during teaching (Abdullah, Ling & Ping, 2017).
Statement of the Problem
Teaching commitment and emotional intelligence may have a great impact on teaching
commitment and wellbeing of teachers in the school. An employee with high emotional
intelligence and work place happiness is likely able to respond appropriately to workplace stress
and to emotional behaviour of his co-workers and hence enhance his commitment to work and
productivity. These abilities greatly enhance job satisfaction, moderates depression, hopelessness
and suicidal ideation (Chapman & Hayslip, 2005; Muraina, et’al 2013). Identical to every
organization, teacher’s commitment and emotional intelligence are of the imperative and
inevitable objectives of institutional management. Teachers at secondary schools level play an
important role in school success and its good-will among students and academic. Teaching
commitment and emotional intelligence are crucial contributor for workplace happiness in
delivering knowledge and grooming the students as the global citizens and master of their
specialized fields. As such, in order to fill the gaps in the previous studies reviewed, and add more
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to the existing literature, the present study, investigated the effect of teachers commitment and
emotional intelligence for workplace happiness among senior secondary school teachers’ in Yobe
State, Nigeria.
Objectives of the Study
The main objectives of this study are to:
1. Find out the difference in the teaching commitment of secondary school teachers with high
emotional intelligence and those with low emotional intelligence
2. Investigate the difference in teaching commitment of secondary school teachers with high
workplace happiness and those with low workplace happiness
Null Hypotheses
The following null hypotheses were formulated and tested at 0.05 level of significance
HO1:

HO2:

There is no significant mean difference between the teaching commitment of secondary
school teachers with high emotional intelligence and those with low emotional
intelligence
There is no significant difference between teaching commitment of secondary school
teachers with high workplace happiness and those with low workplace happiness

Methodology
The study adopted descriptive survey research design. The population for the study
comprised of two thousand four hundred and ninety two (2492) public secondary school teachers
in 17 Local Government Areas (LGAs) of Yobe State, Nigeria (YSTSB, 2019). Multi-stage
sampling technique was used for the study. The first stage involved the use of simple random
sampling technique to select three (3) LGAs. The second stage witnessed the selection of two (2)
public senior secondary schools from each sampled LGAs. 20 secondary school teachers were
sampled in each school through balloting and this cut across gender. On the whole, 120 secondary
school teachers were drawn for the study.
Research Instruments
For the purpose of this study, the researchers used the following scales:
Teachers’ Commitment Scale
Teaching commitment scale developed by Allen and Meyer (1997) was used as a measure
of teachers’ commitment to teaching. The instrument has ten (10) items. The responses anchored
based on four liker’s points which are Strongly Agree (SA), Agree (A), Undecided (U), Disagree
(D) and Strongly Disagree (SD). The instrument was reconstructed to 15 items, revalidated and
pilot tested on forty (40) public secondary school teachers in Borno State, Nigeria which were not
part of the participants for the study and the alpha coefficient was found at .82
Emotional Intelligence Scale
The emotional intelligence scales constructed by emotional health group (2008) was
adopted to be used as a measure of emotional intelligence questionnaire. It was a fifteen item scale
with responses anchored base on the four points rating scale. The scale had high internal
consistency of .79 with Cronbach’s alpha of .84 as reported by the authors.
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Workplace Happiness Scale
Workplace Happiness Scale (WHS): developed by Afsar, Badi, and Saeed, (2014) was
used as a measure of workplace happiness of participants. The scale in its’ original form contained
26 items of which 15 most relevant items were used in this study. The instrument according to the
Author had reliability coefficient of 0.80. The instrument was based on a 4-point scale which
include Strongly Agree (SA = 4); Agree (A = 3); Disagree (D = 2 and Strongly Disagree (SD =1).
However, Cronbach alpha of .76 was obtained in a pilot study which involved an administration
of the instrument to a selected sample of forty (40) public secondary school teachers in Borno
State, Nigeria which were not part of the participants for the study.
Results
Testing Hypotheses
Null Hypothesis 1: There is no significant mean difference between the teaching commitment of
secondary school teachers with high emotional intelligence and those with low emotional
intelligence
Table 1: Summary of t-test of secondary school teachers with high emotional intelligence and
those with low emotional intelligence
̅
Groups
N
SD
df
t-cal P-value LS
𝑿
High Emotional Intelligence
56
68.74 25.59
118
81.56 0.000
0.05
Low Emotional Intelligence
64
27.39 11.04
In HO1, the Table 1, deduced the fact that t-calculated is 81.56, P. value 0.000 at degree of
freedom 118 and level of significance, 0.05. P-value is therefore less than the level of significance.
The null hypothesis is hereby rejected, meaning there is a significant difference in teaching
commitment between those with high and low emotional intelligence
Null Hypothesis 2: There is no difference between the teaching commitment of secondary school
teachers with high workplace happiness and those with low workplace happiness
Table 2: Summary of t-test of teachers with high and low workplace happiness
̅
Groups
N
SD
df
t-cal P-value LS
𝑿
High Workplace Happiness
48
56.83 23.64
118
36.71 0.002
0.05
Low Workplace Happiness
72
25.69 10.37
In HO2, the Table 2, deduced the fact that t-calculated is 36.71, P. value 0.002 at degree of
freedom 118 and level of significance, 0.05. P-value is therefore less than the level of significance.
The null hypothesis is hereby rejected, meaning there is a significant difference between the
teaching commitment of secondary school teachers with high workplace happiness and those with
low workplace happiness.

Discussion of Findings
In testing the research hypothesis one, the result in table 1 showed that there was significant
difference between teaching commitment of secondary school teachers with high emotional
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intelligence and those with low emotional intelligence. The mean value of the table 1 has also
revealed that the teachers with high emotional intelligence had higher teaching commitment than
their counterpart with low emotional intelligence. The finding has agreed with the previous study
of Petrides et’al (2018) that ability to recognize one's own and other people's emotions, to
discriminate between different feelings and label them appropriately, and to use emotional
information to guide thinking and behaviour affects productivity. The emotional intelligence is not
only to provide a framework for teacher to freely use their creative thinking, but also recommends
systematic and practical approaches to ensure different, creative and original thinking. High
emotional intelligence was found to be effective in creating numerous ideas which is expected
from divergent thinking process and productive to work (Torres, et’al 2017). By and large, there
is need for the teachers to improve on their level of emotional intelligence so as to enhance their
commitment to the job in the school system (Olanrenwaju & Suleiman, 2019). Similarly,
emotional awareness and ability to handle feelings determine our success and happiness in all
walks of life. Damasio (2004) found that emotions and feelings are interwoven with the networks
of reason and interconnectivity between emotions and cognition.
Hypothesis two also revealed that there was significant difference between the teaching
commitment of secondary school teachers with high workplace happiness and those with low
workplace happiness. The mean value of the table 2 has further revealed that the teachers with
high workplace happiness had higher teaching commitment than their counterpart with low
workplace happiness. This also meant that workplace happiness had significant influence on
teaching commitment of secondary school teachers. This is consistent with the study of Andujar
et al. (2016) who found that positive mood state of a leader can influence the followers to
experience the same positive mood. This is because a leader’s mood can provide a better or
conducive environment to influence or control the interaction of resources and committed to work
(Dimkpa, 2015; Jebson & Muraina, 2018). Furthermore, literature revealed a positive connection
of happiness at the workplace on job satisfaction, emotional stability and intention to quit (Fidan
& Ozturk, 2015; Salas-Vallina et al., 2017; Muraina & Saleh 2019). Choi, et’al (2016) found that
leaders can improve workplace happiness to increase the level of commitment to work among
employees. Teacher’s emotional state or mood can affect teaching and learning in the school and
productivity (Salas-Vallina et al., 2017). Choi et al. (2016) further explained that since happiness
is an element of mood that encourages a person to feel, think or act towards achievement of goals,
a positive mood of a teacher can affect co-workers and students. Fidan and Ozturk (2015) found
that happiness is always displayed on the face of the teachers, which has a direct impact on the
students during learning and general commitment to work.
Conclusion
Based on the findings of this study, persistent poor of low workplace happiness of
secondary school teachers should not continue indefinitely. There is hope that with the
improvement of teachers’ emotional intelligence and workplace happiness, the situation can be
changed for better. The study discovered that teachers’ emotional intelligence and workplace
happiness influence significantly the teachers’ commitment in the school. By and large, emotional
intelligence and work place happiness have a great influence on the teachers’ commitment. As
such, it is very crucial to improve these factors so as to eradicate the persistent occurrence of poor
report of teachers’ commitment at work. By implication, teachers’ commitment can be improved
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through high emotional intelligence and workplace happiness in the school system. Therefore,
these components are to be improved in teachers for them to have efficient job performance and
reasonable academic achievement of students, not only Yobe State but also all over the country at
large.
Recommendations
In view of the foregoing findings, the following recommendations are hereby made:
1. There is a need to provide conducive learning atmosphere for teachers and also,
2. Teachers should be sent on conferences, seminars and workshops periodically to improve
and update their emotional intelligence and intelligent quotients as well as the required
skills needed for pedagogical instruction.
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Abstract
The paper examines restructuring social studies curriculum through Information Communication
technology (ICT) for national sustainability. It discusses the concept of Social studies curriculum
and Computer, Philosophical goals and Objectives of social studies, Objectives of Computer
Education, in Nigeria, Rationale for inclusion of Social studies in Nigerian school’s curriculum,
Rationale for restructuring social studies curriculum and Information Communication technology
(ICT) for national sustainability. The paper further looks at the training needs of teachers in the
utilization of computer in teaching and learning process. The study recommended that social
studies professionals should be trained enough to handle classes using computer as an
instructional tool, government and non-governmental organization should lay emphasis on the
training and retraining of teachers in all educational institutions and government at all levels
should provide enough technological tools to aid teaching and learning in all educational
institutions.
Key words: National sustainability, information communication technology, restructuring and
social studies curriculum.
Introduction
Research evidence revealed that the teaching and learning of social studies at various times
necessitated the use of different instructional tools as supplements to the verbal descriptions by
which teachers make their points more meaningful, interesting and compressible to the learner.
These instructional materials include chalkboards, slides, work models, charts, overhead
projectors, maps, tapes and simulators employed by a teacher to improve the effectiveness of
instruction, (Adekeye, 2008; Shaibu & Utulu, 2014; Ogunbiyi, 2018 & Shaibu 2020).
However, modern day trend has considered the use of Information and Communication
Technology (ICT) an effective alternative to traditional teaching methods in substantiating and
advancing classroom instruction (Shaibu & Utulu, 2014 & Shaibu, 2020). Research also revealed
that various bodies like Social Studies Association of Nigeria (SOSAN), Nigeria Educational
Research and Development Council (NERDC) and other agencies have made efforts through
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research to improve the teaching and learning of Social studies in our schools (SOSAN, 2006) and
ICT is one of such.
Adamu (2004) sees ICT as sets of technological tools and resources used to communicate,
create, disseminate, to stores and manage information easily through computer technology. This
media equipment is electronic machines which can receive‚ store and retrieve information at will
for instructional purpose.
According to the Federal Republic of Nigeria FRN (2004), the nation’s computer
objectives are to bring about a computer literate society in Nigeria within a short space of time, to
enable the present generation of school children of all levels appreciate the potentials of computer
and to enable them to be able to use computer in various ways of life and later education.
Since, social studies is a field of study necessary for generating realities of everyday
societal living with the desire to making learner or learners acquire the knowledge, attitudes,
values, and skills required to overcome the barriers of time and place as Information
Communication Technology (ICT) introduce new choices and opportunities, the call using
Information Communication Technology (ICT) through computer technology for restructuring
social studies curriculum become a neccessity in advancing classroom instruction.
Concept Clarification
In the context of this paper, there are terms that need some brief explanation. These terms
are: National Sustainability, Information Communication Technology.
The Concept: Information Communication Technology (ICT)
Research studies show that various authors have viewed what is Information
Communication Technology (ICT) differently. Variations in definition reflect different orientation
or training of scholars. Yusuf (2007) see ICT as an electronic technology used for accessing,
processing, gathering and manipulating presentation and communicating information. In this
paper, Information and Communication technology (ICT) is an electronic-based technology for
accessing, processing and retrieval information such as computer technology used in advancing
classroom instruction.
Computer as a Concept
Another concept to understand in this study is the concept of computer. The term Computer
has been defined severally by different scholars and at different times. Nkokelonye (2006) referred
to computer as electronic equipment that can be used for receiving, storing and retrieving
information. This implies that computer is a labour saving device.
Elsewhere, Tolorunleke, Odawn and Tsebam (2006) defined computer as an electronic
machine capable of accepting data, process and analyze same to generate information in a specified
format for immediate use as stored to be used later on.
In this paper, computer means an instructional medium that can be used in advancing
classroom instruction. It is also an electronic machine capable of accepting data, process and
analyze same that enables the teachers and manager of schools generate information for immediate
use as stored to be used later on
Restructuring: Contextualized
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Research revealed that the idea of restructuring means a different to many authors.
However, the term restructuring as used here mean re-arranging or re-organizing instructional
method in a new and different way from what the practice has been in advancing classroom
instruction to modern demands and practices.
Social Studies as a Concept
It is pertinent to note here also that Social Studies have been defined by various scholars.
Some of the definitions of Social Studies as held by scholars are as follows:
Zaria and Bulya (2006) defined Social Studies as a programme of study which a society
uses to instill in students, knowledge, skills, attitude and actions it considers important concerning
the relationship human being have with each other, their environment and themselves. According
to Shaibu (2020) opine that any definition of Social Studies that fails to take cognizance of the
fact, that social studies is an academic discipline that brings the realities of everyday societal living
to the learners with the desire to making them acquire the knowledge, attitudes, values, and skills
required to be responsible and disciplined members of the society will be failing in its scope and
relevance.
Contextually, social studies as used here constitute a deliberate field of study necessary for
generating realities of everyday societal living to the learners with the desire to making them
acquire the knowledge, attitudes, values, and skills required to overcome the barriers of time and
place as Information Communication Technology (ICT) introduce new choices and opportunities.
National Sustainability
The concept of sustainability is germane to the study. Research indicates that an attempt to
find a clear and comprehensive definition of what is sustainability has been a challenge to authors.
It is a concept that does not just address the current classroom instruction, issues and challenges
but to overcome the barriers of time and place as technology introduce new choices and
opportunities in advancing social studies classroom instruction is sustained.
Social Studies Curriculum
Research indicates that curriculum has been defined by various scholars. According to
Obanya (2004a), curriculum is the total package of what is to be taught or learnt. Obanya describes
curriculum as a process of translating national educational objectives into ‘within-school doables’. Elsewhere, Offorma (2005) see curriculum as the planned learning experiences offered to
the learner in the school. In this study, social studies curriculum connotes a vehicle of what is to
be taught or learnt outlined in the National Curriculum manual designed to achieve the prescribed
objectives.
Philosophical Goals and Objectives of Social Studies in Nigeria
In order to understand and appreciate the aims and objectives of Social Studies in Nigerian
schools, it is necessary to know the bases on which these objectives are founded. This is because
no policy on education can be formulated without first identifying the overall philosophy and
objectives of the Nation. In Nigeria, the National objectives provide an insight into the foundation
of the aims and objectives of Social Studies in Nigerian schools. These national objectives are
itemized as follow;
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(i)
(ii)
(iii)
(iv)
(v)

A free democratic society
A just and egalitarian society
A united strong and self-reliant nation
A great dynamic economy
A land of bright and full opportunities for all citizens (National Policy Education,
2004).
These objectives in turn are designed to serve as the overall objectives of Social Studies
at the primary and Junior Secondary level of education as to achieve the following objectives:
(a)
Develop the ability to adapt to his or her changing environment
(b)
Become responsible and disciplined individuals capable and willing to
contribute to the development of their societies;
(c)
Inculcate the right types of values;
(d)
Develop a sense of comprehension towards other people, their diverse cultures,
history, and those fundamental things that make them human;
(e)
Develop the capacity to recognize the many dimensions of being human in different
cultural and social contexts;
(f)
Develop a sense of solidarity and sharing based on a sense of security in one’s own
identity (National Policy Education, 2004).
Philosophical Goals and Objectives of Computer Education in Nigeria
The specific objectives are stated for each level of schools and institutions in Nigeria. For
example, secondary schools curriculum content emphasizes on:
(i)
The rudimentary knowledge about information system, information
processing techniques and the role of computer;
(ii)
The historical overview and development of modern day computer, knowledge of
basic components and uses to which computers are put in everyday life;
(iii)
Understanding the basic principles of operating a computer;
(iv)
Hands on experience using pre-programmed package which are relevant to the
interest of the students as instructional materials in different subjects;
(v)
In introduction to the concepts of different computer languages and their
application
(vi)
Appreciation of problem-solving methods and technique as they apply to the
computer programme design, coding and documentation (Shaibu, 2013; Shaibu and
Utulu, 2014 and Shaibu, (2020).
Rationale for inclusion of Social Studies into Nigerian School Curricula
The inclusion of the social studies into school’s curricula was strongly aided by the
mandatory demand by the National Policy on Education (2004) that it should be taught in Nigeria
schools. The policy highlights the following as the major reasons for including Social Studies into
the curricula of Nigerian schools:
(a)
To emphasize the social – political,
(b)
Economic and
(c)
Technology realities of our environment or society.
These are with a view of effectively harnessing the resources for:
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(a)
(b)

(c)
(d)
(e)

National development,
Equipping Nigerians right from the primary schools with intellectual skills essential
for rational decision making, identification of problem and analytic problem
solving;
developing in Nigeria the value, attitude, abilities crucial for effective social living;
producing participatory, responsive and functional citizens who would foster
integrative nationalism and positively contribute to national unity;
Fostering national understanding and relationship in so far as they contribute to the
nation social-political and economic stability and wellbeing (Umeh, 2001).

Rationale for Restructuring Social Studies Curriculum through Information
Communication Technology for National Sustainability.
The dispensability of computer as an instructional tool in teaching and learning cannot be
over-emphasized when the instructions are well designed and well managed.
It is pertinent to note that the political entity known as Nigeria today was before 1960 a
colony of Britain. The policy and system of education before and immediately after independence
was that of Britain. According to the Federal Republic of Nigeria FRN (2004), the nation’s
computer objectives are to bring about a computer literate society in Nigeria within a short space
of time, to enable the present generation of school children of all levels appreciate the potentials
of computer and to enable them to be able to use computer in various ways of life and later
education.
Thus, the call by Onyemchukwe (2003) for the implementation of computer assisted
learning (CAL) or Computer Assisted based education otherwise called computer literacy.
Onyemchukwe further stressed that times are changing and we have to change with the time.
Satharasinghe (2006) asserts that the excitement and benefits computer offers to teaching and
learning is inestimable.
Ater, Tiough and Nevkar (2006) in Shaibu (2020), observed and reported that when
information Technology (IT) is used in education, the teacher becomes less the sole voice of
authority and more of facilitator, mentor and coach, from “stage on stage to guide on side”. The
teacher main task and role becomes to guide students on how to ask question, locate information
and to critically assess the information found in relation to the problems poses. Thus, the call for
restructuring social studies curriculum using ICT in advancing classroom instruction is in order.
Training of Teachers in the use of ICT for the Teaching of Social Studies
Research evidence indicates that advances in technology have brought instructional
materials especially the projected and electronic materials to the forefront as the most radical tools
of nationalization and social development which have affected the classroom teaching-learning
situation positively. Such technological breakthroughs as networked and non-networked; projected
and non-projected; visual, auditory, audio-visual electronic materials are important landmarks in
knowledge transfer. With them both teaching and learning become very pleasant experiences (Ema
& Ajayi, 2006; Shaibu, 2020).
Ema and Ajayi (2006) in Shaibu (2020) reported that ‘without the teacher who is
knowledgeable, instructional materials cannot create change and that the only time instructional
materials can make impact is when the teacher begins to make use of it and allows it to take over
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its values’. Thus, the knowledge of the teacher cannot be overemphasized in the use and handling
on any instructional gadgets for effective learning. Ater, Tiough and Nevkar (2006) in Shaibu
(2020), observed and reported that when information Technology (IT) is used in education, the
teacher becomes less the sole voice of authority and more of facilitator, mentor and coach, from
“stage on stage to guide on side”. The teacher main task and role becomes to guide students on
how to ask question, locate and to information critically assess the information found in relation
to the problems poses.
Elsewhere, Shaibu (2020) also observed that children or rather students go through stages
in their mental development and that teachers should be aware of the limitation of the mental
process at each stage, as well as using curriculum material to promote this process. The
microcomputer is fast becoming a curriculum material. Teachers need to realize that there is
probably no one best way of teaching, but rather that the use of a variety of teaching material is
most likely to enhance leaning. Shaibu (2020) advised that, ‘there are ever increasing number of
audio and visual materials available to schools, that teachers should take advantage of the
opportunities to procure excellent films and recordings covering a wide range of subject matters
in Social Studies curriculum’
Suggestions
The following are recommendations made by this study:
(i)
Social studies professionals should be trained enough to handle classes using computer
as an instructional tool. This may go a long way to improve teacher’s attitude towards
computer usage in the teaching and learning.
(ii)
Government and non-governmental organization should lay emphasis on the training
and retraining of social studies teachers in all levels of educational institutions and
(iii)
Government at all levels should provide enough technological tools to aid teaching
and learning of social studies in all educational institutions.
(iv)
Social Studies educators should be made to meet the needs of the 21st century
generation through stronger emphasis on technological tools in advancing classroom
instruction in all levels of educational institutions
(v)
Classroom instructions and learning packages should be driven by the fast-moving
communication technologies.
(vi)
Teacher education should focus on training teachers to be reflective in practice, be
active in learning and be innovative, creative and partnership building.
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Abstract
This paper deals with curriculum implementation and quality delivery services in Nigerian
universities. For university education to be of top quality, it needs to be delivered through the
process of efficient curriculum implementation. This paper discussed the proper ways through
which curriculum can be implemented and also how universities in Nigeria can deliver quality
educational services to its customers (students). The problems facing the achievement of the
objective of this paper were also discussed to include brain drain, inadequate funding,
technological and political factors and much more. Conclusions were made and the way forward
proffered include adequate funding, effective security facilities and personnel, motivation of
lecturers and much more. This paper proves relevant to researchers who understand the
curriculum and the necessity of its development in the university.
Keywords: Curriculum, Curriculum Implementation, Curriculum and Quality Implementation,
University Education, Quality Delivery Services
Introduction
The federal and state governments have good intentions and plans for university education
in Nigeria, but the problem is how to effectively put those plans to action, achieve its goals and
objectives in the university and how the university education is going to be beneficial and useful
to the students, society and the nation at large. University education is a catalyst for the generation
of resources to the nation and overall. Gusau (2008) argued that since vast sums of money are
being spent by governments, private organizations, individuals and communities on education, it
is expected therefore, that this investment should produce quality educational programmes for
students; programmes that would meet the needs of the nations and bring about desirable changes
expected in the learner. Quality teaching and learning therefore become prerequisites for improved
educational outcomes.
Concept of Curriculum in Nigerian Universities
Okobiah, (2010) opined that there is a common understanding that curriculum is a set of
planned and organized materials designed for intended learning outcome, considered as adequate
for any functional expectations of a people in time and place. Oladosu (2014) and Ajidagba (2014)
stated that the term curriculum was derived from the Latin verb ‘curere’ which means ‘to run”.
This has an extension to a noun form which means ‘a course to be run’, ‘a running course’ or an
educational course to be covered. It is the totality of the learning experiences and opportunities,
planned for the learner under the guidance of the school. Curriculum is the system of the body of
materials and an organized plan put together to modify the behaviour of a person in his/her
environment as seen in (Ivowi, 2009). Aboho (2007) sees it as the process of preparing or ordering
of the selected content and learning experiences of children in such a way that they reinforce each
other for easy understanding resulting in learning outcomes. Ofojebe (2011) explained that the
curriculum is derived from the Latin word ‘currus’ which means a race track or a running course.
In relation to education, curriculum refers to a track for learning. As a race track with starting and
ending points, curriculum becomes the course students cover to acquire knowledge. This entails
the entire students’ activities, from the day they entered school to the day they leave school. The
idea of a race track connotes a target or a goal to be achieved. Students get involved with the
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curriculum as they learn and aim to achieve a set goal that can be achieved by receiving university
education. Before then, there was no single co-ordinated and well planned curriculum in any of
the school programme/course of study and subjects. The tendency then was to expand the existing
structure of education system while maintaining the old syllabuses which had been in existence
since the beginning of the colonial era. In the sixties and the early seventies many educators and
politicians felt that the old curricula had outlived their usefulness as they had little relevance to the
needs, aspirations and values of post-independence Africa. (Akpan, 2010, Abdulkareem, Fasasi &
Akinubi, 2011) agreed that having identified some scholarly definitions of curriculum, it is
therefore pertinent that one has an idea of what curriculum development and improvement really
entails. Curriculum development and improvement is ever vital to educational success and nation
building. Nations spend vast amounts of time and resources on designing what ought to be learned
in schools in order to elevate social consciousness and improve economic viability (Alade, 2011).
Alade (2011) also maintained that a curriculum is a search for qualitative improvement in
education system, in response to societal changes. Ude, (2013) noted that a curriculum in broad
terms includes four basic components namely: goals, methods, materials and assessment. Goals
refer to the expectation/benchmark for teaching and learning which are made explicit in form of a
scope and sequence of skills to be addressed in teaching and learning process. Methods are specific
to teacher as every individual teacher has a way of imparting knowledge to students. Materials
refer to the media and tools used for teaching and learning and assessment refers to the reasons for
and methods of measuring students’ progress in the instruction delivered. Curriculum therefore
refers to the totality of students’ experiences that occur in the educational process. “Curriculum”
means the planned interaction of pupils with instructional content, materials, resources and
processes for evaluating the attainment of educational objectives. Igwe and Rufai (2012) remark
that in the build up to the development of a curriculum, the first aspect known as the curriculum
design. The design of a curriculum must of necessity involve curriculum planning, curriculum
content, methods etc. The design of a curriculum begins from its plan. A plan involves the
complete identification of needs, resources to meet the needs inclusive in the process and in most
cases implementation and evaluation. In the process of planning a curriculum, the following must
be available. There must of necessity be a need. After the need, there must be goals that the need
is directed at and consequently objectives. When the objectives are known, then a philosophy must
be formulated and thereafter, it can be said that a scope has been created. When these are in place,
the curriculum design process has begun to take shape. Corruption in curriculum building is a
hindrance to the growth of the university. Nwaokugha and Ezeugwu 2017 are of the opinion that
it is possible because corruption in any of its multi-dimensional forms has terrible potentials that
can neutralize and bring to zero point the developmental aspirations of honest and hardworking
individuals and institutions in country in the form of causing general instability, making mockery
of the curriculum’s purpose, discouraging and eroding genuine value system upon which the
sustainability of a country is laid. They further emphasised that, it is obvious, no serious rational
thinker can doubt that any form of corruption does not have serious implications for the
implementation of curriculum and general well- being or survival of a people.
Curriculum Implementation
Mkpa (2007) opined that curriculum implementation has a task of translating the
curriculum documents into the working curriculum by the collective efforts of the students,
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teachers, and other stakeholders (like librarians, laboratory attendants, etc.). Mkpa in Okoro (2011)
on the other hand posited that curriculum implementation is thus, largely the classroom efforts of
the teacher and students of a school in putting into operation the curriculum document. Ogar and
Awhen (2015) maintained that curriculum implementation is the process of putting the curriculum
into work for the achievement of the goals for which the curriculum is designed. Okorafor and
Wogu (2017) observed that Nigeria like most countries has adopted education as the instrument
par excellence for achieving natural objectives and the goal could only be realized through a well
designed and implemented curriculum. Ivowi (2009) asserts that curriculum implementation
involves the dissemination of the structured set of learning experiences, the provision of resources
to effectively execute the plan plus the actual execution of the plan in the classroom setting where
teacher-learning interactions take place. Onyeachu (2008) rightly puts it that curriculum
implementation is the process of putting all that has been planned as a curriculum process into
practice in the classroom through the combined efforts of teachers, learners, school administrators,
parents, as well as the interaction with the physical facilities, instructional materials, the
psychological and social environments. It is the catalyst for growth and sustainable development.
As education is central to society, so is curriculum the heart and life wire of education
(Alade,2006). Mkpa & Izuagba (2009) indicated that during curriculum implementation, the
learner for whom the programme is planned interacts with the contents and materials in order to
acquire the necessary skills and ability. From the researcher view, curriculum implementation
involves the actualization of the learner’s curriculum so as to maintain a planned and systematic
mode of learning. It aids the step-by-step process of an individual’s education.
Onyeson and Umoeshiet (2013) remarked that education today must have the effect of
making it possible for a country to have a steady supply of highly creative citizens, who help to
improve the living conditions of the general citizenry and to solve the existential problems that are
thrown up from time to time. Ofogbor and Emekedou (2017) quoted UNESCO’s definition of
education as the total process of developing human ability and behaviours. They said that
education is an organized and sustained instruction designed to communicate a combination of
knowledge, skill and understanding, values for all activities of life. Education is the process of
transfer of positive skills, values and inclination towards values that are desirable to the society
and would bring about self-awareness, self-orientation and self-reliance. National Policy on
Education (2013) maintained that education is the greatest force that can be used to bring about
redress as well the greatest investment that the nation can make for the quick development of its
economic, political, social and human resources. Balogun (2010), submitted that education is the
light without which the world will be in darkness. Boyne (2012) states that there is no longer the
dominant view that education is primarily about the development of the person and the creation of
a virtuous society, but about the development of the person and the creation of a virtuous society,
but about the development of the market. It was believed that, through education children learn,
and become competent. It is education that leads them to become productive citizens of a dynamic
land of opportunities. With a sound education, which is aimed at building a self-reliant nation,
Nigeria might as well be able to readdress issues related to corruption and bad governance that had
seriously infected every fabric of the society. Boyi (2014) sees education as a systematic procedure
for the transfer and transformation of culture through formal and informal training of people in a
society. Fafunwa in (Enevoh, Okon & Eking, 2012) posits that it deals with mental, physical,
psychological and social development of citizens in a given society.
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Education has been described as entirely all the processes by which a child or young adult
develops the abilities, attitudes and other forms of behavioural patterns that are positive value to
the changing of the society in individual lives (Fafunwa in changing of the society in which the
individual lives.)Education here is seen as a way, an approach or means through which things are
instilled into the young person to grow with such and use it to make his society a better place than
he met it. Asuka (2014) asserted that education does only hold the key to modernization or
development of society, but it is the king of all the academic disciplines, social institutions of
society and the key to human happiness and good society. Asuka continued by stating that the
future of Nigeria lies in getting it right in her educational system. Education all over the world is
seen as a means of fostering social mobility, achieving independence, political stability and
promoting economic development (Olulube, 2009) in Darusa, 2015).Tuemi (2016) supplied the
meaning of education as the transmission of what is worthwhile to those who become committed
to it, and must be lived or acted out to qualify the person as having acquired education. The
usefulness of indigenous education is that it gives people the possibility to develop values, skills,
attitudes and competence other than the ones developed in the framework of formal education.
Akpo (2015) sees education as the process of facilitating knowledge through the transfer of skills,
values, beliefs and habits under the guidance of educators through the learners may also educate
themselves in a process called autodidactic training. Akpo (2015) views education as the
acquisition of knowledge planned or unplanned which enhances the all-round development of
human potentials for the good of the individuals and his general society.
In Ada (2012), education is a tool for self-development and the development of the society.
It provides descriptions given to education by these individuals that it would be difficult to separate
education and entrepreneurship from one another. So, it will be very crucial to see the relationship
that exists between education and entrepreneurship education. Unachukwu (2009) submits that,
through education the individual citizen is fully equipped to contribute meaningfully to the social
and economic development of his nation. The researcher viewed Education as a way of reducing
poverty mindset, reformation and enlightenment of the people in the society to attain a greater
height. In a related sense, Ololube (2009) stressed that Nigerian children need to be taught by
quality teachers who could apply various innovations that would help the students acquire lives
skills that would help them be their own masters in a hash economy, that is, being security
conscious, self-employed and even become an employer of labour. Education today is largely an
instrument of production. UNICEF (2000) stated that the children have a right to education, and
quality education for that matter. It goes further to state that quality education includes:
i. Learners who are healthy, well-nourished and ready to participate and learn and supported
in learning by their families and facilities.
ii. Content that is reflected in relevant curricular and materials for the acquisition of basic
skills, especially in the areas as gender, health, nutrition, HIV/AIDS prevention and peace.
Curriculum and Quality Implementation
University education is education obtained after the secondary school level. The purpose
of the university is to train future leaders who will be politicians, educationist, lawyers, engineers,
doctors and scientist etc. The purpose of university education is for teaching, learning, research,
community, and skill development. The lofty goals of university education are to be achieved
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through teaching, research, dissemination of existing and new information, services to community,
skill development and a storehouse of knowledge from the researcher.
Benefit of University Education
Ofor-Douglas (2020) highlighted the following as benefits of university education
a. Individuals are required to have degrees for a wide range of careers such as medicine,
education, engineering, accounting and law and the university provides for the obtainment
of such degrees.
b. University education will help an individual to succeed in today’s workforce and establish
an enjoyable career of his/her choice
c. The job market is extremely competitive, and employers require the services of skilled
employees to work for them. This skill can be developed in the university.
Quality Delivery Services in Nigerian Universities
Asiyai and Oghuvbu (2009) opined that quality is a measure of how good or bad the
products of higher education institutions are in terms of their academic performance and meeting
established standards. It is not just a feature of a finished product or service but involves a focus
on internal processes and outputs and includes the reduction of waste and the improvement or
productivity. Quality is concerned with how good or bad a product is, but it is not easy to deliver.
(Ijaiya,2001). Also education in Nigeria in its present form is devoid from standard (Balogun,
2012) However, quality is something everyone considers good and wants to have cited in
(Babalola,Akpa, Ayeni and Adedeji (2007). Maduewesi (2005) opined that quality of educational
input and output in its entirety. Okebukola (2004) mentioned that it is a continuous process of
improvement in the quality of teaching and internal and external to the universities. It is ensuring
that the provisions of the Minimum Academic Standard (MAS) are attained, maintained and
enhanced. Ekong (2006) observed that quality builds knowledge, live skills, perspectives,
attitudes, and values. Idumange and Major (2006) observed that quality in education is usually
confused with standards; whereas standards are usually specified targets with measurable
indicators for comparative purpose, quality can be referred to an achievement in core function of
the university. Obadara and Alaka (2013) submitted that quality is the ability or degree with which
a product, service, or phenomenon conforms, to an established standard, and which makes it to be
relatively superior to others.
Quality delivery is the thorough management of services in other for which there is
commitment to meeting demands and needs of customers. In this paper the customer here is refers
to as the students, the universities administrators have to ensure that there is quality delivery in the
universities in terms of quality.
The following are ways the University Administrators will Deliver Quality Service to the
students:
1. Quality Teaching and Learning: Quality teaching is teaching that not just imparts
knowledge to students but gives them a transformative experience that develops the way
they think and how they apply their know ledge in real life situations.
2. Conducive Environment: A conducive learning environment in a university is one that
has the absence of disturbance and distraction from the main goals of the university. It is a
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3.

4.

5.

6.

7.

8.

9.

common saying that where there is peace, there is progress. Thus, where there is a provision
of a peaceful and conducive learning environment, quality delivery of educational services
can take place.
Quality Learning: Quality learning is learning that builds those who get it. It means when
students learn in such a way that they understand retain and can reproduce what they’ve
learnt from their view point. This can be done by using e-learning facilities which ensures
top quality learning for students.
Adequate Supervisory unit : A supervisory unit is a body of professionals in an
establishment that are responsible for overseeing the activities of workers in the university
so as to ensure their assigned duties are performed efficiently. When there is an adequate
supervisory unit within universities in Nigeria, quality delivery of educational services can
be ensured.
Quality Content: Quality content is information that is well presented, organised and easy
to understand for students. The content can be shown in slides on projectors for viewers in
seminars or on a social media platform in webinars.
Functional Libraries: These are libraries that have a good supply of knowledge and are
easily accessible to students and staff. These libraries should be organised, spacious and
have quality facilities and books necessary for the students of any department to study in.
ICT Facilities: These are devices and technology that can be connected to the internet for
the use of communication and learning. These facilities include high speed routers, good
computers etc.
Sound and Qualified Lecturers: Sound and qualified lecturers are those who have quality
training and are able to properly educate students. These lecturers follow the teaching
schedule, punctual to class and treat students and their fellow staff with respect and
professionalism.
Conducive Environment for Research: A conducive environment for research is one that
is well organised and has the suitable materials, resources and space to carry out one
research effectively. A conducive research environment should be built to suit the research
purposes of the researcher with the materials he requires to carry out his research
effectively.

Challenges Facing Curriculum Implementation and Quality Delivery Services in Nigerian
Universities
The following factors serve as problems that university administrators in Nigeria face when
trying to implement curriculum and provide quality delivery services:
a. Inadequate Funding: Mkandawire (2010) said that it is very difficult to implement a
curriculum successfully if the education system has limited funding capacities In the
Nigerian society, university education lacks quality as it lacks adequate funding which
would aid in quality delivery of educational services. The lack of funds would result to
mismanagement, insufficient or inadequate teachers and teaching aids/resources, and
possibly teaching methods and infrastructures. Popoola, Bello and Atanda (2009) findings
revealed that between 1999 and 2009, the Federal Government spent less than 15% of its
total budget on the educational sector as a whole. This is below the UNESCO minimum
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b.

c.

d.

e.

f.

standard of 26%. Joda (2014) posited that even when provisions have been made and
money spent, a large amount of it cannot be properly accounted for.
Brain Drain: Ogenyi and Ugwu (2017) stated the mass departure of Nigerian intellectuals
and skilled populations to western nations which is called “brain drain” has been one of
the greatest obstacles to the development of African countries which has resulted to
suffering from the shortage of professional and skilled individuals necessary for the
advancement of the nation’s capital.
Insecurity: Insecurity is a condition in which people have no confidence in the institutions
and leadership that should protect their lives, property and provide for their wellbeing.
Consequently, they live in trauma, fear, anger, despair, suspicion and mistrust .Some
effects of insecurity on education include the closure of schools, loss of lives and property,
arson within the schools, psychological and emotional trauma and much more. Insecurity
as a normal occurrence will cause a lack of progress in Nigerian Universities as quality
educational services are not delivered and curriculum implementation is poor.
Non-Uniformity of Course Contents and Non-Availability of Ideal Learning
Environment: Most of the Nigerian universities and colleges that offer vocational
educational programme do not have uniform course contents. Non uniformity in the course
contents usually creates problems for students who may wish to transfer to another
institution to complete their studies. This disparity in course contents of vocational
educational programme in Nigerian universities and colleges poses a great challenge for
the standardization of the VTE programmes. An ideal environment for the teaching and
learning of vocational and technical education is a sine qua non as no meaningful teaching
and learning can take place in environment that is not conducive. There is no gain saying
the fact that most schools lack adequate infrastructural facilities, poorly equipped
classrooms and obsolete equipment. For better results to be achieved in this flank of the
country’s educational system so that the country will ultimately reap the benefits therein
for its development, the teaching and learning environment need to be conducive and well
furnished. In the same vain ( Okoro, 2011) in Okorocha (2012) had opined that effective
vocational education can only be achieved where the training on the jobs are carried out
with the same tools and machines as exist in the industry itself. This means that vocational
and technical education will be efficient and effective in proportion to the environment in
which the learner is trained. To achieve this, a well-planned and organized environment is
imperative for students to learn.
Political Factor: Ogbonnaya (2012) enumerated the political factors that influence our
education to be so; government policies, instability of government, pressure groups,
teachers’ strike, students’ riots and demonstration. Ogbonnaya believed that Nigerian
government has some obnoxious educational policies. They include the quota system,
catchment areas and educational disadvantaged states. Such programmes have adverse
effects on many Nigerians who are considered as coming from educational advantaged
states. The existence of these factors affects quality delivery of educational services and
curriculum implementation in universities in Nigeria.
Technological Factor: Technological innovations have remained a core challenge to
curriculum development and implementation in Nigeria. In the first instance, along with
all aforementioned challenges especially personnel, technology has a lot to contribute to

45

www.benchmarkjournal.com

editor@benchmarkjournals.com

Vol. 6, Issue 1, Oct., - Dec., 2020. ISSN: p2536-748x, e-2563-7498

modern curriculum monitoring and implementation. Despite cost for acquiring these cases
not well used. Modelling in curriculum using technology has not been articulated in
developing countries. Again, educational dissemination is mostly technological (elearning, computer assisted learning) etc. these are yet to take root in most less developed
countries. E-learning is education which is gotten from using electronic devices outside of
a classroom. It is education which can be achieved even from the comfort of the students’
home irrespective of distance. The poor state of technology in the educational scene in
Nigeria has led to poor delivery of educational services and poor implementation of the
curriculum in Nigerian universities.
g. Poor/Inadequate Science Materials: Science is experimental and so it is best learnt by
doing. Experimentation in science is solely dependent on the availability of science
equipment/materials for its understanding, development and application. The provision of
these science equipment/materials is grossly inadequate in schools (Ogunkunle &
Mbedede, 2008). It is expected that in the absence of laboratory equipment/materials for
teaching of science, that improvised local materials should be an alternative but this is not
forth-coming either.
h. Lack of Encouragement: Lecturers need to be encouraged by university administrators
so that learning will be enhanced. This encouragement can come in many forms
(motivation, supervision, opportunities to attend workshops/conferences etc.).The benefits
derived when university administrators encourage lecturers for enhancement of curriculum
implementation include the following; identification of objectives needed to be achieved,
identification of adequate resources needed to achieve the objectives, sufficient provision
of needed resources (like human, materials and financial) for implementing curriculum,
providing relevant information when necessary, encouragement of the use of ICTs
providing incentives to both the teachers and the learners, and organization of seminars,
workshops and conferences regularly for teachers (Okoro & Ali Okoro, 2016).
Conclusion
Every university in Nigeria aims to deliver quality educational services to its students who
will in future contribute positively to the growth and development of the nation. Universities in
Nigeria serve as the fountain that springs forth knowledgeable members of society who are well
groomed through a properly implemented curriculum. This paper discussed curriculum
implementation and quality delivery services in universities in Nigeria. It has shown that in order
for a university’s curriculum to be properly implemented and for a university to properly deliver
quality educational services, there must be a presence of adequate funds, adequate security
personnel and facilities, motivation of lecturers and much more. The problems facing the
implementation of curriculum and quality delivery of educational services were discussed to
include lack of funds, lack of library, laboratory and security facilities, brain drain and lack of
motivation of lecturers. Despite the fact that there are numerous problems facing the
implementation of curriculum and delivery of quality educational services in Nigerian universities,
university administrators can adopt the following suggestions;
Way Forward
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1. The federal and state governments need to have a rethink and improve on the welfare of
the staff in other to avoid exodus movement of staff to other countries (brain drain).
2. There should be a continuous improvement on curriculum implementation policies which
will take care of the student’s needs.
3. There should be training and retraining programmes for academic staff to enable them to
be up to date knowledge of the curriculum in Nigerian universities.
4. A better innovative curriculum should be adopted in the university system that will be a
catalyst for the development of the nation’s economy for sustainability.
5. The federal government should ensure the adequate provision of funds for university
education in Nigeria.
6. The universities in Nigeria should work together with the community where the university
is situated to ensure peace and security.
7. Adequate security facilities and personnel should be provided in the universities to ensure
a peaceful environment for learning in the university.
8. There should be provision of adequate laboratory, library and hostel facilities within the
universities.
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Cardiovascular Health and Physical Activity for Sustainable National Development
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Abstract
This paper discussed cardiovascular health and Physical Activity (PA). It focused on Coronary
Health Disease (CHD) and stroke (Cerebrovascular Disease (CVD). The paper discussed how PA
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benefits induce cardiovascular health (CHD and CVD). It revealed that engagement in PA
enhance cardiovascular health and well-being by preventing the onset and development of several
cardiovascular and non-cardiovascular diseases (CHD, CVD, diabetes, Cancer, etc.). The paper
established that PA, that are regularly performed at moderate-vigorous intensities reduces risk
factors for cardiovascular disease, and that even low intensity PA produce multitude of benefits
for cardiovascular health, over-all health and well-being of participants by; lowering blood
pressure, decreasing levels of total and low density lipoprotein (LDL) cholesterol, increasing high
density lipoprotein (HDL) cholesterol, etc. Mechanisms through which PA-induced benefits
impact cardiovascular health by inducing changes in oxygen delivery, improving vasculature and
myocardial perfusion, improving mitochondrial biogenesis and function, enhancing inter-tissue
communication through release of myokines, among others were also discussed. Impacts of PAinduced benefits on SDGs, where healthy and fit Nigerians would end poverty everywhere, end
hunger, ensure healthy lives and well-being, ensure quality education, achieve gender equality,
among others. were highlighted. The paper concludes that PA is an important therapeutic remedy
for CHD and CVD patients as it improves their endothelial-dependent vasodilation, increase their
ejection fraction and improve their quality of life and well-being, among others. The paper
recommends that individuals (male or female) should make regular PA participation a habit for
fitness and health gains, and that the elderly (70 years and above) to engage in low intensity
exercise (brisk-walking, gardening, stair-case climbing, etc.) for optimal health and well-being.
Keywords: Cardiovascular Health, Physical Activity and Sustainable National Development.
Introduction
Physical activity (PA) seems to be one of the most used buzzword when it comes to its use
to improve health and prevent diseases among individuals. For the purpose of this paper, PA can
be seen as any bodily movement from skeletal muscles that result in energy expenditure compared
to resting state (Wamukoya, Muchiri & Oloo, 2019). They pointed out that exercise is a
subcategory of PA that is planned, structured and repetitive for the purpose of conditioning any
part of the body or the body as a whole. As a result of the similarity of the two terms, they will be
used interchangeably in this paper to mean the same thing.
Evidence from numerous studies have shown that engagement in regular PA enhance good health
and longevity of life for the participants. It has severally been documented that participation in
regular PA can prevent the onset and development of several chronic diseases, as well as serving
as an important therapeutic tool to improve outcomes for patients with cardiovascular diseases
such as coronary heart diseases (CHD) and stroke (Cerebrovascular diseases (CVD) (Hegde &
Solomon, 2015). Similarly, regular PA participation has several beneficial effects on overall health
of the individual such that, it decreases markers of inflammation, improves metabolic health,
decreases risk of heart failure and improves overall survival of participants (Che & Li, 2017;
Nystoriak & Bhatnagar, 2018).
Studies have shown too that PA that is regularly and moderately-vigorously performed has
the properties for reducing risk factors for CHD and CVD. The benefits of PA participation to
human beings cannot be over emphasized, as a result, its roles as part of healthy lifestyles can only
be appreciated. Therefore a planned exercise programme which is, as earlier pointed out, a subset
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of PA, will improve cardiovascular parameters such as maximal oxygen consumption (vO2 max),
cardiac output (Ȯ), stroke volume (SV), heart rate (HR), among others; adding that a higher vO2
max is associated with low death rate from cardiovascular diseases (Hedge & Solomon, 2015).
It was also revealed that PA that is performed at low intensity is equally beneficial for
reducing CHD and CVD (Piepoli, Hoes, Agewell, Albus, Brotons, catapano, et al, 2016). They
pointed out that the reduction in the risk factors for CHD and CVD due to low intensity PA may
be mediated by changes in the distribution of cholesterol or an increase in fibrinolysis. It’s no
surprise then that the American College of Sports Medicine (ACSM)’s Guideline for Exercise
Testing and Prescription re-emphasized the need for low intensity exercise such as brisk-walking,
gardening, stair-case climbing etc, throughout one’s lifetime. According to the ACSM’s
Guidelines, such a recommendation is consistent with exposing the general public to low risk PA
to achieve health related benefits aimed at reducing cardiovascular and other metabolic health
challenges.
Recent studies have shown too that exercise participation also reduce the development of
Type 2 diabetes by improving glucose tolerance, insulin sensitivity and decrease circulating lipid
concentration (Pinckard, Baskin & Stanford, 2019). They stressed that this occur primarily through
adaptations to the skeletal muscles, liver and adipose tissues; adding that regular exercise decrease
not only cardiac output, stroke volume, resting heart rate, blood pressure and other organic
markers, but also increases physiological cardiac hypertrophy. Again, frequent PA participation
improves myocardial perfusion and increase high-density lipoprotein (HDL) cholesterol levels, all
of which reduces stress on the heart and improves cardiovascular functions in aging, healthy and
diseased individuals (Che & Li, 2017).
Given the increasing interest in exercise-based therapies, attention is also given to the
mechanisms through which PA-induced benefits influence cardiovascular health. The paper also
discussed the impact of PA-induced benefits on sustainable development goals in Nigeria. The
purpose of this paper is to discuss ways by which participation in PA promote cardiovascular
health (CHD and CVD) of the citizens of this country. Such ways include; reduces the risk of
people dying prematurely, lowers high blood pressure, prevents the development of diabetes ,
enhances mitochondrial functions, reduces or maintains body weight, reduces low density
lipoprotein (LDL) cholesterol, increases high density lipoprotein (HDL) cholesterol, reduces stress
and anxiety, improves mood and depression, among others (Elmagd, 2016; Nystoriak &
Bhatnagar, 2018; Pinckard et al, 2019).
Physical Activity for Sustainable National Development
Physical activities (PA) have been defined earlier in this paper. Efforts to understand how
PA participation promote or enhance cardiovascular health lead scientists to investigate how PA
participation decreases the individual’s cardiovascular disease risk factors. Such studies were
mainly on the effects of PA on diabetes mellitus, hypertension, obesity, hypercholesterolemia, high
blood pressure, among others (Arija & Villalobos, 2017). They stressed that several studies have
shown that PA reduces high blood pressure, adding that blood pressure is controlled by decreasing
adrenergic tone, diminishing levels of circulating catecholamine levels, decreasing total peripheral
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resistance, decreases insulin resistance, decreases body fat and body weight, and increases better
functional capacity of peripheral pump.
Evidence of protective effects of PA on health outcome has been apparent since the origin
of modern medicine. It has been pointed out that Hippocrates was referring to PA when he stated
that “all the parts of the body has function if used in moderation and exercised in labour in which
each is accustomed, becomes thereby healthy, well developed and age more slowly, but if unused
and left idle, they become liable to disease, defective in growth, functions and age quickly’’. Such
is the case with the human body which if left in inactivity for long, would not only become clumsy
and defective in its functions, but would also be stiff, uncoordinated, lack stamina and fatigue
easily when involved in exercise and age quickly.
Benefits of Physical Activity for Sustainable National Development
The benefits derived from PA participation by participants are enormous, particularly when
such activities are performed on a regular basis. Such regular exercise apart from decreasing
overall mortality makes the heart stronger and the lungs fitter thus enabling the cardiovascular
system to deliver more oxygen to the heart, with every beat, and the pulmonary system to increase
the maximum amount of oxygen that the lungs can take in and send to the heart for distribution
round the body (Fiuza-Luces, Santos-Lozano, Joyner, Carrera-Bastos, Picazo, Zugaza, et al, 2018;
Pinckard et al, 2019).
PA participation produces multitude of benefits for cardiovascular health, overall health
and well-being of participants. Exercise participation lowers blood pressure, decrease the level of
total and low-density lipoprotein (LDL) cholesterol, and increase the level of high-density
lipoprotein (HDL) cholesterol (Piepoli et al, 2016). These helpful effect decrease the risk of heart
attack (CHD) and stroke (CVD) by lowering cholesterol levels and making the heart to pump blood
more efficiently and reduces the risk of dying prematurely especially of heart diseases, helps also
to control body weight and prevent obesity which is also among the risk factor for high blood
pressure and diabetes (Green, Hopman, Padilla, Laughlin & Thijssen, 2017; Fiuza-Lucas et, 2018).
It was also stressed that regular exercise performance improves mood, reduces stress and
relieves depression, builds muscular strength and tones, increases flexibility and enhance
endurance, stressing that just a small increase of your activity level can yield big results especially
if you earlier led sedentary lifestyles (Fiuza-Luces et all, 2018; Pinckard et al, 2019). One may
then ask; how much physical activity is enough for cardiovascular health gain?
It has been established by scientist that engagement in at least 30 minutes of moderate
physical exercise per day yields substantial health gains. However, it was equally pointed out that
this does not necessarily mean one has to perform the exercise all at once, but that one can exercise
throughout the day as long as it add up to 30 minutes. For instance, one could walk a particular
distance for 10 minutes in the morning and home again for another 10 minutes, and later in the day
undertake stairs climbing or gardening for another 10minutes to make the 30 minutes of exercise
for the day.
Cardiovascular Health and Sustainable National Development
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The term “health” has been viewed variously by different people. It can be seen as the
condition of the body characterized by vigour, vitality and freedom from disease. Health is also
seen as the human effectiveness and a qualifying factor for life (Class & Arnett, 2016). This means
the healthier we are, the greater potential for effectiveness in whatever we do. However, this paper
sees health as the quality of life that renders the individual fit to live most and to serve best. These
definitions no doubt leaves one with the understanding that health is indeed a vital factor of man’s
life that should be accorded maximum importance for development that can be attained by
engagement in routine PA.
Cardiovascular health is the state of the functioning capacity of the heart and blood vessels,
to pump and supply blood to the whole body and back to the heart (Fiuza-Luces et al, 2018). This
normal function of the heart and blood vessels are sometimes hampered by disease referred to as
cardiovascular disease (CVD), which is said to be the number one killer disease in our society
today. Cardiovascular disease encompasses a wide range of conditions that affect the heart and
vasculature, including arrythmias, dilated hypertrophic or idiopathic cardiomyopathies, heart
failure, atherosclerosis, among others (Fiuza-Luca et al, 2018). They maintained that these
conditions can lead to potentially fatal cardiac events such as cerebrovascular disease (CVD),
myocardial infarction (heart attack or cardiac arrest etc.). They pointed out that cardiovascular
disease maybe congenital, acquired, genetic or environmental in nature, which affects the normal
functioning of the circulatory system; adding that shortness of breath, persistent coughing
(wheezing), oedema, fatigue, lack of appetite, confusion/impaired thinking, increased heart rate,
among others, are notable symptoms of CHD and CVD.
Determining various therapeutic tools to prevent or reduce the incidence of CHD and CVD
is vital since the disease pose serious health threats to both male and female genders. It was thus
observed that one of the safest and most effective ways to reduce the risk and improve
cardiovascular health, overall well-being and quality of life of people is to engage in regular
physical activity participation (Arija & Villalobos; Nystoriak & Bhatnagar, 2018; Pinckard et al,
2019).
Physical Activity and Cardiovascular Health for Sustainable National Development
Given the importance of physical exercise in the control of CVD risk factors, the European
Society of Cardiology, European Association of Cardiovascular Preventive Medicine have agreed
on a common policy statement to encourage integrated action by key stakeholders in order to
achieve the broad adoption of a healthy lifestyle pattern of behaviour (including physical activity)
on a global scale (Arija & Villalobos, 2017). Scientific evidence supports the concept that PA that
is regularly performed has significant beneficial effects on the health of the participants. Scientists
therefore contend that active people have lower rate of CHD and CVD than inactive people
(Pinckard et al, 2019). For instance, a study showed that bus conductors in London who spent their
entire working hours walking the length and breadth of the buses as well as climbing up and down
the stairs of the English double-decker buses to collect fairs experienced half the coronary heart
disease mortality rate compared to their driver counterparts who sent most of their time sitting
behind the wheel (Shiroma & Lee, 2010).
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Exercise is an important therapeutic remedy for patients who have cardiovascular health
problems. For instance, a systematic review of 63 studies found that exercise-based cardiac
rehabilitation improved cardiovascular function (Anderson, Thompson, Oldridge, Zwister, Rees,
Martin, et al, 2016). They pointed out that these studies consisted of various forms of aerobic
exercise at a range of intensities from 50-95% vO2), over a period of 1-4 months. They concluded
that the overall exercise significantly reduced CVD related mortality disease risk of myocardial
infarction, and improved quality of life.
A Separate study found that 4 weeks of high intensity interval training (HIT) in heart failure
patients with preserved ejection fraction improved vO2 peak and induced diastolic dysfunction
compared to both pre-training values of the moderate continuous exercise group (Pearson & Smart,
2017). They maintained that studies showed that both moderate and high intensity exercise training
improves cardiovascular functions in heart failure patients which are likely related to increase
endothelium- dependent vasodilation and improved aerobic capacity.
A recent study provided personalized aerobic exercise rehabilitation program for patient
who had acute myocardial infarction for 1 year after a coronary intervention surgery (Zhang, Cao,
Jiang & Tang, 2018). They stated that patients who under-went the exercise rehabilitation program
had increased ejection fraction (60.81 vs 53 control group), increased exercise tolerance and had
reduced cardiovascular risk factors 6 months after starting the exercise rehabilitation program.
They stressed that this improvement in cardiovascular health in patients with atherosclerosis or
post -myocardial infarction was due to increased myocardial perfusion in response to exercise.
Mechanism Regulating Exercise Induced Benefits on Cardiovascular Health
Scientists believe that several mechanisms mediate the benefits of physical exercise on
cardiovascular health. For example, exercise improves cardiovascular health by inducing changes
in oxygen delivery, vasculature, peripheral tissues and production of myokines (Pinckard et al,
2019).

Changes in Oxygen Delivery
Exercise improves oxygen delivery throughout the body through promotion of vasodilation
and angiogenesis. Vasodilation as an increase in the diameter of blood vessels, while angiogenesis
is the physiological process by which new capillary blood vessels are formed from pre-existing
one with regular exercise (Borges & Verdoorn, 2017). They explained that improvement of oxygen
delivery through vasodilation and angiogenesis protects against ischemic- reperfusion injury in the
heart thus preventing heart attack or cardiac arrest.
Exercise Improves Vasculature and Myocardial Perfusion.
Physical exercise induces vascular adaptations to several tissues (Oliver, Fergusion &
Laughlin, 2015). They stated that in the heart, the increase in vascularization protects against
vascular stress and reduces the likelihood of a cardiac event through increased expression of
vascular endothelial nitric oxide synthase (eNOS). It was stressed that exercise increase the
intensity of physiological shear stress, inducing the shear stress-dependent activity of C-Src in
endothelial cells and increasing expression of eNOS (Pinckard et al, 2019). They pointed out that
in the vascular endothelium, eNOS catalyzes the production of nitric oxide (NO) which causes
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vasodilation, inhibits platelet aggregation and prevents leukocyte adhesion to vessel walls, thus
reducing the onset of atherosclerosis, thrombosis, or other cardiac events.
Exercise Improves Mitochondrial Biogenesis and Function
Several of the benefits sustained by exercise are due to mitochondrial adaptations in the
body (Lunby & Jacobs, 2016). They explained that exercise improves long-term cardiorespiratory
fitness by increasing the mitochondrial content and desaturation of myoglobin in skeletal muscle
tissues, improving the oxidative capacity of skeletal muscles. Also that exercise induces
adaptations in several cell types and tissues throughout the body as it increases mitochondrial
biogenesis growth whereby cells increase mitochondrial mass in skeletal muscles myocyte and
cardiomyocytes (Vega et al, 2017).
By increasing the ability of mitochondria to prevent oxidative damage, exercise-induced
modifications to mitochondria protects against ischemia-reperfusion damage to the heart (Lundby
& Jacob, 2016). They maintained that during ischemia, the absence of oxygen from the heart
creates and environment in which the return of oxygenated blood flow leads to the induction of
inflammation and oxidative stress rather than restoration of normal function. In contrast exerciseinduced adaptations to cardiomyocyte mitochondria dampen oxidative damage caused by ischemia
reperfusion, resulting in reduced cardiac injury and decreasing the risk of ischemia- related cardiac
dysfunction or death (Kwon, Song, Roltsch & Lee, 2018).
Exercise Enhances Inter-tissue Communication through Release of Myokines.
During exercise, the skeletal muscle acts as a secretory organ by stimulating the production
of myokines in the body (Pinckard et al, 2019). They pointed out that myokines are chemical
messengers that function in cells to influence cross-talk between different organs including skeletal
muscle, heart, liver, etc. They stressed that myokines are of great importance to cardiovascular
health because the well-known protective actions of exercise on cardiovascular function are
partially mediated by increased secretion of myokines (interleukin-6, follistatin-like 1, myonectin
and neuron derived neurotrophic factor). For example that;
Interleukin-6 (Il-6)-inhibits tumor necrosis factor-a (TNF-a) which reduces inflammation and
protecting against the formation of atherosclerosis, development of heart failure and subsequent
complications including myocardial infarction.
Follistatin–like 1 (Fstl 1)-decreases ischemic injury size through activation of the Akt/AMPK
pathway (activating eNOS and revascularization) and early fibroblast which aids in repairs after
ischemia reperfusion.
Myonectin (MyoN)-increases fatty acid uptake in adipocyte and hepatocyte and protect against
ischemic injury in the heart.
Neuron- Derived Neurotrophic Factor (NDNF) - improves Survival after myocardial infarction
by reducing apoptosis (programme cell death) through stimulation of the Akt/Ampk/eNOS
pathway thus enhancing revascularization.
Impact of Physical Activity-Induced Benefits on Sustainable National Developments
The term “development” can be seen as a gradual growth of something that would become
advanced and stronger (Lemke, 2016). He stresses that development include improvement of the
material welfare of the people, eradication of mass poverty, illiteracy, disease, short life
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expectancy, gender inequality, among others; adding that ‘‘sustainable national development’’
thus means the capacity of a nation to provide her citizenry with basic needs of life that would
improve their standard of living over a period of time (Lemke, 2016).
Nigeria as a member of the United Nations Organization (UNO), adopted the Sustainable
Development Goal (SDGs) which was born at the United Nations Conference on Sustainable
Development in Rio de Janeiro, Brazil, in 2012. The General Assembly of the UN adopted the 17
SDGs in September 2015, to be pursued over the next 15 years.
The 2030 Agenda for SDGs according to the Office of the Senior Special Adviser to the
President of Nigeria (OSSAPN) on SDGs includes; (1) end poverty everywhere (2) end hunger (3)
ensure healthy lives and well-being (4) ensure quality education (5) Achieve gender equality (6)
ensure access to water and sanitation (7) ensure access to affordable , reliable and modern energy
(8) promote economic growth decent work, (9) Promote resilient infrastructure /industrialized
(10) Reduce in equality within and among countries (12) ensure consumption and production
pattern (13) combat climate change and its impacts (14) Conserve and use oceans, seas and marine
resources (15) Manage forests, combat desertification and reverse land degradation (16)promote
just, peaceful and inclusive societies (17) revitalize the global partnership for sustainable
development.
With the overarching aspiration of bringing people and the planet together and leaving no one
behind, the 2030 Agenda is a unique opportunity to inspire global action for development worldwide including the area of physical activity, particularly through exercise and sports. Nigerians
who engage in exercise and sports thus live active lifestyles and are fit would achieve the SDGs
as stated by OSSAPN, 2020. Such people would;
a. Produce enough farm produce for both domestic and commercial use thus helping to eradicate
hunger and poverty. The food and agriculture sector offer key solutions for development thus
it’s central for hunger and poverty eradication. (SDGs: 2 & 1).
b. Improve health and well-being of the people through reduction of non-communicable disease
such as cardiovascular diseases, diabetes, breast and colon cancers, etc (SDG: 3)
c. Ensure quality education through enhanced readiness for primary, secondary and tertiary
education by providing necessary and adequate facilities, equipment and qualified personnel
to enhance teaching and learning for improved educational outcomes (SDG: 4).
d. Achieve gender equality by reducing inequality through empowerment of women and girls
for them to have equal access to education, health- care, decent work, representation in
political and economic decision making process, etc, (SDG: 5).
e. Ensure access to good water and sanitation by providing tap or bore-hole water for every
house hold and community in both urban and rural areas, and sanitary personnel to dispose
refuse in the area to prevent disease outbreak (SDG: 6).
f. Reduce inequalities by empowering and providing equal opportunities for women and girls
through physical activity and sports where they can benefit from the positive impacts that
sports has on health and psychosocial conditions (SDG: 10).
g. Promote safe, sustainable cities and communities through sustainable transport, urbanization
and universal access to green spaces. For example, the Table Tennis NePALL Project which
aims to promote the inclusion of people with disabilities in sport programmes to foster social
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development and integration in societies despite significant barriers. Sport created a sense of
normalcy and self-efficacy for the survivors of the devastating 2015 earthquake in Nepal
(Lemke: 2016 (SDG: 11).
h. Protect life on land through sustainable land use by managing forests and planting trees to
check desertification thus preventing poverty and hunger (SDG: 15).
i. Use sports to promote just, peaceful and inclusive societies by providing safe environment at
the grassroots and community levels where participants are brought together in pursuit of
common goals and interest, learn values of respect, tolerance and fair play and building
bridges between communities regardless of their differences (SDG: 16).
j. Ensure enhancement of global partnership through sport participation by member states of the
UN and International Olympic Committee (IOC), for social integration, peace and unity of the
world (SDG: 17).
Conclusion
This paper established that vigorous, moderate and even low intensities PA reduce
cardiovascular disease risk factors. Exercise was established as important therapeutic remedy for
patients with cardiovascular disease, particularly CHD and CVD, thus demonstrating its protective
and restorative properties. In patients with CHD and CVD, exercises improve their endotheliumdependent vasodilation, increase their ejection fraction and exercise tolerance, thus improving their
quality of life and well-being. Exercise also improves cardiovascular health through increased
mitochondrial biogenesis, fatty acid oxidation, dilation of blood vessels leading to myocardial
perfusion, and reduction of inflammation, thus protects against development of atherosclerosis,
myocardial infarction, etc. Myokines released from skeletal muscle during PA also mediates
cardiovascular health benefits through anti-inflammatory action, increased fatty acid oxidation,
increased glucose uptake and improved insulin secretion and sensitivity. Participants in PA haven
achieved fitness and health thus free from CHD & CVD would able to achieve the SDGs, e.g end
poverty everywhere, end hunger, ensure healthy lives and well-being, ensure quality education,
achieve gender equality, among others.
Suggestions
1. Individual (male or female) should make regular participation in exercise a habit for
optimal health and well-being.
2. The elderly individuals (70 years and above) are to engage in performing low PA such as
brisk-walking, gardening, racking, stair-case climbing, to maintain good health.
3. Nigerian scientists and researchers should liaise with the Nigerian Medical Association
(NMA), Nigeria Association for Physical, Health Education, Recreation, Sports and Dance
(NAPHERSD), and other professional bodies in onerous task of improving the medical and
fitness standards of our people, particularly those in high institutions and private sectors.
4. Governments (Federal, States and LGs), to educate the general public on the tremendous
benefit of regular PA performance to be gained by participants.
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Abstract
The study assessed head-teachers’ communication styles on teachers job performance in primary
schools in Sabon Gari local government area of Kaduna State. The study employed the use of
descriptive survey research design. The target population of the study was made up of 87 headteachers, 1,850 teachers and 5 education officials in Sabon Gari Local Government, Kaduna State.
A sample size of nine (9) head-teacher, one hundred and eighty five (185) teachers and five (5)
education officials were sampled from Sabon Gari Local Government, Kaduna State, making the

61

www.benchmarkjournal.com

editor@benchmarkjournals.com

Vol. 6, Issue 1, Oct., - Dec., 2020. ISSN: p2536-748x, e-2563-7498

total of one hundred and ninety nine (199) respondents, used in the study. The sample size of headteachers and teachers represented 10% of the entire population while the entire number of
education officials was used the way they are due to the manageable size. The instrument titled
“head-teachers’ communication styles questionnaire (HCSQ) was used for data collection in the
study. The validated instrument was pilot tested, the data collected from the pilot study was
analysed using Cronbach Alpha statistics and a reliability coefficient of 0.78 was obtained. The
data collected in the study was analysed using descriptive statistics of frequency, percentage, mean
and standard deviation to answer the research questions, while ANOVA was used to test the
hypotheses at 0.05 level of significance. Findings revealed that head-teachers’ aggressive
communication style negatively influence on teachers job performance in primary schools in
Sabon Gari Local Government Area of Kaduna State. Head-teachers’ assertive communication
style, open communication style, and inclusive communication style all had positive influence on
teachers job performance in primary schools in Sabon Gari Local Government Area of Kaduna
State. Recommendations made include that there should be constant in-service training for headteachers on positive verbal and non-verbal communication styles. This will equip the headteachers with the essential skills for guiding teachers with respect to their job performance.
Keywords: Communication Styles, Teachers, Head Teachers, Aggressive communication, Open
communication
Introduction
Communication style is very important in managerial work. Communication is a double
edged sword. It is the fundamental tool through which information and ideas are transferred to
others. In fact, it’s the first ancient way of learning people used from the beginning of history even
before reading and writing were discovered. Communication is the process of creating or sharing
meaning in informal conversation, group interaction or public speaking (Verderber & Verderber,
2008). In the view of Chandler in Nzekwe (2013), communication is a process by which meaning
is assigned and conveyed in an attempt to create shared understanding. Within the school, through
effective communication, human relations can be improved and the objectives can be achieved
because of dialogues, which are aimed at developing responsible and accountable individuals
(Arlestig, 2008).
The subjects of this study include teachers, head teachers, and official of local government
education authority. A teacher is any person that had acquired Professional knowledge in teaching
and can be able to use them during the Teaching-Learning processes. The choices of primary
school teachers are usually the ones who work under the supervision of the head teacher and should
be able to describe his/her ability or inability to handle communication in school. The Head teacher
is the one that is entrusted with the responsibility of managing all the resources (human, financial,
materials, and time) in the primary schools to ensure the objectives of the schools are met. The
researcher deems it right that main subject of the study be listen to. It is worth noting that the local
government education authority is mandated to supervise the activities of the head teachers to
ensure their legitimate role do not suffer a setback. The role of supervisors at the local government
education authority makes them very vital and indispensable in a study of this magnitude.
Job performance referred to an act of accomplishing or executing a given task (Lindsay in
Nwosu, 2017; Griffin, 2012). Teacher job performance defined as duties performed by a teacher
at a particular period in the school system in achieving organizational goals (Obilade in Nwosu,
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2017). Teachers’ job performance could be measured through teacher’s job satisfaction and job
attitudes such as job commitment, feelings of job challenge, job meaningfulness and job
responsibility (Cheng, 2002). Head-teachers’ communication styles refers to how head-teacher
verbally and nonverbally interacts to signal how literal meaning should be taken, interpreted,
filtered, or understood (Norton in Chory & Mccroskey, 1999). In the context of this study, headteachers’ communication styles refers to the various strategies including verbal, nonverbal and
caring approach which head-teachers employ to make the teachers understand their instructions
effectively. An effective head-teacher has been conceptualized as one who produces desired results
in the administration of schools by adopting the styles of communication that will enhance the
clarity of his or her instruction in the school, thus Uchefuna in Nzekwe (2013) noted that headteachers’ communication styles have an influence on school climate which affect teachers job
performance.
Teachers’ job performance referred to an act of accomplishing or executing a given task
(Lindsay; Griffin in Nwosu, 2017). It is defined as duties performed by a teacher at a particular
period in the school system in achieving organizational goals (Obilade, in Nwosu, 2017).
Teachers’ job performance could be measured through teacher’s job satisfaction and job attitudes
such as job commitment, feelings of job challenge, job meaningfulness and job responsibility
(Cheng, 2002). When an individual is satisfied, their job performance might increase and tend to
be more committed to their work. Job performance is important to ensure the quality of instruction
taking place at school.
An aggressive communication style is one in which individuals express their feelings and
opinions and advocate for their needs in a way that violates the rights of others. Thus, aggressive
communicators are verbally and/or physically abusive (Adubato, 2014). A primary school headteacher who uses aggressive communication style creates a win-lose situation and uses
intimidation to get his needs met, often at the expense of others. An aggressive head teacher feels
a strong sense of inadequacy, has lack of empathy and believes the only way to get their needs met
is through power and control. He is usually close-minded, a poor listener and tends to monopolise
discussions. He is a fault finder, tries to dominate others, uses humiliation to control others,
criticises, blames or attacks others, has low frustration tolerance, speaks in a loud, demanding and
overbearing voice, acts threateningly and rudely.
An open communication style is a style of communication in which the leader consciously
creates an atmosphere where all individuals within an organization express their views and
opinions on issues affecting the running of the organization (Akinwale, & Okotoni, 2018). In other
words, a leader (primary school head-teacher) with an open communication style provides
necessary information that will help and allow all workers in the school to perform optimally and
maximally. Such leader also creates rooms for effective feedback and constructive criticism when
and where necessary in order for the organization to achieve its set goals and objectives. This type
of communication style encourages all staff to pour out their minds on school policies and issues
affecting their jobs in the school. The style allows head-teachers to see teachers not only as workers
but as human beings whose views and opinions must be heard and respected for the progress of
the school. The study therefore seeks to assess head-teachers’ communication styles on teachers
job performance in primary schools in Sabon Gari local government area of Kaduna State.
Statement of the Problem
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The job performance of primary school teachers in recent times have become a thing of
worry to parents, stakeholders and the government. This ugly incident of teachers’ low job
performance is lingering, despite all the efforts of the government in ensuring that qualitative
education is provided at the primary school level. However, in recent times, most primary school
teachers are having low self-esteem, resulting to low job performance. These teachers lack
confidence in their ability to perform well on the job. This seems to be affecting the teaching and
learning process as well other instructional activities at school.
In the bid to finding possible solution to this issue of low job performance of teachers in
primary schools, school facilities and infrastructure has been improved as well as teachers’ welfare
and developmental programmes; researchers have also embarked on series of studies. Evidence
from some of the literatures suggests that one of the essential determinants of success or failure in
education is the style of communication which a head-teacher adopts in school administration.
Hence, lack of effective communication between the school leader and teachers, impedes the
teachers job performance. According to Patrick and Frankel (2004), communication encompasses
more than speaking. It is also written communication as well as communicating with behaviour.
The personal communication styles of the head-teacher, including verbal and non-verbal ones,
open door policies, and regular meetings can pave the road to effective communication with the
teachers. Hence, it is crucial to assess head-teachers’ communication styles on teachers job
performance in primary schools in Sabon Gari Kaduna State.
Objectives of the Study
The objectives of the study are to:
1. assess head-teachers’ aggressive communication style on teachers job performance in
primary schools in Sabon Gari Local Government Area of Kaduna State;
2. investigate head-teachers’ open communication style on teachers job performance in
primary schools in Sabon Gari Local Government Area of Kaduna State; and
Research Questions
The following research questions were raised in the study:
1. What is the influence of head-teachers’ aggressive communication style on teachers job
performance in primary schools in Sabon Gari Local Government Area of Kaduna State?
2. What influence does head-teachers’ open communication style have on teachers job
performance in primary schools in Sabon Gari Local Government Area of Kaduna State?
Research Hypotheses
The following null hypotheses were formulated in the study:
H01: There is no significant difference in the opinions of head-teachers, teachers and education
officials on the influence of head-teachers’ aggressive communication style on teachers job
performance in primary schools in Sabon Gari Local Government Area of Kaduna State.
H02: There is no significant difference in the opinions of head-teachers, teachers and education
officials on the influence of head-teachers’ open communication style on teachers job
performance in primary schools in Sabon Gari Local Government Area of Kaduna State.
Methodology
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The study employed the use of descriptive survey research design. The target population
of the study was made up of 87 head-teachers, 1,850 teachers and 5 education officials in Sabon
Gari Local Government, Kaduna State. A sample size of nine (9) head-teacher, one hundred and
eighty five (185) teachers and five (5) education officials were sampled from Sabon Gari Local
Government, Kaduna State, making the total of one hundred and ninety nine (199) respondents,
used in the study. The sample size of head-teachers and teachers represented 10% of the entire
population while the entire number of education officials was used the way they are due to the
manageable size. The instrument titled “head-teachers’ communication styles questionnaire
(HCSQ) was used for data collection in the study. The validated instrument was pilot tested, the
data collected from the pilot study was analysed using Cronbach Alpha statistics and a reliability
coefficient of 0.78 was obtained. The data collected in the study was analysed using descriptive
statistics of frequency, percentage, mean and standard deviation to answer the research questions,
while ANOVA was used to test the hypotheses at 0.05 level of significance.
Response to Research Questions
Research Question 1: What is the influence of head-teachers’ aggressive communication style on
teachers’ job performance in primary schools in Sabon Gari Local Government Area of Kaduna
State?
Opinions of head-teachers, teachers and MOE were gathered in order to provide answer to
this research question. The summary of analysis made in respect to research question one is
presented in Table 1.
Table 1: Influence of Head-Teachers’ Aggressive Communication Style on Teachers Job
Performance in Primary Schools in Sabon Gari LGA of Kaduna State
̅
SN
Item
Respondents SA A
U
D SD
SD
𝑿
1.

Head-teachers often
teachers' suggestions

2.

School head use query when
teachers make mistakes on the
job.
My school head often makes
unrealistic claims about his
good points.
Head-teachers in Sabon Gari
LGA makes teachers look or
feel stupid, small, or afraid.
Head-teachers in Sabon Gari
LGA dislike being confronted
by teachers in a general
meeting.
Head-teacher
transfer
of
aggression when things are not
happening as expected.

3.

4.

5.

6.

reject

7.
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H-Teacher
Teachers
MOE
H-Teacher
Teachers
MOE
H-Teacher
Teachers
MOE
H-Teacher
Teachers
MOE
H-Teacher
Teachers
MOE

2
1
1
9
3
5
1
6
2

25
2
1
53
2
3
47
2
3
109
4
63
1

3
8
2
4
16
1
2
22
3
1
33
2
1
24
1

4
102
2
28
3
72
3
23
2
2
12
-

0
50
1
79
2
1
41
2
15
2
80
1

1.91
2.04
1.87
2.66
2.37
2.30
2.41
2.45
2.29
2.37
3.35
2.79
1.44
2.47
2.65

1.10
0.92
0.91
0.63
1.40
0.93
1.17
1.14
0.86
0.82
1.01
1.28
0.82
1.41
0.55

H-Teacher
Teachers
MOE
H-Teacher

1
3
2
-

3
81
3

3
34
2
-

2
38
2

29
1
4

2.37
2.95
2.37
3.11

1.37
1.15
1.17
1.06
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8.

9.

10.

Teachers in Sabon Gari LGA
do not see their school head
except in the formal meetings.
Head-teachers in Sabon Gari
LGA use threats to motivate
teachers to work.
School head in Sabon Gari
LGA display anger when
displeases
by
teachers’
actions.
Head-teachers in Sabon Gari
LGA use obscene language
when relating with teachers.

Teachers
MOE

1
1

45
-

13
-

51
2

75
2

2.16
3.42

1.21
0.78

H-Teacher
Teachers
MOE
H-Teacher
Teachers
MOE

1
9
1
2
6
-

4
65
2
44
2

11
2
1
8
1

2
64
1
2
32
-

2
36
1
2
95
1

3.42
2.71
3.40
2.83
2.10
1.75

0.78
1.26
0.83
1.12
1.34
0.98

H-Teacher
Teachers
MOE

2
3
1

1
1
2
53 14 54
2
Average Mean

3
61
2

3.56
2.36
3.32
2.58

0.75
1.25
0.76

Table 1 shows that head-teachers’ aggressive communication style had negative influence
on teachers job performance in primary schools in Sabon Gari Local Government Area of Kaduna
State. The table showed that the average response mean of 2.58 is less than the rating mean of 3.0.
The implication of this result is that, head-teachers often reject teachers' suggestions and
communicate back to them using aggressive communication style. The items on the table in order
of ranking showed that item number 1 recorded the lowest response mean of 1.912 by the headteachers, 2.043 for the teachers and 1.873 for MOE. Detail shows that a total of 2 head-teachers
strongly agreed with item number 1, while 3 stayed undecided against 4 head-teachers that
disagreed with item number 1 on the table. Also, a total of 25 teachers agreed, against 8 that stayed
undecided while 102 teachers disagreed and 50 teachers that strongly disagreed. In like manner, 1
MOE strongly agreed with item number 1 and 2 that agreed, against 2 that stayed undecided.
Research Question 2: What influence does head-teachers’ open communication style have on
teachers job performance in primary schools in Sabon Gari Local Government Area of Kaduna
State?
Opinions of head-teachers, teachers and MOE were gathered in order to provide answer to
this research question. The summary of analysis made in respect to research question three is
presented in table 2.
Table 2: Influence of Head-Teachers’ Open Communication Style on Teachers Job Performance
in Primary Schools in Sabon Gari LGA of Kaduna State
̅
SN
Item
Respondents SA A
U D SD
SD
𝑿
1.

2.

Direct
face
to
face
communication with my headteacher is a common practice
in my school.
My school head encourage
teachers to give feedback on
policies and programs of
school.

3.
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H-Teacher
Teachers
MOE

3
3
1

2
94
1

2
42
1

1
39
2

1
7
-

3.20
2.45
3.10

1.64
0.93
1.30

H-Teacher
Teachers
MOE

4
109
1

2
3
1

2
15
2

48
1

1
10
-

4.00
3.25
3.41

1.00
1.03
1.14

H-Teacher
Teachers

3
8

4
105

1
23

1
31

18

4.20
3.29

0.82
1.10
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4.

5.

6.

7.

8.

9.

10.

Teachers are allowed to freely
express
themselves
in
meetings.
Head-teachers in Sabon Gari
LGA encourage teachers even
when students are not
performing as expected.
School head in Sabon Gari
LGA show concern to
teachers’ challenges in a
professional way.
Head-teachers in Sabon Gari
LGA discusses school issues
with teachers regularly.
Teachers feel free to discuss
challenges facing them with
head-teacher.
Head-teachers in Sabon Gari
LGA often show a lot of
understanding
for
other
people’s problems.
School head usually asks for
teacher’s opinion before taking
any decision in the school.
Head-teachers in Sabon Gari
LGA talk freely with all the
teachers.

MOE

-

3

-

-

2

2.80

1.64

H-Teacher
Teachers
MOE

4
100
1

2
3
3

3
20
1

45
-

17
-

4.23
3.14
4.02

0.80
1.09
0.70

H-Teacher
Teachers
MOE

2
3
1

4
94
3

25
-

2
35
1

1
28
-

3.70
3.04
3.80

0.00
1.17
1.09

H-Teacher
Teachers
MOE
H-Teacher
Teachers
MOE
H-Teacher
Teachers
MOE

3
3
1
4
3
1
3
3
-

5
72
1
3
51
2
3
78
2

9
25
2
26
2

1
57
2
55
1
1
40
1

44
3
51
1
38
-

4.60
2.63
2.40
5.10
3.25
3.80
4.00
2.82
3.20

0.54
1.26
1.94
0.89
1.20
1.64
1.22
1.22
0.83

H-Teacher
Teachers
MOE
H-Teacher
Teachers
MOE

2
6
1
3
3
-

5
1
1
91 32 46
3
1
4
2
71 22 75
2
1
2
Average Mean

10
14
-

3.80
3.20
4.00
3.68
2.85
3.00
3.47

1.09
1.02
0.70
0.83
1.06
1.00

Table 2 shows that head-teachers’ open communication style had positive influence on
teachers job performance in primary schools in Sabon Gari Local Government Area of Kaduna
State. The table showed that the average response mean of 3.47 is higher than the rating mean of
3.0. The implication of this result is that, teachers feel free to discuss challenges facing them with
head-teacher. The items on the table in order of ranking showed that item number 7 recorded the
highest response mean of 5.10 by the head-teachers, 4.10 for the teachers and 3.80 for MOE. Detail
shows that a total of 4 head-teachers strongly agreed with item number 7, while 3 agreed against
2 that disagreed. Also, a total of 3 teachers strongly agreed, 51 teachers agreed, against 25 that
stayed undecided while 55 teachers disagreed and 51 strongly disagreed. In like manner, 1 MOE
strongly agreed and 2 that agreed, against 1 that disagreed and 1 MOE that strongly disagreed with
item number 7 on the table.
Null Hypotheses Testing
This section tested the four null hypotheses formulated in this study using analysis of
variance (ANOVA) at 0.05 level of significance.
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Null Hypothesis 1: There is no significant difference in the opinions of head-teachers, teachers
and education officials on the influence of head-teachers’ aggressive communication style on
teachers job performance in primary schools in Sabon Gari Local Government Area of Kaduna
State.
The opinions of head-teachers, teachers and MOE on the influence of head-teachers’
aggressive communication style on teachers job performance in primary schools in Sabon Gari
Local Government Area of Kaduna State are analysed using analysis of variance (ANOVA). The
summary of the hypothesis tested is presented in table 3:
Table 3:Summary of ANOVA statistics on the influence of head-teachers’ aggressive
communication style on teachers job performance in primary schools in Sabon Gari Local
Government Area of Kaduna State
Status
Sum of Squares df
Mean Square F-ratio F-critical Prob.
Between Groups
28.891
2
28.891
1.127
2.61
.291
Within Groups
2973.423
197
25.633
Total
3002.314
199
Table 3 showed the f-ratio value of (1.127) at 197 degrees of freedom and at 0.05 level of
significance. The critical value (2.61) is higher than f-ratio value (1.127), the probability level of
significance P(.291) is higher than 0.05. This implied that head-teachers’ aggressive
communication style negatively influence on teachers job performance in primary schools in
Sabon Gari Local Government Area of Kaduna State. Hence, the null hypothesis which states that
there is no significant difference in the opinions of head-teachers, teachers and education officials
on the influence of head-teachers’ aggressive communication style on teachers job performance in
primary schools in Sabon Gari Local Government Area of Kaduna State was retained.
Null Hypothesis 2: There is no significant difference in the opinions of head-teachers, teachers
and education officials on the influence of head-teachers’ open communication style on teachers
job performance in primary schools in Sabon Gari Local Government Area of Kaduna State.
The opinions of head-teachers, teachers and MOE on the influence of head-teachers’ open
communication style on teachers job performance in primary schools in Sabon Gari Local
Government Area of Kaduna State are analysed using analysis of variance (ANOVA). The
summary of the hypothesis tested is presented in table 4:
Table 4: Summary of ANOVA statistics on the influence of head-teachers’ open communication
style on teachers job performance in primary schools in Sabon Gari Local Government
Area of Kaduna State
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Status
Between Groups
Within Groups
Total

Sum of Squares df
.347
271.713
272.060

Mean Square F-ratio F-critical Prob.

2

.347

197
199

1.105

3.140

2.61

.002

Table 4 showed the f-ratio value of (3.140) at 197 degrees of freedom and at 0.05 level of
significance. The critical value (2.61) is less than f-ratio value (3.140), the probability level of
significance P(.002) is less than 0.05. This implied that head-teachers’ open communication style
had positive influence on teachers job performance in primary schools in Sabon Gari Local
Government Area of Kaduna State. Hence, the null hypothesis which states that there is no
significant difference in the opinions of head-teachers, teachers and education officials on the
influence of head-teachers’ open communication style on teachers job performance in primary
schools in Sabon Gari Local Government Area of Kaduna State was rejected.
Summary of Major Findings
In view of the hypotheses tested in the study, the following findings were established:
1. Head-teachers’ aggressive communication style negatively influence on teachers job
performance in primary schools in Sabon Gari Local Government Area of Kaduna State.
2. Head-teachers’ open communication style had positive influence on teachers job
performance in primary schools in Sabon Gari Local Government Area of Kaduna State.
Discussion of Findings
Findings on research question one revealed that head-teachers’ aggressive communication
style had negative influence on teachers job performance in primary schools in Sabon Gari Local
Government Area of Kaduna State. Therefore, hypothesis one which stated that there is no
significant difference in the opinions of head-teachers, teachers and education officials on the
influence of head-teachers’ aggressive communication style on teachers job performance in
primary schools in Sabon Gari Local Government Area of Kaduna State was retained. This finding
is in line with the finding of Akinwale and Okotoni (2018) which showed that only a few secondary
school principals adopted aggressive communication style in their various schools because the
style was confirmed to depressingly impact on staff performance. In view of this, the finding
showed that the common communication styles adopted by secondary school principals in Osun
State were inclusive, open and assertive communication styles in that order.
Findings on research question two revealed that head-teachers’ open communication style
had positive influence on teachers job performance in primary schools in Sabon Gari Local
Government Area of Kaduna State. Therefore, hypothesis three which stated that there is no
significant difference in the opinions of head-teachers, teachers and education officials on the
influence of head-teachers’ open communication style on teachers job performance in primary
schools in Sabon Gari Local Government Area of Kaduna State was rejected. This finding is in
agreement with the finding of Shu and Jiaying (2012) which found that the degree of openness in
communication was higher among school head. The finding also correlate the finding of Akinwale
and Okotoni (2018) that the common communication styles adopted by secondary school
principals include open communication style and that principals’ use of open communication
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styles play important roles in the smooth running of schools as well as enhancing school
effectiveness.
Conclusion
It is important for any school head to set clear goals and draw a road map based on effective
communication and productive relationships with students, teachers, and parents. Successful
school head spend most of their time listening and speaking to others. Such interaction enables the
leader to create a harmonious environment conducive to a successful educational institution. In
light of the findings from this study, it was concluded that head-teachers often reject teachers'
suggestions and communicate back to them using aggressive communication style. Some school
head practiced assertive communication style as they give concise and unambiguous messages to
teachers. Teachers also feel free to discuss challenges facing them with head-teacher. In addition,
as both open and inclusive communication styles were practiced, school head allowed teachers to
participate in the planning of school work/policy.
Recommendations
The study recommended that:
1. There should be constant in-service training for head-teachers on positive verbal and nonverbal communication styles. This will equip the head-teachers with the essential skills for
guiding teachers with respect to their job performance.
2. There should be free flow of communication from head-teachers to teachers when teachers
are constantly told what they are to do, confusion does not set in and therefore they are able
to perform optimally.
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Abstract
The study investigated the influence of parenting styles and student’s academic performance in
secondary school in Ogoja Education Zone of in Cross River State, Nigeria. To carry out this
investigation, two research questions were raised to guide the study and two null hypotheses were
formulated and tested. Correlational research design was adopted for the study. A total sample of
five hundred and fifty nine (559) SSII students were used. The stratified random sampling
technique was used to select the sample. Data collection was by the use of research questionnaire
titled: “Parenting Styles and Student’s Academic Performance Questionnaire” (PSSAPQ). The
instrument was subjected to face and content validity by experts in Counseling and Measurement
and Evaluation. The reliability estimate was determined using Cronbach Alpha reliability method
which yielded an overall index of 0.87. Data collected were subjected to statistical analysis using
Pearson Moment Product Correlation Coefficient (r) of statistical package for social science
(SPSS) version 25.The result revealed that there is a significant relationship between authoritarian
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parenting style, democratic parenting style and students’ academic performance in secondary
school. The study recommended among others that parents should be rigid and strict in controlling
their children’s to enable them perform effectively in their academic.
Keywords: Academic Performance Authoritarian, Democratic, Parenting Style, Student’s,.
Introduction
The family has been universally perceived as a small but powerful unit, and the oldest
institution in the history of human existence that helps in the character formation of the child and
molding of behaviour of the individual in the society. This is because the family is the
fundamental and real social unit for development of human as well as the primary agent for
socialization of children. According to Macionis (2017), seen family is a social institution exists
in all societies that can unite people in cooperative groups to care for one another including
children. The researcher further stated that the family is a social unit that comprises of the
mother, father, children and other relatives by blood.
Shankar-Rao (2012) posited that the child performance depends on the parent’s
background. It is within the family that the child learns about traditions, customs, norms, and
values of the society in which they belong. The researcher further stated that if any dysfunction is
seen in the family system, the functions of the family could be affected. Several family factors
determine the functionality and dysfunction of the family which seem to affect students’ academic
performance in school. These factors include parenting style, family size, parental marital status,
family type and family structure.
Parenting style is referred to as the techniques or ways parents used in the upbringing of
their children. Baumrind (2011) stated that there are three parenting dimensions or styles namely,
democratic, permissive parenting and authoritarian styles. In explaining these dimensions of
parenting, two important features are judged to be essential namely, parental demandingness and
parental responsiveness(Gurian,2009).While responsiveness implies the availability and
willingness of the parents to show concern, care and provide for the children; demanding the
tendency of the parents to control the child and limit his freedom almost in everything. The
application of either or both of these two features by the parent that decides the parenting style
seems to contribute to student academic performance in school. The family is posed with certain
parenting styles that govern its members.
More so, Nigeria is a complex society due to the impact of the Western world`s technology
impinging on families. Access to televisions and internet communication services has provided
youths with an unprecedented means of socialization and gathering of useful information
necessary for improving their academic performance, if responsibly utilized and supervised by
parents. That is modernisation has made parenting more challenging. Parenting is a child rearing
endeavour which DiGiulio (2010) acknowledged as being an onerous and challenging task. It
demands parental love, care, control, supervision and commitment to children`s upbringing.
Jeynes, (2013) Opined that parenting styles help to shape children`s social competence. There are
different types of parenting styles. The autocratic parenting style involves the use of rigid control,
strict and punitive standards. Children brought up under this type of parenting style tend to be
dependent, unsocial, rebellious and withdrawn as well as have poor academic performance, (Eze,
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2006). Democratic parenting style involves rearing children under moderate parental control, love,
warm acceptance and respect for children`s feelings. Democratic parents also accord their children
the opportunity to dialogue and reason with them. Children in this type of situation tend to be
independent, friendly and of high self – esteem. Academically, they perform better than children
of autocratic parenting.
Mensah, and Kuranchie, (2013) have shown that psychological autonomy and
parental involvement in the supervision of children`s school work affect academic
performance. Children of democratic parenting whose parents were warm and accepting
often were seen to engage in socially acceptable behaviours and perform academically
better than children of laissez – faire parenting whose parents were rejecting and
uninvolving in the supervision of their children`s school work.
Ogunsola (2018) observed that love is a parenting factor which is requisite for good
mental health and achievement of better academic performance. When parenting is
autocratic, children become intimidated and inactive. Consequently, they perform poorly
academically. Similarly, Eze (2016) noted that when parent – child relationship is strained
conflicts often arise between the two and the children`s academic performance drop. It is
common knowledge that the harsh socio – economic imperatives this present time have
negatively affected the parenting roles of many parents. The poor economic conditions
have forced couples into engaging in all types of paid jobs or self – employed businesses
which take them away from their homes for many hours, thus abandoning their children
to the whims and caprices of nannies and house helps.
The unmonitored adolescents pre – occupy themselves with watching of videos and
internet films, all at the expense of their studies. This apparent uncomplimentary parenting
demeanour cannot be overlooked because it has not only negatively affected parenting roles but
has also been linked to the generally observed poor academic performance of students in
examinations. Oloyede and Demide (2013); Oloyede, (2010); Kalgo, (2002). According to Tay
and Tam (2011) poor academic performance should be strongly rejected because it brings untold
hardships and frustration on an individual and backwardness to the development of a nation.
Ogunsola (2018) opined that authoritarian style of parenting had the following
characteristics: parents attempted to shape, control, and evaluate the behavior and attitudes of their
children in accordance with an absolute set of standards; parents emphasize obedience, respect for
authority, work, tradition, and the preservation of order; verbal give-and-take between parent and
child is discouraged. Baumrind's (2011) study of preschool children found that such a mode of
family interaction was associated with low levels of independence and social responsibility.
Baumrind (2011) later described the authoritarian pattern, somewhat more formally, as being high
in demandedness on the part of the parents and low in parental responsiveness to the child. The
researcher continued her studies of children, this time with children 8-9 years old (Baumrind, 2001,
2003). The researcher found that the authoritarian pattern, high in demandedness and low in
parental responsiveness, had different consequences for girls and for boys. Girls, but not boys,
who came from authoritarian families were more socially assertive. For both sexes, intrusive
directiveness was associated with lower cognitive competence (Dienye & Oyet, 2011).
Democratic parenting style also called assertive or balanced parenting style (Dienye &
Oyet, 2011), opined that by child centred approach is characterize by that holds high expectations
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of maturity. Democratic parenting style understands their children’s feeling and teaches them how
to regulate them. They encourage children to be independent but still places limits and controls on
their actions. Democratic parents set limits and demand maturity, but when punishing a child, the
parents will explain the motive for their punishment (Tim, 2017). Children under this type of
parenting style tend to display a positive behaviour, they rarely exhibit cultism related tendencies.
Meanwhile, families that adopt authoritarian parenting style are described by many expectations
of conformity and compliance to the rules of family and directions. Also, some parents are
restrictive punitive style in which they exhort their children to follow their directions and to respect
their work effort which may seems to affect students’ academic performance in school. It is against
this backdrop that researcher intends to investigate the parenting styles and student’s academic
performance in secondary school in Ogoja Education Zone of in Cross River State, Nigeria.
Statement of the Problem
In recent years, observation has shown that government, public and parents has been
complaining about the low level of students’ academic performance among our secondary schools
students. They started accusing finger in several factors such as the parents’ inability to control
their children’s and well as attending to their school needs which seems to affect their academic
performance in school. Also, the researcher observed that, some of the parents are not rigid or
strict with their children. For instance, when the children discovered this attitude of their parent
them seem not to take their study serious which may result to poor academic performance by the
students. Although, several attempt have been made by churches and school counselors in a ways
of proper upbringing of children in the society. Despite all this effort, the problems keep persisting.
It is against this backdrop that researcher intends to investigate parenting styles and student’s
academic performance in secondary school in Ogoja Education Zone of in Cross River State,
Nigeria.
Purpose of the Study
The purpose of this study is to determine the relationship of parenting styles on student’s
academic performance in secondary school in Ogoja Education Zone of in Cross River State,
Nigeria. Specifically, the study intends to examine the followings:
i. Determine the relationship of authoritarian parenting style on student’s academic
performance in secondary school.
ii. Determine the relationship of democratic parenting style on student’s academic
performance in secondary school.
Research Questions
To provide a guide for the study, the following research questions were raised:
i.
What is the relationship of authoritarian parenting style on student’s academic
performance in secondary school?
ii.
What is the relationship of democratic parenting style on students’ academic
performance in secondary school?
Null Hypotheses
The following hypotheses guided the study:
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i. Authoritarian parenting style does not significantly relate with students’ academic
performance in secondary school.
ii. Democratic parenting style does not significant relate with students' academic performance
in secondary school.
Research Methodology
The study adopted the correlational research design. According to Idaka and Anagbodu
(2012), correlational research design attempts to find the nature of the relationships between a set
of variables. This relationship is not determined by the researcher; it cannot also be manipulated.
It is naturally present within a group or sample. The relationship between variables can be positive,
negative or there could be no correlation at all. The study population is consisting of five hundred
and fifty nine (559) SSII students in 2020/2021 academic session in 71 public secondary schools
in the Education Zone of Ogoja in Cross River State, Nigeria. The technique used was the stratified
sampling technique to select two hundred (200) students. The choice of this sampling procedure
was because it permitted adequate representation of the respondents according to the local
government areas and number of schools.
The instrument for data collection was questionnaire titled: “Parenting Styles Questionnaire”
(PSQ) and Student’s Academic Performance Questionnaire” (SAPQ). The questionnaire was
constructed by the researcher under the guidance of experts. The questionnaire has two sections.
Section one, information elicited was on respondent demography such as sex, age, class, and name
of the school Section two, consisted of ten (10) items constructed in a four (4) point rating scale
ranging from strongly Agree (SA) 4 points, Agree (A) 3 points, Disagree (D) 2 points and strongly
Disagree (SD) 1 point. The reliability of the instrument was established by carrying out a trial test
on fifty (50) subjects that were not part of the actual study. The reliability coefficient ranged from
r=.25 to 0.82 was obtained using Cronbach Alpha statistic. The Pearson Product Moment
Correlation Coefficient (r) of statistical package for social science (SPSS) version 25 was used for
data analysis and the results are presented in the respective table.
Null Hypothesis 1: Authoritarian parenting style does not significantly relate with students’
academic performance in secondary school. The calculated result is presented in table one.
Table 1: Summary of Correlation analysis of the relationship between authoritarian parenting
style and students’ academic performance (n=200)
̅
Variables
SD
r cal.
p-value
𝑿
Authoritarian parenting style
17.58 2.540
.589**
.000
Students’ academic performance
17.16 2.554
Significant at .05 level; df = 198 critical –r.138
The result in table 1 revealed that the calculated r-value of .589** was significantly greater than
the critical value of .138 when tested at .05 level of significance with 198 degree of freedom.
Therefore, the null hypothesis was rejected while the alternative hypothesis was accepted. This
implies that there is a significant relationship between authoritarian parenting style and students’
academic performance in secondary school.
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Null Hypothesis 2: Democratic parenting style does not significant relate with students' academic
performance in secondary school. The calculated result is presented in table two.
Table 2: Summary of Correlation analysis of the relationship between democratic parenting style and
students’ academic performance (n=200).
̅
Variables
SD
r cal.
P-value
𝑿
Democratic parenting style
17.36
2.703
.562**
.000
Students’ academic performance
17.16
2.554
Significant at .05 level; df = 198 critical –r.138
The result in table 2 revealed that the calculated r-value of .562** was significantly greater
than the critical value of .138 when tested at .05 level of significance with 198 degree of freedom.
Therefore, the null hypothesis was rejected while the alternative hypothesis was accepted. This
implies that there is a significant relationship between democratic parenting style and students’
academic performance in secondary school.
Discussion of the Findings
The result of the hypothesis one stated that there is a significant relationship between
authoritarian parenting style and students’ academic performance in secondary school. This result
is in agreement with the finding of Baumrind's (2011) who maintain that authoritarian style of
parenting had the following characteristics: parents attempted to shape, control, and evaluate the
behavior and attitudes of their children in accordance with an absolute set of standards; parents
emphasize obedience, respect for authority, work, tradition, and the preservation of order; verbal
give-and-take between parent and child is discouraged. Also, Baumrind's(2011) study of preschool
children found that such a mode of family interaction was associated with low levels of
independence and social responsibility. Baumrind (2011) later described the authoritarian pattern,
somewhat more formally, as being high in demandedness on the part of the parents and low in
parental responsiveness to the child.
More so, the result of the hypothesis two revealed that there is a significant relationship
between democratic parenting style and students’ academic performance in secondary school. This
finding was supported by Dienye and Oyet, (2011), opined that by child centred approach is
characterize by that holds high expectations of maturity. Democratic parenting style understands
their children’s feeling and teaches them how to regulate them. They encourage children to be
independent but still places limits and controls on their actions. Democratic parents set limits and
demand maturity, but when punishing a child, the parents will explain the motive for their
punishment. Also, the finding is in consonant with Tim, (2017) who opined that students’ academic
performance has a significant relationship with democratic parents.
Conclusion
Based on the finding of the data collected, analyzed and the findings derived, the study
concluded that there is a significant relationship between authoritarian parenting style and
students’ academic performance in secondary school. Finally, the study revealed also that there is
a significant relationship between democratic parenting style and students’ academic performance
in secondary school.
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Recommendations
Based on the finding and conclusion of the study, it was recommended that:
i. Parents should be rigid and strict in controlling their children’s to enable them perform
effectively in their academic.
ii. Parent should avoid of too much friendly with their children to enable children have focus
on their study.
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Abstract
One of the pivotal roles of a university management is to provide conducive environment and
facilities for learning and healthy living. A quality student’s hotel is one of such facilities that not
only promotes healthy living but also enhance student’s social interaction and academic
performance. This study examines factors contributing to defects and deteriorations on students’
hostel within the University of Benin, Ugbowo campus, Benin City. The population for this study
is the built environment professionals, the physical planning and maintenance units of the
University of Benn. A total of 210 participants were identified and selected as a sample in the
study through random sampling technique. Data collected were analysed using IBM statistical
package for social sciences (SPSS) version 23. The findings revealed use of substandard materials,
absence of planned maintenance, corruption, and delay in replacing damaged facilities as major
factors contributing to defects and deteriorations on students’ hostel. To explore further, statistical
test analysis ANOVA, was employed to test whether there is a significant difference in the
perceptions of professionals, physical planning and maintenance units of University of Benin, the
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result indicated that there is a significant difference in their perceptions The study therefore,
recommends that the maintenance unit of Universities should adapt proactive maintenance
strategy and also carry out regular inspections on facilities to detect defects before major failure
occur. In addition, Universities management should have a financial pool set aside for facility
maintenance.
Keywords: Defects, deteriorations, student hostel, university of Benin, Nigeria.
Introduction
According to Masrek and Zainol (2015) the quality and functionality of students’ residential
accommodations within the university campuses is directly linked to their social well-being and
academic performance. Tayah et al (2016) maintained that the provision and maintenance of
residential accommodations for students in the tertiary institutions is the responsibility of
management. Regrettably, the states of defects and deteriorations on students’ hostels and other
facilities in the Nigerian universities are in deplorable conditions. Investigation into some federal
universities across the country revealed that many of the students’ hostels were inhabitable.
The defects are not limited to federal universities as averred by Ibrahim-Adedeji (2016); but it
cut across all the federal polytechnics and federal colleges of education in Nigeria. Unfortunately,
the deteriorating conditions of students’ residential accommodations in Nigerian tertiary
institutions defeat the intension of its establishment. According to Masrek and Zainol (2015)
student hostel accommodation should be a home while away at school. Students are the essential
asset of any educational institution, their health, social well-being and academic performance
should be a priority to the university management. Hassanaia and Mudhei (2012) and Eke et al.
(2017) opined that neglecting maintenance on students’ hall of residents will result in unhealthy
living environment and also decreases life span of the facilities. Pike (2002); Hassanaia (2008);
Oseghale (2016) pointed out that there is a strong link between students’ poor academic
performance, illness to flirty and unhealthy environment.
Interestingly, the work of Pike (2002) on the differential effects of on- and off-campus living
arrangements pointed out the importance of planned and regular maintenance on students’
academic performance and social well-being. A well planned and regular maintenance of students’
hostel in the university campuses is imperative for sustainability of academic excellence
(Oseghale, 2016). Eke et al. (2017) added that there could be financial consequences on an
organization that neglect regular maintenance on their facilities
Adenuga and Iyagba (2005) and Eke et al. (2017) opined that maintenance should be
continues process that aimed at restoring the buildings and other assets to its original state in order
to function at its optimal level. Despite the need and importance of maintenance on building and
facilities, most developing countries like Nigeria, lack maintenance culture, particularly in
government properties. The rate of decay and deteriorations on students’ hostel, staffs’ quarters
and administrative offices of federal universities across the country called for serious investigation.
Factors Contributing to Defects and Deteriorations on Students’ Hotels
Pike (2002); Hassanain (2008); Oseghale (2016) stated that there is a relationship between
facility defects and number of people using the faculty. Facility tends to decay and deteriorate fast
if it is over stretched (Eke et al., 2017). Olanrewaju (2012) conducted a post occupation evaluation
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of universities buildings and identified intensity of use as one of the factors resulting in defects in
students’ hostels and administrative officers. Similarly, Ibrahim-Adedeji (2016) conducted
research on causes and effects of deterioration in students’ hall of resident in Nigeria Tertiary
institutions noted that over stretching of toilets, bathrooms and other facilities are major
contributing factors to defects and deteriorations to students’ hall of residents. He went further to
state that a space allocated to 5 students are been occupied by 15 to 20 students due to limited
number of accommodations compared to number of students’ intake. Undoubtedly, facilities
become defective as a result of intensity of use by excess numbers of students.
Adewunmi et al. (2011) and Tayah et al. (2016) identified poor leadership as a factor
contributing to defects and deteriorations on-campus accommodation. According to Tayah et al.
(2016) poor leadership could be in form of appointment of incompetent maintenance officer to
head the unit. When you have a square pig in a round hole, the resultant effects will be defects and
deteriorations on students’ hostel due to inability and incompetent to identify defects before total
failure.
Iyagba (2005) identified bribery and corruption as factors contributing to defects in public
buildings in Nigeria. Instances have shown that when the maintenance officers compromised with
the material suppliers and contractors to supply and install substandard and inferior materials,
cases of defects become faster. Adenuga and Iyagba (2005) acknowledged that the rate of defects
and deteriorations on facilities are linked to substandard materials which points to corruption and
compromise among officers in maintenance unit.
The work of Pike (2002) on the differential effects of on- and off-campus living
arrangements pointed out that lack of maintenance of students' living accommodation definitely
leads to defects and deteriorations of facilities. Iyagba (2005) and Suffian (2013) added that lack
of maintenance culture and neglect on public facilities lead to defects and deteriorations. Defect
such as dampness according to Adenuga (2005) produces pathogenic toxic mould and other
biological effects that are visible in public buildings.
Literatures identified faulty design as one of the causes of defects in buildings. Oseghale
and Ikpo (2014) concurred that faulty design contributes to defects and deteriorations in buildings.
Oseghale (2016) also added poor detailing of working drawings, poor specification of construction
materials and construction faults as factors contributing to defects in buildings. Tayah et al. (2016)
worked on effects of faulty design phase on school buildings maintenance in Gaza Strip noted that
defects and deteriorations on students’ living accommodations contributed to maintainability
problems. The designers must take into account maintenance considerations during the design and
supervision stages by specifying durable materials and having competent supervisors on site.
Iyagba (2005); Suffian (2013); Oseghale and Ikpo (2014) argued that most of the defects on
buildings occurred due to faulty design and poor supervision. Buildings failed due to errors and
deficiency in design Oseghale (2016), construction materials used, and poor detailing of working
drawings (Ikpo, 2012).
There are innumerable dilapidated, defective, and abandoned federal government facilities
in all the 36 states of the federation. The cases of students’ hostel in federal universities,
polytechnics and colleges of education are not different. Oseghale (2016) maintains that for
buildings and other assets to retain its original state and function at optimal level it must be
regularly maintained. It has been widely agreed that lack of maintenance culture is endemic in
Nigeria, particularly in the federal government facilities.
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Inadequate allocation of financial resources by the federal government for facility maintenance in
the university campuses across the country can be linked to the causes of defects and deteriorations
on students’ hostels and staffs’ quarters alike. Stressing the importance of financial in relation to
students’ hostel maintenance, Hassanain (2008) who conducted research on performance
evaluation of sustainable student housing facilities agreed that without finance the maintenance
unit of any university can do little.
Defects and Deteriorations of Students’ Hostel and University Maintenance Unit
Poor management in the university’s maintenance units was identified by Tayah et al.
(2016) as a factor contributing to defects and deteriorations on students’ hall of residents. Students’
hostels are parameters whose failure affects health and safety in an academic environment (Eke et
al, 2013). Maintenance unit must maintain an up to date log book where complains are
appropriately documented for feedback mechanism. In case where such log books are not kept due
to incompetent maintenance officers, there will be lost of facts and delay in carrying out the
defective work. Communication according to Okorie and Emuze (2019) is vital in everyday
activities, the maintenance unit should establish communication channel between the students, the
cleaners and the management for effective preventive maintenance.
Students’ hostel should be of standard quality to provide an enabling conducive environment for
healthy living, social interaction and academic excellence to on-campus students. Researchers
amongst others Pike (2002); (Masrek & Zainol (2015) Tayah et al. (2016)’ Eke et al. (2017) have
linked the functional toilets, bathrooms, lightings, portable water, well ventilated rooms, un-flirty
environment etc. to positive health, social well-being and better academic performance of oncampus students.
Preventive Maintenance Strategy
The quality of a building is linked to the maintenance strategy adopted by the maintenance
unit of an organization (Iyagba, 2005; Oseghale, 2016). Maintenance according to Oseghale (2016)
is the work undertaken to keep, restore or improve every part of a building, its services to a
currently acceptable standard and to sustain the utility and value of the facility. The key words
here are restore, sustain and add value to the facilities (buildings and its services therein) through
effective maintenance strategy or policy. Thus, one of such strategies or policies is preventive
maintenance, popularly called planned or proactive maintenance. Preventive maintenance entails
regular inspections to detect defects on buildings, facilities, equipment and services to lessen the
likelihood of it getting bad (Ikpo, 2006; Adewunmi et al., 2011; Eke et al. 2017). Suffian (2013);
Tayah et al. (2016) asserted that preventive maintenance has been a useful strategy in detecting
defects on building through its regular inspections and planning. Hassanaia (2008) added that not
only does preventive maintenance strategy save cost from major failure; it also increases reliability
of components of the buildings or facilities. Suffian (2013) avers that preventive or proactive
maintenance helps in extending the life span of the facilities. However, Adenuga and Iyagba
(2005) and Olanrewaju (2012) argued that preventive maintenance is not a panacea to all defects
that might threaten failures in buildings or facilities. Nonetheless, a preventive maintenance
strategy that is based on regular inspections and well planned is imperative for maintenance of
students’ hostel in the university’s campuses due to its intensity of use.
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Existing literatures recognize the critical role of preventive maintenance strategy (PMS) in
assessing defects and deteriorations on public buildings, students’ hostel inclusive. Ikpo (2014)
and Oseghale and Ikpo (2014) stated that preventive maintenance is based on planning and regular
inspections of the buildings/ and facilities. This is necessary to detects early defects and carry out
the maintenance before major failure occur (Suffia, 2013; Eke et al., 2017).
The need for PMS on students’ hostel is growing among the maintenance department in the
university campuses. This trend could be linked to the influence of quality and functional students’
hostel relative to students’ health, social well-being and academic performance. Despite the
importance the university management attached to students’ health, social well-beings, academic
performance and security, most of the students’ hall of residents across the country are in
deplorable condition.
Statement of the Problem
The state of defects and deteriorations on students’ hostel in federal universities,
polytechnics and colleges of education across the country are in deplorable conditions. The
management of the institutions faced serious challenges in maintenance of limited facilities due to
high mounted pressure on available infrastructures. There are cases where as many as fifteen (15)
students shares a space allocated to five (5) students, the resultants effects will be high intensity in
use of available facilities, vandalism, insecurity, blockage of sanitary wares, and illness.
Essentially, the lack of maintenance culture among the university’s management across the federal
universities in Nigeria could impact negatively on the health, social well-being and academic
performance of students and the society at large.
Purpose of the Study
The study aimed at determining: the factors contributing to defects and deteriorations on
students’ hostel within the University of Benin, Ugbowo campus, Benin City, specifically the
study sought to:
1.
Determine factors contributing to defects and deteriorations on students’ hostel in the
University of Benin, Ugbowo campus, Benin City.
Research Question: this research question guided the study.
1.
What are the factors contributing to defects and deterioration on students’ hostel University
of Benin, Ugbowo Campus, Benin city-Nigeria?
Null Hypothesis
H0: There is no significant difference between professional and physical planning and maintenance
units’ personnel perceptions on factors contributing to defects and deteriorations on students’
hostel university of Benin, Ugbowo Campus, Benin city-Nigeria.
Methodology
The study was conducted in three phases: firstly, a comprehensive review of existing
literature was carried out to identify research on factors contributing to defects and deteriorations
on students’ hostel. Secondly, quantitative data were collected through questionnaire survey
administered to engineers, architects, estate surveyors and quantity surveyors, personnel of
physical planning and maintenance units of the University of Benin. Thirdly, the male and female
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students’ hostels were visited for physical observation. This was done to ensure that a
comprehensive account of defects and deteriorations on students’ hostel accommodations were
properly captured as enumerated on the questionnaire survey instrument.
University of Benin, Ugbowo campus was chosen as a case study for two reasons: (1) the
selected University is one of the oldest universities in the whole of South-South Geopolitical zone
of Nigeria; and (2) the university attracts a huge number of students’ intake due to its academic
outstanding performance over the years. With the above two reasons the University attracts huge
number of students’ intake every year resulting in over stretching of available facilities leading to
defects and deteriorations on students’ hall of residents.
A total number of two hundred and forty (240) questionnaires were administered out of
which two hundred and ten (210) copies were completed and returned resulting in response rate of
87.50%. The response rate achieved for this research is similar to that achieved in other surveys
(Danity, 2008; Sutrisna, 2009). Such a response rate is justifiable according to Sutrisna (2009) and
satisfactory based on the statement by Danity (2008) that a survey would be considered subjective
or inconsequential if the total number is lower than 30. Thus 87.50% response rate achieved in this
survey provides responsible data for analysis.
From the literature five (5) possible factors contributing to defects and deteriorations on
students’ hostel were identified with thirty-one (31) associated problems. A 5- point Likert-scale
measurement was used to obtain responses from the respondents. Leedy and Ormrod (2010) and
Flicks 2014) maintain that Likert scales are effective to elicit participants’ perceptions / views on
various statements. According to Flick (2014), where the questionnaire survey method is used, the
entire analysis procedure usually involves calculation and interpreting descriptive analysis. IBM
statistical package for social sciences (SPSS) version 23 were used for data analysis. Analysis of
variance (ANOVA) was used to measure the difference in the perception of the respondents.
Result
Research Question 4: What are the factors contributing to defects and deterioration on students’
hostel, University of Benin, Ugbowo Campus, Benin city-Nigeria?
Table 4: Factors contributing to defects and deteriorations on students’ hotels university of Benin,
Ugbowo Campus, Benin city-Nigeria
S/N
Problem
SI (%)
Rank
Leadership related factor
1 Bribery
69.92
1
2 Corruption
66.82
2
Compromise between materials supplier & maintenance
3
66.05
3
unit
4 Use of substandard materials
63.88
4
5 Poor coordination
60.62
5
6 Poor supervision
59.84
6
7 Lackadaisical attitude among students
59.22
7
Lack of maintenance culture related factor
8 Delay in replacing damaged toilets
68.53
1
9 Delay in effecting repairs on damaged bathrooms
63.72
2
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10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31

Delay in replacing damaged water pipes
Delay in replacing taps
Absence of maintenance log book
Delay in replacing damaged kitchenette
Design fault related factor
Use of substandard materials
Poor specification of workmanship
Construction fault
Poor detailing of working documents/drawings
Poor supervision of construction works
Maintainability
Poor management related factor
Absence of planned maintenance strategy
Irregular inspection of facilities
Communication gap between students and management
Poor relationship between students and cleaners
Lack of emotional intelligent
Poor attitude in resolving issues
Lack of regular safety meetings
Financial problem related factor
Inadequate allocation of funds for maintenance
Cash flow problem
Poor approach to debt collection
Mismanagement of funds
Irregular payment of cleaners’ salary

59.38
57.21
55.50
55.04

3
4
5
6

78.91
73.18
62.79
62.17
59.07
59.07

1
2
3
4
5
6

71.01
70.23
68.68
67.44
61.86
61.09
55.50

1
2
3
4
5
6
7

65.45
64.76
63.65
60.53
58.67

1
2
3
4
5

Table 4 shows the ranking of the factors contributing to defects and deteriorations on
students’ hostel accommodations. Twenty–eight (32) problems were identified from literature. The
greater the severity index, the higher the rank of the problem. Under Poor leadership related factor,
“bribery” ranked first with a severity index of 69.92%, followed by “corruption” with SI = 66.82%,
next was compromise between materials suppliers and maintenance unit of the University” with
severity index of 66.05% “poor supervision” ranked forth with SI= 63.88%. “Poor coordination”
ranked fifth with SI= 60.62% while “lackadaisical attitude of students” ranked sixth with SI =
59.84% and “vandalism” ranked seventh with SI = 59.22%. Under Lack of maintenance culture
related factor, “Delay in replacing damaged toilets” ranked first with a severity index of 68.53%,
followed by “Delay in effecting repairs to damaged bathrooms” with SI = 63.72%, next was “Delay
in replacing damaged water pipes” ranked third with SI = 59.38%. “Non-replacement of damaged
water taps” ranked fourth with SI of 57.21% while “Absence of maintenance log of book” with SI
= 55.50% and “Delay in replacing damaged kitchenette” with SI = 55.04%. Under Design fault
related factor, “Poor detailing of working documents/drawings” ranked first with a severity index
of 78.91%, followed by “Poor specification workmanship” with SI = 73.18%, next was
“Construction fault” ranked third with SI = 62.79%. “Use of substandard construction materials”
ranked fourth with SI = 62.17% while “Poor supervision of construction works” with SI = 59.07%
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and “Maintainability” with SI = 59.07% ranked sixth. Under Poor management related factor,
“Poor relationship with students and cleaners” ranked first with a severity index of 71.01%,
followed by “Irregular inspections on facilities” with SI = 70.23%, next was “Communication gap
between management and students” ranked third with SI = 68.68%. “Absence of planned
maintenance strategy” ranked fourth with SI = 67.44% while “Lack of emotional intelligent” with
SI = 61.86% and “Poor attitude in resolving issues” with SI = 61.09% ranked sixth. Under
Financial problem related factor: “Inadequate allocation of funds”, was ranked first with SI %,
followed by “Cash flow problem” ranked second with SI = 65.45%, while “Poor approach to debt
collection was ranked third with SI = 64. 76%, “Mismanagement of funds was ranked forth with
SI = 63.65% and the least was “Irregular payment of cleaners Monthly salary” with SI = 58.67%.
Test of Hypothesis
Null Hypothesis 1 There is no significant difference between professional and
physical planning and maintenance units’ personnel perceptions on factors
contributing to defects and deteriorations on students’ hostel , University of Benin,
Ugbowo Campus, Benin city-Nigeria.
Table 5: One-Way Analysis of Variance (ANOVA) on difference between
professional and physical planning and maintenance units’ personnel
perceptions on factors contributing to defects and deteriorations on
students’ hostel accommodations Nigerian University campuses
Source

Sum of Squares

Between
24.695
Groups
Within
167.289
Professional
Groups
191.984
Total
Between
9.214
Groups
Personnel in
Within
189.568
physical
Groups
planning
198.782
Total
Between
15.056
Groups
Personnel in
190.097
maintenance Within
Groups
unit
205.153
Total
Source: Researcher’s field work 2020,

df
4
205

Mean Square
25.57

F

Sig.

4.789

.007

19.179

.000

14.328

.000

Eta
Squared
0.29

157.189

209
4
205

30.715

0.62

184.601

209
4
205

20.185

0.54

200.805

209

Table 5 shows the one-way between-groups analysis of variance conducted to explore the
difference in perception of professionals, personnel in physical planning, and personnel in
maintenance unit as regards to the factors contributing to defects and deteriorations on students’
hostel University of Benin, Ugbowo campus. Participants were divided into three groups
according to building type (Group 1: professionals; Group 2: personnel in physical planning;
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Group 3: personnel in maintenance unit). There was a statistically significant difference at the p
< .05 level in the perception of the three groups with: F (3, 36) = 4.789, p = .007; F (3, 36) =
19.179, p =. 000; F (3, 36) = 14.328, p = .000 respectively. Despite reaching statistical
significance, the actual difference in mean scores between the groups was large. The effect size
for the three respondents, calculated using eta squared, was 0.29, 0.62 and 0.54 for professionals,
personnel in physical planning, and personnel in maintenance unit respectively.
Discussion of Results
Thirty–two (31) problems were identified from literature and categorized into five (5)
groups (Leadership related factor, Lack of maintenance culture related factor, Design fault related
factor, Poor management related factor and Financial problem related factor). The three (3) top
significant problems from each group totaling twelve (15) significant problems are: “Bribery”,
“Corruption”, “Compromise between materials suppliers and maintenance unit of the university”,
“Delay in replacing damaged toilets”, “Delay in effecting repairs to damaged bathrooms facilities”,
“Delay in replacing damaged water pipes”, “Poor detailing of working documents /drawings”,
“Poor specification of workmanship”, “Use of substandard construction materials”, “Poor
relationship with students and cleaners”, “Irregular inspections on facilities”, Communication gap
between management and students”, “Inadequate allocation of funds for maintenance”, “Cash
flow problem”, and “Mismanagement of funds” Literature corroborated the research findings in
that, lack of maintenance culture (Iyagba, 2005), poor leadership, lack of trained maintenance
officers to carry out regular inspections (Ikpo,2009; Olanrewaju, 2012), inadequate allocation of
financial resources (Banful, 2004; Ikpo, 2014), cash flow problem (Hassanaia, 2008) directly and
indirectly impacts on life spans and performance of buildings and facilities over time.
Furthermore, Table 5 shows the results of the two pair samples t-test that was conducted
to compare the perceptions on factors contributing to defects and deteriorations on students’ hostel
in University of Benin, Ugbowo campus, between the professionals and maintenance unit. It was
observed that the perceptions of the professionals on factors contributing to defects and
deteriorations on students’ hostel differ from that of the maintenance unit. This is not surprising
as the professionals are not physically involved in management and maintenance of students’
hostel facilities. The findings corroborated literature in that Pike (2002); Hassanaia (2008); Suffia
(2013); Eke et al. (2017) stated that institutional facilities should be properly maintained to
enhance its quality and functionality in order to promote enabling environment for healthy living,
social interaction and academic excellence.
Conclusions
Based on the research findings of this study it could be concluded that provision of quality
and functional students’ hostel accommodations in the tertiary institutions across the country is
the responsibility of management. The study also finds that qualitative students’ hall of residents
not only provides security and social interaction among students, but it also promotes healthy
living and academic performance. The study further revealed that regular inspections, planned and
proactive or preventive maintenance strategy helps in prolonging the life span of facilities, assets,
equipment and also saves costs to the management.
Recommendations
The study therefore, recommends that:
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1.
2.
3.

4.
5.

Federal, state, and university management should set aside a financial pool for regular
maintenance of facilities in the university’s campuses,
The university management should cultivate the ethic of maintenance culture,
Employment of personnel in both the physical planning and maintenance units in the
university should not be based on ethnicity, religion or political affiliation, but should be
based on technical-know-how,
The Directors of maintenance units should have a maintenance log book where students
and cleaners can write down complains of defects,
There should be a well-managed communication channels between the students, cleaners
and the management (maintenance unit).
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Principals’ Utilization of ICT Resources and Secondary School Administrative
Effectiveness in Calabar South Local Government Area of
Cross River State, Nigeria.
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Calabar.
Abstract
The study aimed at examining principals’ utilization of information communication and
technology (ICT) and secondary school administrative effectiveness in Calabar South Local
government area of Cross River State, Nigeria. To achieve the aim of this study, two research
questions were raised and two hypotheses were formulated to guide the study. Correlational
research design was adopted for the study. The population of the study consists twenty seven (27)
principals and vice principals in all the nine (9) public secondary schools in Calabar South Local
Government Area of Cross River State. The sampling technique adopted for this study was census
method. This was adopted for the study because the population is relatively small and manageable
by the researcher. The instrument used for the data collection was questionnaire titled: Principals’
Utilization of Information Communication and Technology (ICT) and Secondary School
Administrative Effectiveness Questionnaire (PUICTSSAEQ) was developed by the researchers
and was validated by three experts in administration in higher education, Department of
Educational Management, and measurement and evaluation in the Department of Educational
Foundations in Faculty of Education, University of Calabar, Calabar. Data collected were
subjected to statistical analysis using Pearson Moment Product Correlation Coefficient (r) of
statistical package for social science (SPSS) version 25. The result revealed that principals’
utilization of ICT for record keeping and principals’ utilization of ICT for admission process
significantly relate with secondary school administrative effectiveness in Cross River State of
Nigeria. It was recommended among others that provision should be made for school principals
to be trained in innovative information communication and technology.
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Introduction
The importance of information communication and technology (ICT) in educational
management cannot be overemphasized because it facilitates the development of education in
various ways, such as aids effective teaching and learning which assists the teachers to take
students beyond classroom limits by creating virtual environments to experiment and explore new
ideas as well as enhance administrative effectiveness in the school system. The need for principals
to utilize the available information communication and technology (ICT) resources is considered
paramount because it will enhance administrative effectiveness in schools.
More so, Secondary education in the past few years has undergone significant changes
mostly in the area of information and communication technology (ICT). According to Federal
Government of Nigerian (FGN, 2014) in National Policy on Education, defines secondary
education as the education which is acquired after the primary education and before higher
education. Secondary education prepares the child body and mind for higher education; this will
enable the child after living the school to live employable skills. It includes; junior and senior
secondary education. FRN (2014) states the objectives of secondary education includes:
Preparation of the child for useful living within the society: It is expected that after a child leaves
secondary schools, he/she should be able to make meaning out of life, adequate skills that will
make them employable should be given to them such as, auto,-electrical work, auto-parts,
shorthand etc so that when they leave school (secondary) they will not be wondering about.
Secondly: Preparation a child for higher education.
It has been observed by the researcher that most of the school principals in this 21st century
are illiterate in the application of this ICT resources in school which seem to affects they
administrative effectiveness in school. This also indicates some level of ineffectiveness in school.
In addition, many principals’ are also affected by non-utilization of ICT facilities such as the use
of computer in the admission procession. This is evident in their constant usage of manual methods
when it comes to disseminating information to parents and getting information from the Ministry
of Education regarding admission processes. In this regard, many principals of secondary school
still send hand written letters to parents. Most time, they are found going to ministry of education
to get information regarding student admission instead of applying ICT facilities to get all these
done (Njoku 2006).These situations actually impacted negatively on the achievement of
administrative effectiveness of secondary school.
The quest for achievement of secondary school administrative effectiveness may require
specific management techniques at the secondary school level. In the context of this work,
secondary school effectiveness involves quality and effective implementation of secondary
education curriculum or programmes in the school system. It also entails keeping secondary
education curriculum or programmes functional and at balance at all time to meet the current needs
of the students so as to enable them function effectively in the society. With effective utilization
of information and communication technology resources, school principals can gradually improve
upon secondary education to meet the demand of the society.
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Information communication and technology (ICT) is a network which offers a steadily
expanding range of new services that have major economic consequences for the standardization
of information in secondary schools (Nwafor, 2015). Information and communication technology
is computer-based tools used by organizational personnel in the processing of their information
and communication needs. It encompasses the computer hardware and software, the network and
several other devices e.g. audio, video, photography, camera that convert information and so on
into common digital form (Yusuf, 2015).
Vernon (2011) stated that ICT is a collective term covering all those technologies, both
hardware and software, dedicated to the capture, storage, and processing, transmission and
presentation of information. Njoku (2006) identified three categories of ICT to be processed
information (computer systems), disseminated information (telecommunication systems), and
represented information (multi-media systems). Information technology system, available for
secondary schools have been listed as e-mail, internet, teleconference, facsimile (fax)
minicomputer, micro-computer, mainframe computer, word processing computer, and basic
website (Nwafor, 2015).
Nwosu in Atsu (2014) noted that the use of ICT facilities for record keeping assisted the
school administrator to meet the tasks of school management in the areas of curriculum and
instruction, school community relationship and school business operations. The manual filling
system is obsolete in the 21st century, but most schools are still using it to store information,
convening staff meetings and committee meetings are still carried out using verbal or written
method. But with the use of the computer which could store up to thousands of files in its memory,
it only requires the utilization of ICT resources to boost administrative effectiveness.
Lesiker in Edem (2005) asserted that communication is the ingredient which makes
organization possible. The researcher added that it is the value which the best administrative
functions are carried out. Idowu (2006) revealed that communication was a vital link between
management and employees, because communication enables a principal to apportion what is to
be done, how it is to be done, and when it is to be done. The researcher further posited that as
teachers received motivation to get things done in the school environment through the principals’
good communication channel, so would the principals be realizing the school organizational goals.
In other words, communication aided by good communication channel would aid attainment of
organizational goals in the school system.
According to Marmar and Madhu (2013), use of ICT in students’ admission management
is relatively common and this serves to bring about convenience on the side of students and that
of management. For instance, beginning with admission notification on the net/website, call for
online application, processing fee and transaction and admission confirmation can all be done with
the use of internet and institutions website. The services help the institutions to increase
transparency and accountability. The impact of ICT has become pervasive and it has become both
a subject and an object of study and of all aspects of life. Understanding and fitting into today’s
world thus requires complete immersion into ICT to ensure ICT-versatility in the products of the
educational system.
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There is pressure on principal to respond to changes produce by the increasing
globalization of education system, and the capacities of Information and Communication
Technologies (ICTs) to transform the ways education is delivered. Internationally, principals of
schools are under increasing pressure to respond to patterns of globalization, and changes in
schools. This is most apparent in relation to the capacity of (ICTs) in changing the way education
is delivered. As educational institutions strive towards greater accessibility and social
inclusiveness, making informed assessments of appropriate ICT applications will be essential in
providing meaningful environments. The adoption of ICT reinforces the teaching process, but also
facilities administrative transactions. Despite this, most principals are still not keen about
utilization of ICT resources to facilitate secondary education effectiveness (Bello (2015).
According to Bello (2015), a very important aspect of school administration is to keep
record. In every school, it was always necessary to store records for future use. These should be
done not only for safe-keeping but so that the (records) can be found when needed. The
introduction of ICT in the management of education could become an antidote in providing
effective solutions to educational problems that would have been difficult, if not impossible to
solve through human natural efforts. Commenting on the relevance of data in the educational
system, Nwagwu (2013) argued that effective record keeping is vital to educational development.
In addition, he emphasized that, it would be an impossible task to plan and administer any
institution in which records were not kept or were carelessly and fraudulently kept. Consequently,
Hambagba (2010) asserted that educational planners and principals needed to have adequate and
accurate data of students’ enrolment, school personnel that is academic and non-academic staff
and school records for effective planning and management of schools. One cannot over estimate
ICT resources utilization in everyday activities of the school.
Nwosu (2012) who carried out a study on principals’ record keeping and their
administrative competence in secondary schools in Taraba State, found that, principals’ use of
phone for record purpose significantly relate to their administrative competence. From the findings
of the study, the result showed that principals’ administrative competencies is depended on the
effective use of computer, laptops, phones, palmtops towards the realization and the attainment of
record keeping in schools. Nwosu (2012) equally reiterated that the use of ICT facilities for recordkeeping assisted the school principal to meet the task of school management in the areas of
curriculum and instruction, school community relationship and school business operations.
Peretomode (2016) saw a record as an account in writing or other permanent form, serving
as a memorial or authentic evidence of facts or events. It is regarded as information handed down
or preserved. The school record consisted of all the books and files or other documents containing
information relating to what went on in a school, who was in the school as well as what types of
property the school owned. Records’ keeping as well as its administration is a vital responsibility
of school principals because of the indispensable role that records play in effecting the day-to-day
operations as well as those affecting long-term politics. School administrators rely on information
that is on records. For effective utilization of information, there should be a proper system of
storing and retrieving data when needed. School principals must ensure that all the data necessary
for effective decision making and communication are available and up to date.

94

www.benchmarkjournal.com

editor@benchmarkjournals.com

Vol. 6, Issue 1, Oct., - Dec., 2020. ISSN: p2536-748x, e-2563-7498

Utilization of ICT resources for admission processes in secondary schools is the use of
computer and other ICT resources in the processes of admitting new students. It ranges from
publicizing admission for particular academic year, purchase of admission form and script grading,
admission shortlisting through E-transacts and other registration processes. According to available
literatures, this is welcome developments that save much stress on the side of teachers and
(principals), enrich experience of ICT in online registrations and also bring about satisfaction. It
foster efficiency of the processes which will enable the institution actualize its aim effectively. As
reported by ICT solutions (2015) online bulletin on the use of ICT in students’ admission into
institutions, the following application procedure serves to encourage smoothness and effectiveness
of the process. Open online admission, Collect candidate applications through the web portal,
Collect application fee, Review application and Notify admission status .These processes enable
the school to meet up with global processes at ease. It also encourages internationalization of
secondary school education by allowing enrolment by international students without distance and
time barrier. These processes also bring the students closer to use of computer and internet which
serves to improve their overall computer utilization efficiency.
Marmar and Madhu (2013), use of ICT in students’ admission management is relatively
common and this serves to bring about convenience on the side of students and that of
management. For instance, beginning with admission notification on the net/website, call for
online application, processing, fee transaction and admission confirmation can all be done with
the use of internet and school website. These services can help the school to increase transparency
and accountability. The services can also facilitate students support and responding to many
queries without time and distance constraints.
However, students’ admission and registration are part of administrative processes where
ICT integration becomes very necessary. This is to enable institutions meet up with global
educational practices standard. It will help international students to apply for admission and take
required interviews from their country without having to travel far seeking for the admission. It
also helps to have a comprehensive students’ data base through online registration. Electronic
transactions for fees payment will support transparency and financial accountability. It will foster
smooth running of the institution, students’ supports and adequate mission accomplishment of the
institutions. Regrettably, most of the school principals in our public secondary institutions are still
encourage the used of analogue methods of record keeping and procession of student admission
which are no longer viable. This seems to be the major reason for ineffectiveness in the system. It
is against this background that the researcher intends to investigate principals’ utilization of
information and communication technology (ICT) resources and secondary school administrative
effectiveness in Calabar South Local Government Area of Cross River State-Nigeria.
Statement of the Problem
In recent years, observation and researchers experience have shown that most of the school
principals in this 21st century are illiterate in the application of this ICT resources in school which
seem to affects they administrative effectiveness in school. Also, it appear that administration of
secondary education by some of the school principals’ is largely dominated by the use of manual
operational methods, offices of secretaries and typists with obsolete typewriters which are common
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sights in most, if not in all the principals’ offices today. For instance, most of the school statutory
record that are to be kept digital are rather been stored manually. The admission of students that
supposed to be process electronically are rather been handle manually in the school due to lack of
innovative information utilization by the school principal. Although several attempt such as
provision of ICT facilities and periodic training and re-training of school administrators have been
established by the state government to ease effective utilization of ICT resources. In spite of these
advantages of the ICT utilization in the secondary school system, the problem of not ICT complier
kept persisting. It is against this backdrop that these researchers intend to examine the relationship
between principals’ utilization of information and communication technology (ICT) resources and
secondary school administrative effectiveness in Calabar South Local Government Area of Cross
River State, Nigeria.
Purpose of the Study
The purpose of this study is to examine principals’ utilization of information and
communication technology (ICT) resources and secondary school administrative effectiveness in
Calabar South Local Government Area of Cross River State, Nigeria. Specifically, the study
intends to investigate the relationship between:
1. Principals’ utilization of ICT for record keeping and secondary school administrative
effectiveness.
2. Principals’ utilization of ICT for admission process and secondary school administrative
effectiveness.
Research Questions
The following research questions were raised to guide the study:
1.
In what ways do principals’ utilization of ICT for record keeping relate with secondary
school administrative effectiveness?
2.
In what ways do principals’ utilization of ICT for admission process relate with secondary
school administrative effectiveness?
Null Hypotheses
The following hypotheses were formulated to guide the study.
1.
There is no significant relationship with between principals’ utilization of ICT for record
keeping and secondary school administrative effectiveness.
2. There is no significant relationship with between principals’ utilization of ICT for admission
process and secondary school administrative effectiveness
Methodology
The study adopted the correlational research design. The population of the study comprises
all the principals and vice principals in all the nine (9) public secondary schools in Calabar South
Local Government Area of Cross River State (State Secondary Education Board, (STEB) 2019).
The total number of all the principals and vice principals was twenty seven (27). The census
sampling technique was adopted to select all the (27) respondents from the nine (9) public
secondary schools in area. Census was used because the entire subjects in the population are used
as the sample. This was adopted also for the study because the population is relatively small and
manageable by the researcher.
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Relevant data for the study was collected with a researchers developed questionnaire titled:
“Principals’ Utilization of Information Communication and Technology (ICT) and Secondary
School Administration Effectiveness Questionnaire (PUICTSSAEQ) was developed by the
researchers and was validated by experts in administration in higher education, department of
Educational management, university of Calabar and measurement and evaluation in the
department of Educational foundations in Faculty of Education, University of Calabar, Calabar.
The instrument was divided into two sections. A and B. section A sought for respondents
demographic data such as name of department, sex, rank, and qualification. Section B consisted
of ten (10) items constructed in a four (4) point modified Likert scale ranging from strongly Agree
(SA) 4 points, Agree (A) 3 points, Disagree (D) 2 points and strongly Disagree (SD) 1 point. The
Pearson Product Moment Correlation Coefficient (r) of statistical package for social science
(SPSS) version 25 was used for data analysis and the results are presented as follows.
Results
Null Hypothesis 1: There is no significant relationship with between principals’ utilization of ICT
for record keeping and secondary school administrative effectiveness. The calculated result is
presented in Table 1:
Table 1: Summary of Correlation analysis of the relationship between principals’ utilization of
ICT for record keeping and secondary school administrative effectiveness (n=27)
̅
Variables
𝑿
Principals’ utilization of ICT for record
17.63
keeping
Secondary school administrative
15.55
effectiveness
Significant at .05 level; df = 25 critical –r.381,

SD
2.547

r cal.

p-value

.702**

.000

2.439

Table 1 shows that the calculated r-value of .702** was significantly greater than the critical
value of .381 when tested at .05 level of significance with 25 degree of freedom. Therefore, the
null hypothesis was rejected while the alternative hypothesis was accepted. This implies that
there is a significant relationship between principals’ utilization of ICT for record keeping and
secondary school administrative effectiveness in Cross River State of Nigeria.
Null Hypothesis 2: There is no significant relationship with between principals’ utilization of ICT
for admission process and secondary school administrative effectiveness. The calculated result is
presented in Table 2.
Table 2: Summary of Correlation analysis of the relationship between principals’ utilization of
ICT for admission process and secondary school administrative effectiveness (n=27)
Variables
Principals’ utilization of ICT for r
admission process
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Secondary school administrative
15.55
effectiveness
Significant at .05 level; df = 25 critical –r.381,

2.439

Table 2 revealed that the calculated r-value of .731** was significantly greater than the
critical value of .381 when tested at .05 level of significance with 25 degree of freedom.
Therefore, the null hypothesis was rejected while the alternative hypothesis was accepted. This
implies that there is a significant relationship between principals’ utilization of ICT for
admission process and secondary school administrative effectiveness in Cross River State of
Nigeria.
Discussion of the Findings
The result of the hypothesis one stated that there is a significant relationship between
principals’ utilization of ICT for record keeping and secondary school administrative
effectiveness. This result is in agreement with the finding of Nwosu (2012) who carried out a study
on principals’ record keeping and their administrative competence in secondary schools in Taraba
State. The findings of the study revealed that, principals’ use of phone for record purpose
significantly relate to their administrative competence. From the result, it showed that principal
administrative competencies is depended on the effective use of computer, laptops, phones,
palmtops towards the realization and the attainment of record keeping in schools.
More so, the result of the hypothesis two revealed that there is a significant relationship
between principals’ utilization of ICT for admission process and secondary school administrative
effectiveness in Cross River State of Nigeria. This finding was supported by Marmar and Madhu
(2013) who opined that the use of ICT in students’ admission management is relatively common
and this serves to bring about convenience on the side of students and that of management. For
instance, beginning with admission notification on the net/website, call for online application,
processing, fee transaction and admission confirmation can all be done with the use of internet and
institutions website. The services help the institutions to increase transparency and accountability.
The services also facilitate students support and responding to many queries without time and
distance constraints.
Conclusion
Based on the finding of the data collected, analyzed and the findings derived, the study
concluded that there is a significant relationship between principals’ utilization of ICT for record
keeping and secondary school administrative effectiveness. Finally, the study revealed also that
there is a significant relationship between principals’ utilization of ICT for admission process and
secondary school administrative effectiveness in Cross River State of Nigeria.
Recommendations
Based on the finding and conclusion of the study, it was recommended that:
1. Provision should be made for school principals to be trained in innovative information
communication and technology.
2. Principals’ should utilize application of ICT for admission process in order to enhance secondary
school administrative effectiveness.

98

www.benchmarkjournal.com

editor@benchmarkjournals.com

Vol. 6, Issue 1, Oct., - Dec., 2020. ISSN: p2536-748x, e-2563-7498

References
Atsu, A. A. (2014). Provision, utilization and information and communication technology (ICT)
resources and secondary school administrators’ effectiveness in Cross River State,
Nigeria. Unpublished Ph.D Dissertation, Faculty of Education, University of Calabar,
Calabar-Nigeria.
Bello, S. A. (2005). The role of records in school management. In managing the education
system. Ibadan: Triumph-providential Publisher. 272-290.
Edem,

E. A. (2005). Principal's personal characteristics and organizational effectiveness of
secondary schools in Southern Senatorial District of CrossRiver State, Nigeria.
Unpublished M.Ed. Thesis, University of Calabar.

Federal Republic of Nigeria (2014).National policy on education (reviewed) Lagos: Federal
government press.
Hambagba, O. A, (2015). Communication for Management. Lagos: Malt House Press Ltd., pp: 2446.http:/,vvwvv.geographic.org/geographicnames/name.php?uni=-2784821
&fid=4301&c=nigeria. Accessed 13th July, 2015.
Idowu. M. B. (2006). Communication and institutional stability. Paper presented at the National
Conference on Information and Communication Technology in the service Education.
University of Nigeria, Nsukka, May 15-18.
Marmar, M & Madhu, P. (2013). ICT in Indian higher education administration andmanagement.
In, R. Huang, K. Kinshik, & J. K. Price (Eds.). ICT in education in Global context:
Emerging trends report, 2013-2014, 263-281.
Njoku, S. (2006). ICT and Nigerian Teachers. Paper delivered at Teachers Registration Council of
Nigeria (TRCN) National Workshop, Abuja: TRCN, 17th -21st October, 2006.
Nwafor. S. O. (2015). Information Technology. A modem tool for the administration of
universities in Rivers State. Nigerian Journal of Educational Administration and Planning,
5(2) 184-188.
Nwosu, A. A. (2012). Integrating ICT into STM Classroom: Status and implications. Proceedings
of the 44th STAN Conference 58-60.
Peretomode. V. F. (2016). Educational administration: Applied concept and theoretical
perspectives. Lagos: Jaja Educational Research and Publishers Ltd.
Vernon, R. (2011). Knowing where you are going: Information System for Agricultural Research
management. The Hague: International Service for National Agricultural Research.

99

www.benchmarkjournal.com

editor@benchmarkjournals.com

Vol. 6, Issue 1, Oct., - Dec., 2020. ISSN: p2536-748x, e-2563-7498

Yusuf, M. O. (2015). Integrating ICTs in Nigeria tertiary education. The African Symposium, in
online Journal of African Educational Research Networks, 5(2), 43-50. Retrieved online
from http://w^Vw2.ncsu.edu/ncsu/aem/INDEX.HTML. Retrieved 10th September, 2014.

Development of Academic Programmes in Nigerian Universities:
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Abstract
Academic programmes are universities’ strategic action plans of interpreting and translating set
goals and objectives into requisite knowledge and skills needed for growth and development in the
society. For the purpose of quality assurance therefore, the National Universities Commission
(NUC) as a matter of deliberate policy enunciates minimum academic standards for identified and
relevant academic programmes to be developed. The processes involved in the development of
academic programme which include: programme conception, resource verification and
programme accreditation were therefore highlighted in the paper. The importance of highlighting
such processes in providing useful information, guidance and insight to academic programme
implementers in Nigerian Universities cannot be overemphasized.
Key words: Academic programmes, development, Nigerian Universities, procedure, synopsis
Introduction
All higher institutions of learning particularly Universities have been known to be
reputable and attract global recognition and patronage owing to the organization and quality of
their academic programmes. The totalities of the academic enterprises of such institutions have
often resulted in scientific and technological inventions that are patented for international
patronage. The foregoing narrative is however not the same in many Nigerian Universities. The
observed lacuna between the curricula contents of these Universities and the competencies of their
graduates has been attributed to some sort of haphazard development of the academic programmes
that has resulted to several graduates from the Universities unemployable (National Universities
Commission, 2004).
The quality control agency, NUC, has also admitted that several stakeholders in the
academic programmes development for Universities particularly Heads of Departments, lack the
knowledge and skills required for the development of academic programmes. It is therefore the
intention of this paper to provide the technical information and procedures involved in academic
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programmes development with a view to developing the capacity of academic planners in Nigerian
Universities. The relevant NUC documents on programme development and accreditation shall
form the bases of the amplifications and elaborations of the requirements and procedures for the
development of new academic programmes in this paper. Specifically the paper will focus on
programme conception, resource verification, programme commencement and programme
accreditation.
Programme Conception
An academic programme in this paper shall be defined as “any combination of courses
and/or requirements leading to a degree or certificate, or to a major, co-major, minor or academic
track and/or concentration (Temple University Policy 02.60.01., www.temple.edu> documents).
It comprises the core, required and elective courses that lead to a degree or certificate
(https://learn.org/article). It is a programme of study usually involving theoretical and practical
knowledge. Examples include B.Sc Chemistry, B.A. English or B.Sc. Gerontology (new).
Programme conception therefore involves the proposition of a new academic programme
for development by an Institution/Department to provide new knowledge, skills and competences
to would-be students as a way of filling observed knowledge gaps and/or develop new crop of
human capital. The conception of the programme, according to the NUC 2000, involves the
definition of the aim and objectives, philosophy of the programme, justification for the
programme, admission requirements including the conditions for graduation. Additionally,
programme conception highlights the curricula contents, human and physical resources and the
sources of funding required implementing the programme. The details of these conception
activities are highlighted hereunder:
Aims/Objectives: These are the desired outcome, purpose, goal, or intention to be achieved/
attained by the new programme. They should be clearly stated and measurable. They should be
geared towards providing solutions to observed deficiencies and gaps in existing programmes.
They should be in line with the National Policy on Education and within the limits of the mission
of the University (NUC, 2000).
Philosophy of the Programme: This should indicate actions that would guide the behaviour of
learners. The philosophy of any programme therefore should specify tangible/measurable actions
that learners would likely exhibit after going the programme.
Justification/Rationale for the Programme: The reasons for the establishment of the new
programme should be clearly stated. Such reasons should be compatible with the mission of the
University, relevant to national needs in terms of the manpower or human resources to be
graduated and the sources and availability of staff for the new programme should be clearly
indicated. The career prospects for graduates of the programme should also be stated.
Admission Requirements: The admission requirements for any new programme should be
clearly stated and these must meet the general minimum admission requirement for degree
programmes in Nigerian Universities. For instance, for UTME candidates, five credit passes in
five relevant subjects including English Language and Mathematics in Senior School Certificate
Examination (SSCE)/National Examination Council (NECO)/General Certificate Examination
(GCE) Ordinary Level/National Business and Technical Examination Board (NABTEB). For
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Direct Entry candidates, the Higher School Certificate Examination (HSC)/ General Certificate
Examination (GCE) Advance level/relevant University/Polytechnic Diploma would be required.
Graduation Requirements: The minimum number of Earned Credit Hours for graduation should
be clearly stated; for instance, 120 credits for a 4-year degree programme, 150 credits for a 5-year
degree programme, etc. Also the minimum and maximum number of years for graduation should
be indicated. For instance, for a 4-year programme, the minimum number of years for graduation
is 4 years for UTME candidates and the maximum number of years is six years. Infact, the
maximum number of years for graduation in all undergraduate programmes is one-and-a-half times
the minimum number of years for graduation. Examples include the following:
4 year programme
4 years plus 2 years (half) = 6 years
5 year programme
5 years plus 2.5 years (3years approx.) (Half) = 8 years
6 year programme
6 years plus 3 years (half) = 9 years
Information should also be given on the minimum residency requirement in years (if any)
for each programme. This is the minimum number of years a student is expected to spend on a
programme depending on the duration of each programme. It is four, five and six academic
sessions for UTME candidates for the 4, 5 and 6 years programme respectively. Information on
the Minimum Cumulative Grade Point Average (CGPA) for graduation and certification for the
programme should be provided. This should be in accordance with the provision of NUC (2018)
in the Benchmark Minimum Academic Standard (BMAS) documents.
Table 1: Cumulative Grade Point Average (CGPA) Classification in Nigerian Universities
CGPA Classification
Certification
4.50 - 5.00
First Class Honours
3.50 - 4.49
Second Class Honours (Upper Division)
2.40 - 3.49
Second Class Honours (Lower) Division
1.50 - 2.39
Third Class Honours
1.00 - 1.49
Pass Degree
Source: National Universities Commission (NUC) 2018, Abuja.

Course Contents: The courses and their specific credit units the students are required to take
during their stay in the institution should be listed by levels of study. In doing this, the Department
is expected to use the NUC approved BMAS document for the programme as a guide. However,
the Department should indicate whether it merely adopted the content of the approved BMAS or
it included additional courses to the approved BMAS or left out some of the courses in the
approved BMAS document. In both cases (additional courses or dropped courses), the Department
is required to make a list of such courses and submit to the NUC. Note also that the course contents
of any programme is expected to be 70% from the NUC approved BMAS while 30% should be
courses designed by the department to meet the peculiar needs of the institution and/or
environment.
Available Library Facilities Relevant to the Programme
The relevant information on the Library should be provided to cover three distinct areas as follow:
(i)
Library holdings: Information on the number of textbooks, academic journals, other
periodicals (e.g newsletters, news bulletin, etc) and monograms/off points (hardcopies and
e-copies) should be provided.
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(ii)
(iii)

Library space (m2): Information on the space in square metres available for Books and
Journals as well as for Reading in all the University Libraries should be indicated.
Library equipment: The department is required to list the different library equipment
available in the University Library. The information should include the seating capacities
for users in the Main Library and other sub or faculty libraries.

Information on library softwares in use in the institution should be provided as well. For
instance, the Library Management Software which has modules for performing different in-house
services such as cataloguing, circulation and serial management. Examples include New GenLib,
KOHA, SLAM, etc. The Electronic Databases (full text and non full-text) in different subject
areas. Examples, Ebscohost, Research4life, Science Direct, Emerald, Wiley, Teeal, Springer.
Information on other equipment such as photocopying machines, computers, binding machines,
etc. should be provided.
Staffing: The Department is required to provide information on the number of core academic and
non-teaching as well as junior staff available by rank and category for the programme. Information
on the number of staff available for the programme from other sources should also be provided.
The format below could be used to aggregate the information.
Table 2: Template for Required Staff for Programme Conception
Academic Staff
Prof

Assoc
Prof/
Reader

Snr
Lect.

Lect. 1
&
below

Snr.
Tech.
Staff

Snr. Admin.
Staff
Sec.
NonSec.

Junior Staff
Tech.

NonTech.

Core staff on the
ground for the
programme
Staff available for
the programme from
other source(s)
Total
Source: National Universities Commission (NUC) 2018, Abuja.

In addition, detailed information on available/existing academic staff for the programme
should be provided. Such information should include name of academic staff, area of
specialization, discipline, qualification and rank as shown in Table 3.
Table 3: Template on Staff Information
Name of
Area of
Discipline
Academic Staff Specialization

Qualification

Rank

Source: National Universities Commission (NUC) 2018, Abuja.

It should be noted that a minimum of six (6) full-time academic staff is required for the
commencement of a new programme, one of which should be at the level of senior lecturer or
above to provide the required leadership for the programme. However, where this is not readily
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possible, adjunct appointments could be made to complement the number of full-time academic
staff available. In all cases, a full-time academic staff should provide the leadership for the
programme.
Physical Facilities: The Department is required to provide appropriate information on the
physical facilities available for the take-off of the programme. Such information should indicate
the number and capacity of classrooms, laboratories (seating capacity) available. There should also
be information on the availability of office spaces for the Dean and Head of Department. Besides,
information on how available offices are shared/used by the academic staff by rank should be
provided as in the template hereunder.
Table 4: Template on Facilities Utilization
Rank

Single
Occupancy

Shared by 2

Shared by 3

Shared by 4

Total Offices

Professors
Associate Professors/
Readers
Senior Lecturers
Lecturer 1
Lecturer II & below
Grand Total
Source: National Universities Commission (NUC) 2018, Abuja.

In addition to the number of offices available and how they are shared among the staff,
there is the need for information on the state/condition of the offices, that is, whether they are
furnished or not. In this regard, are there bookshelves, tables and chairs, visitors' chairs,
refrigerators, air conditioners, fans, television sets, etc in the offices? Information on the number
of other categories of staff such as the administrative, technical, secretarial and junior technical
staff (where applicable) should be provided.
Student Enrolment Projection for the First Ten Years
Information on the level of students’ enrolment in the first ten years of the programme is often
required to give an indication of its potential patronage by candidates. Such projections would also
provide the basis for staff requirements (projections) by category and status for the programme for
the same period using the relevant NUC approved staff-students ratios. Moreover, information on
staff (manpower) projections would enable recurrent cost estimates to be made for salaries and
non-salary personnel emoluments for staff and goods and services required for the
operation/running of the new programme for the first ten years. See Tables 5 and 6 for details.
Table 5: Template for Student Enrolment Projected for the First Ten Years
Year
100

Undergraduate Students (in levels)
200
300
400
500

600

Postgraduate Students
PG
M.Sc/
Ph.D
Dip.
M.Phil

Total

1st year
2nd year
3rd year
4th year
5th year
6th year
7th year
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8th year
9th year
10th year
Ultimate
Enrolment
Source: National Universities Commission (NUC) 2018, Abuja.

Table 6: Template for Manpower Projections for the First Ten Years
Year

Academic Staff
Prof

Assoc
Prof

Snr
Lect.

Lect. 1 &
below

Snr.
Tech.
Staff

Snr. Admin.
Staff
Sec.
NonSec.

Junior Staff
Tech.

NonTech.

1st year
2nd year
3rd year
4th year
5th year
6th year
7th year
8th year
9th year
10th year
Ultimate
Growth
Source: National Universities Commission (NUC) 2018, Abuja.

The manpower projections for each programme is derived from the student enrolment
projections using the relevant NUC approved staff: Students and staff-mix ratios for the academic
programmes in Nigerian Universities as follow (NUC, 1994):
Template for Determination of Staff Number
The National Universities Commission (NUC) has carefully worked out Student-Teacher ratios
for the following academic programmes in Nigerian Universities.
(i)
Academic Staff
Administration/Management
1:30
Agriculture
1:15
Arts/Humanities
1:30
Dentistry
1:10
Education
1:30
Engineering/Technology
1:15
Environmental Sciences
1:15
Human Medicine
1:10
Law
1:30
Pharmacy
1:15
Natural Sciences
1:20
Social Sciences
1:30
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Veterinary Medicine
1:10
Senior Technical Staff (STS)
(i)
1 STS to every 4 Teachers (in Science-based disciplines)
(ii)
1 STS to every 20 Teachers (in Arts-based disciplines)
(iii)
1 STS to 10 Teachers (in Non-Academic Units)
Addition of (i) to (iii) make up the total STS.
Senior Administrative Staff (SAS)
1 Senior Administrative Staff to every 12 Teachers in Academic Departments.
1 Senior Administrative Staff to every 10 Teachers in Non-Academic Departments.
SAS should not be more than 3.4% of Total Student Population.

(ii)

(iii)

(iv)

Junior Staff (JS)
7 Junior staff to 6 Teachers
JS should not be more than 20% of Total Student Population

In addition, the National Universities Commission (NUC) has provided relevant ratios for
the determination of staff salaries and non-salary personnel emoluments, and goods & services for
the academic programmes.
Table 7: Template for Allocation of Goods and Services for Academic Programme
Year
Salaries and Non-Salary Goods and Services
Total
Personnel Emoluments
(N)
(N)
(N)
1st year
2nd year
3rd year
4th year
5th year
6th year
7th year
8th year
9th year
10th year
Ultimate Growth
Source: National Universities Commission (NUC) 2018, Abuja.

Building Space Requirements (Usable Area) for First Ten Years
Information on building space requirements (usable area) for any new programme for the
first ten years is to enable the institution to have appropriate data for planning the space needs of
the programme and seek the relevant funds necessary to provide the facilities. The projections for
these facilities are closely related to the student enrolment projections, the estimates of staff
(manpower) requirements and the special facility needs of programmes. It is expected that the
information would provide the briefs for the physical planning unit to design appropriate structures
for the programme.
Table 8: Template for Building Space Requirements
Year
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Staff
Office
Space
(m2)

Lecture
Theatres
& Class
Rooms
(m2)

Exhibition
Rooms/
Arts
Theatre
(m2)

Teaching
Labs

Seminar
Rooms
(m2)

(m2)

(m2)

(m2)

(m2)

(m2)

(m2)

1st year
2nd year
3rd year
4th year
5th year
6th year
7th year
8th year
9th year
10th year
Ultimate
Growth
Available
Now

Source: National Universities Commission (NUC) 2018, Abuja.

Equipment Needs for the First Yen Years
Adequate information is required to be provided for the Teaching Support and Administrative
equipment needs of the new programme. This information should include the name, specifications,
model, manufacturer, year of manufacture, costs of the items as shown in Table 9.
Table 9: Template for Equipment Needs for First Ten Years
Year
Teaching Support
Administrative
Equipment
Equipment
(N)
(N)

Total
(N)

1st year
2nd year
3rd year
4th year
5th year
6th year
7th year
8th year
9th year
10th year
Ultimate Growth
Available Now
Source: National Universities Commission (NUC) 2018, Abuja.

Identified Sources of Funds for Conceived Programmes
Information on the sources of funds for the proposed new programme is critical and useful.
It provides an indication of the possible sources of funds for the sustainability, future growth and
development of the programme for the first ten years of its operation. The specific sources of funds
anticipated for the programme, such as tuition fees, donations, endowments, alumni, royalty,
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business ventures, etc should be indicated. The information which should be disaggregated into
current and capital funds could be summarized as shown in Tables 10 and 11.
Table 10: Template for Recurrent Costs
Year
Govt./Proprietor

Recurrent
University

Others (Specify)

Capital
University

Others (Specify)

1st year
2nd year
3rd year
4th year
5th year
6th year
7th year
8th year
9th year
10th year
Source: National Universities Commission (NUC) 2018, Abuja.

Table 11: Template for Capital Costs
Year
Govt./Proprietor
1st year
2nd year
3rd year
4th year
5th year
6th year
7th year
8th year
9th year
10th year
Source: National Universities Commission (NUC) 2018, Abuja.

National Universities Commission (NUC) Approved Parameters for Allocation of Funds to
Nigerian Universities
The NUC has provided parameters for the allocation of funds to the different sections and activities
in Nigerian Universities. The details of the parameters are shown below:
1.
Local Income
a. At least 10% of Total Income
2.
Total Allocation to Units
i.
Academic Units
60% of Total Allocation
ii.
Non-Academic Units
40% of Total Allocation
Academic Units
(60% of Total Allocation)
iii.
Direct Teaching
40%
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Faculties
Department
PG School
General Studies

iv.

3.

4.

5.

6.

Other Academic Units
20%

Library

Research

Teaching Support

Staff Development

Public Service
v.
Non-Academic Units
40%

Central Administration 25%

Works and Maintenance

Student Services

Health Services
Library Allocation
a. 10% of Total Allocation to the University
b. Library Books & Journals
c. 60% of Library Allocation
d. Salaries of Library Staff & Other library goods and services
e. 40% of Library Allocation
Research Fund
5% of Total Allocation
a. Disbursement of Teachers, Organised Research, Graduate work supervision
is an internal affairs of individual universities.
Allocation to Works and Maintenance Unit
1.
Salaries and Non-Salary Personnel Emoluments (NSPE)
2.
Goods and Services
Retirement Benefits
a.
At least 1% of Total Recurrent Allocation to the University

-

40%
60%

7.

Total Salaries and Goods and Services
a. Total Salaries
60% of Total Allocation
b. Total Good & Services
40% of Total Allocation
8.
Estimates of Staff Numbers of all Categories
(Academic Staff, Senior Technical Staff Senior Administrative Staff and Junior Staff)
i. Academic Staff
Academic staff are estimated using the Teacher-Students ratio in various disciplines
as follows:
Administration/Management
1:30
Agriculture
1:15
Arts/Humanities
1:30
Dentistry
1:10
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Education
1:30
Engineering/Technology
1:15
Environmental Sciences
1:15
Human Medicine
1:10
Law
1:30
Pharmacy
1:15
Natural Sciences
1:20
Social Sciences
1:30
Veterinary Medicine
1:10
ii.
Senior Technical Staff (STS)
(i)
1 STS to every 4 Teachers (in Science-based disciplines)
(ii)
1 STS to every 20 Teachers (in Arts-based disciplines)
(iii) 1 STS to 10 Teachers (in Non-Academic Units)
Addition of (i) to (iii) make up the total STS.
iii.
Senior Administrative Staff (SAS)
1 Senior Administrative Staff to every 12 Teachers in Academic Departments.
1 Senior Administrative Staff to every 10 Teachers in Non-Academic Departments.
SAS should not be more than 3.4% of Total Student Population.
iv.
Junior Staff (JS)
7 Junior staff to 6 Teachers
JS should not be more than 20% of Total Student Population
9.
Staff Development Provision
i.
1% of Total Recurrent Allocation
10.
Science-Arts Ratio
i.
Science-based disciplines
60% of Total Enrolment
ii.
Arts-based disciplines
40% of Total Enrolment
11.
Full-Time Equivalents (FTEs)
FTE can be defined as the number of students receiving lectures in a particular
department as opposed to those enrolled (headcount) in the department.
1. Uses of FTE
(i)
It provides basis for sharing physical facilities
(ii)
It helps to determine staff workload in a department
(iii) It facilitates decision making in space-supply budgeting
12.

13.
j.

Growth Rate
Approved annual growth rates of students enrolment
(i)
1st Generation Universities
(ii)
2nd Generation Universities
(iii)
3rd Generation Universities
Pyramidal Structure of Staff
Academic Staff
a.
Professors/Associate Professors
b.
Senior Lecturers
c.
Lecturer 1 and below
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k.

l.

Senior Administrative Staff
a.
HATISS 14 - 15
b.
HATISS 12 - 13
c.
HATISS 09 - 11
d.
HATISS 06 - 08

-

5%
15%
35%
45%

Non-Secretarial/Secretarial Staff
a.
Senior Non-Secretarial Staff
b.
Senior Secretarial Staff

-

60%
40%

Resource Verification
This is essentially the visit to the University by the Team of experts constituted by the NUC and/or
relevant professional bodies to verify and ascertain the veracity or otherwise of the information
provided in the application document completed and submitted to the NUC/ professional body
during the programme conception stage. The visit allows the experts to scrutinize, inspect,
ascertain the functionality of equipment (if any) and availability of every resource item indicated
in the application form. Other Agencies of Government such as the Joint Admission and
Matriculation Board (JAMB), National Youth Service Corp (NYSC), the Federal Ministry of
Education, etc. are notified of the existence of the programme in the institution when the outcome
of the verification exercise is positive.
Programme Commencement
The programme commences with academic activities immediately the NUC conveys the positive
result of the resource verification exercise to the University. It is at this point that students are
admitted, taught, evaluated and the results of their academic performance processed for Senate
consideration. The specific academic activities that define programme implementation are
highlighted as follow:
(i)
New students are admitted and matriculated into the programme after being given
orientation.
(ii)
Courses are allocated to be taught.
(iii) The lecture time-table is developed, course outlines are also developed for each course unit
of the programme.
(iv)
Academic calendar for teaching and learning is developed which is usually 15 weeks per
semester for two semesters per school year.
(v)
Examination is conducted at the end of every semester.
(vi)
Marking guides are prepared and students’ performance evaluated.
(vii) Results of students’ performance are processed and taken to Senate for consideration and
approval, an activity that is preceded by the departmental, faculty and external examiners’
considerations.
Programme Accreditation
The NUC programme accreditation takes place after the academic programme has been
implemented for 2 or 5 years as the case may be, “to ascertain the level of compliance with the
provisions of the Benchmark Minimum Academic Standard (BMAS). Other objectives of
programme accreditation are to assure employers and other stakeholders that Nigerian graduates
of all academic programmes have attained an acceptable level of competency in their areas of
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specialization; and to certify to the international community that the programmes offered in
Nigerian Universities are of high standards and their graduates are fit for employment and further
studies nationally and internationally” (NUC, 2012; Tobrise, 2018).
The outcome of the assessment, according to Tobrise, 2018, is usually Full, Interim or
Denied. Full accreditation is earned by a programme with an average score of 70% and above and
a minimum score of 70% in the core areas of academic contents, staffing, physical facilities and
library. Interim accreditation is earned by a programme with an average score of between 60% and
69%. The overall score may be 70% and above, but the programme must have scored below 70%
in at least one of the core areas; while an academic programme earns Denied if the overall score is
below 60%. The instrument used for the evaluation of the programme consists of six major
components with a cumulative score of 100% as follow (NUC, 2012; Tobrise, 2018):
Activity
Score
(1)
Academic Matters
(i)
The philosophy and objectives of programme - 1 mark
(ii)
The curriculum
- 2 marks
(iii) Admission requirements
- 2 marks
(iv)
Academic regulations
- 2 marks
(v)
Standard of tests and examinations
- 3 marks
(Exam and continuous assessment)
(vi)
Evaluation of students’ work
- 2 marks
(vii) Practical work/degree project
- 2 marks
(viii) Students’ course evaluation
- 2 marks
(ix)
External examination system
- 2 marks
18 marks
Activity
Score
(2)
Staffing
(a)
Academic staff
(i)
Staff/student ratio
- 8 marks (science 1:20)
(ii)
Staff mix by rank
- 5 marks (Prof/Assoc Prof: SL: others)
(20:35:45)
(iii)
Qualifications of the teaching staff - 7 marks (% with Ph.D > 70% = 7mks;
60 - 69% = 4 marks;
50 - 59% = 2 marks
< 50% = 0% mark)
(iv)
Competence of teaching staff
- 1 mark
(b)
Administration of the Department
- 3 marks
(c)
Non-Teaching staff (adequate in number
and quality)
- 3 marks
(d)
Staff development efforts
- 5 marks
32 marks
Activity
Score
(3)
Physical Facilities
(a)
Laboratory/clinic/studios for the programme
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(b)

(c)
(d)

(i)
Space in existing laboratories
(ii)
Equipment
Classrooms/lecture theatres
(i)
Space available meets standards
(ii)
Equipment/furniture, etc
Office accommodation
(offices are adequate in space and well equipped)
Safety and environmental sanitation
(the environment and buildings should
be clean, safe, and in line with safety
standards, eg. toilets, fire extinguisher,
fire buckets with sand and water, etc)

Activity
(4)
Library
a.
Physical library
(i)
Holdings. Number and Quality
(ii)
Currency of Holdings

- 4 marks
- 7 marks
- 5 marks
- 3 marks
- 5 marks
- 3 marks

________
27 marks
Score

- 4 marks
- 4 marks

b.

e-Library
(i)
Subscription to e-Books and e-journals
- 7 marks
(ii)
Available computers for staff and students
- 3 marks
Note: 1 computer to 5 students is considered very adequate.
1 computer to 7 students is considered adequate.
1 computer to 8 students is considered fairly adequate.
Anything above 1:8 is not adequate.
________
18 marks
Activity
Score
(5)
Funding
Financing of the programme
- 3 marks
3 marks
Activity
Score
(6)
Employer’s rating of graduates, if any.
Any of 2 components is used for assessing employer’s ratings.
(a)
Graduates performance on the job
- 2 marks
(for Universities that have graduated students)
(b)
Students performance during supervised industrial
- 2 marks
and other similar experience (SIWES, teaching practice etc) _______
2 marks
Required Documents for Evaluation/Accreditation Exercise
The Department whose programme is scheduled for an accreditation visit is expected to assemble
the following information/documents for the use of the panel (Tobrise, 2018):
(i)
Staff files (Academic and Non-Academic)
(ii)
List of Academic staff by rank, qualification and employment type
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(iii)
(iv)
(v)
(vi)
(vii)
(viii)
(ix)
(x)
(xi)
(xii)
(xiii)
(xiv)
(xv)
(xvi)

List of Non-Academic staff by rank and qualification
Students files (all levels)
List of students by levels
Student handbook
Past Examination Question Papers (all levels)
Past Examination Answer Scripts (all levels)
Student final year project work (3 years or more)
External examiners’ reports
Moderated questions
Marking schemes
Continuous assessment sheets
Employers’ rating of graduates reports
Laboratory logbook (where applicable), and
List of Academic and Non-Academic staff that have benefited from staff development
(Masters, PhDs, conferences, seminars, etc).
Note: The Head of Department is to ensure that the information available in the above list is in
line with the information in the Self-Study Form (SSF).
Conclusion
The procedures involved in the development of academic programmes in Nigerian
Universities have been succinctly highlighted inorder to provide the academic planners and other
stakeholders the requisite knowledge and information necessary for the development of virile
academic programmes in the system. It is also anticipated that such knowledge if appropriately
applied would enable proprietors and management of institutions to seek appropriate resources for
programme implementation and periodic evaluation by the NUC and other Agencies of
government inorder to ensure quality and standards in the academic programmes of Nigerian
Universities.
Suggestions
The following proposals are made to ensure that the procedures are imbibed by academic
staff and other stakeholders involved in the development of academic programmes in Nigerian
Universities.
(1)
All academic staff should be encouraged to be familiar with the contents or provisions of
the relevant Benchmark Minimum Academic Standard (BMAS) documents of
programmes in Nigerian Universities in-order to ensure compliance in the process of
developing new programmes. The contents of the BMAS documents should not be
compromised.
(2)
There should be regular training of academic staff on the procedures and requirements for
the development of academic programmes in the Universities.
(3)
The proprietors of institutions should ensure the provision of adequate funds for the
acquisition of the varied resources needed for the proper development, growth and
sustainability of academic programmes in the Universities.
(4)
There should be adequate visibility for all academic programmes in Nigerian Universities
by ensuring that all relevant information on them are uploaded in well- developed and
functional internet connectivity, e-libraries and other e-publications. These platforms
should be readily assessed from anywhere globally for relevant information.
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(5)

Proprietors of Universities should ensure that appropriate provisions are made for staff
motivation, welfare and retention. The availability of staff in the right quantity, quality and
mix is a sine-qua-non in the successful implementation and sustainability of academic
programmes in Nigerian Universities.
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