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Abstract 

This study investigated home literacy related environment as a correlate of pre-primary 

school pupils’ emergent literacy achievement in public schools in Akwa Ibom State North- 

East Senatorial District, Nigeria. The population for this study was all pre-primary school 

pupils numbering 6,987 in Akwa Ibom State North-East Senatorial District. The sample for 

this study consisted of 500 pupils. Simple random sampling technique was used to select 18 

schools in nine Local Government Areas and eighteen intact classes for the study. The 

researcher adapted two instruments titled home literacy environment questionnaire (HLEQ) 

from Buvaneswari and Padakannaya, and letter knowledge/phonological awareness test 

(LKPAT) adapted from Kennen. The home literacy environment questionnaire was used for 

data collection. Two research questions guided the study. The research questions were 

answered using Pearson product moment correlation (PPMC) and research hypotheses were 

tested using Pearson product moment correlation (PPMC). The results indicated a high 

positive correlation between child-home literacy habit and frequency of parent-child shared 

book reading and pre-primary school pupils’ emergent literacy. Based on the findings, 

recommendations were made amongst them that parents should encourage children to read 

at home.    
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Introduction 

The first environment of every child is the home. A child first educational experience 

is created in the home; his ideas, attitudes and general pattern of behaviours are as a result of 

his childhood experiences. The home background and parental attitude to school activities 

and education generally are some of the strongest and most persistent in determining the 

pupils’ interest and their consequent attitude to education. Farrant (2011) opines that children 

who grow in homes where the mind is stimulated develop mentally more than those from 

homes where there are no incentives for mental growth exercise; and that all behaviours are 

responses to some stimulus in the environment. This implies that what the child learns at 

home and how his family motivates him towards education contributes to the child’s success 
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in school. Furthermore, literacy-related social experiences that children take with them from 

their homes, in part, determine their reading achievement in pre-primary school. 

The home literacy environment, put simply, are literacy-related social experiences 

that children take with them from their homes to school. Broadly defined it is a multifarious 

interactive home experiences that occur across multiple contexts. It is frequently referred to 

as a key component in emergent literacy acquisition (Schmitt et al., 2011). Van Bergen (2016) 

identified three types of home literacy environments: (a) rich home literacy environment in 

which the parents and children participate in a variety of literacy activities; (b) child-directed 

home literacy environment, where there are less literacy activities, but important activities 

like shared reading, and library visits are present; and (c) poor home literacy environment, 

where there is very little participation in literacy activities by either the parent or child. Home 

environments that offer children ample opportunities to learn through interaction with adults 

and age-appropriate materials lead to positive reading outcomes. 

According to Akinbiyi and Taiwo (2014), common home literacy experiences include: 

availability of literacy resources in the home; parent-child book reading practices - the quality 

and the frequency of book reading interactions between parents and children; access to age-

appropriate literacy materials, shared book reading; parental teaching of reading and writing; 

parents’ personal engagement in literacy activities; parents’ beliefs and attitudes toward 

literacy practices; family conversations; watching educational television programs; rhyming, 

and singing children’s songs. Study reports show that it is essential that age-appropriate 

literacy materials are available in the home as they are important tools for facilitating 

children’s engagement in literacy activities and parent-child interactions (Rodriguez, Tamis-

LeMonda, Spellmann, Pan, Raikes, Lugo-Gil, & Luze, (2009). The authors further indicate 

that parents who hold positive views about reading are more likely to be actively engaged in 

literacy activities with their children. 

The concept of emergent reading was first introduced by a New Zealand 

researcher Marie Clay in 1966. The researcher used it to describe the earliest behaviours and 

concepts young children employ in interacting with books even before they are capable of 

reading in the conventional sense (Clay, 1967). Presently, the term ‘emergent literacy’ is used 

to explain a child's knowledge of reading and writing skills before they formally learn how to 

read and write words, or before going to school. It is a belief that, in literate society, young 

children—even one- and two-year-olds—are in the process of becoming literate through the 

support of parents, caregivers, and educators.   

Put simply, emergent literacy refers to the first informal literacy experiences a child 

experiences at home before formally learning how to read and write words or going to school 

through communication and interactions with parents, siblings, and other relatives. It includes 

the knowledge, skills, and attitudes that a child develops in relation to reading and writing 

throughout the early childhood period, starting at birth and before the onset of conventional 

reading and writing instruction such as oral language (both speaking and listening), 



 

     IJED Journals 
International Journal of Education Development               

ISSN: 1119-74-98 University of Uyo 

 

Vol. 26 (1)  2020 Page 3 

understanding that print can carry meaning, as well as basic alphabet knowledge, and early 

phonological awareness. 

Learning to read and write is fundamental to children’s success in school and to their 

optimal life course, regardless of their background, socio-economic status or opportunities. 

Acquisition of pre-literacy skills occur across a developmental spectrum which begins at birth 

and is continually impacted by the home and socio-cultural environments rather than an all-

or-none phenomenon that begins when children start school (Behroozizad, Nambiar, & Amir 

(2014) 

According to National Center for Education Statistics (2017), emergent literacy 

occurs in a variety of settings and experiences that support literacy and help in understanding 

the relationship between early literacy behaviours and conventional literacy such as sitting 

with and listening to adults who talk about books, an older sibling who could read, a mother 

who could read or tell a story, holding or playing with a book, looking at the print around, 

and watching television programs and videos that feature literacy activities. These 

developmental and interactional relationships between the spoken and written forms of the 

language can be observed in emergent literacy skills, which include, print motivation, 

vocabulary, print awareness, narrative skills, letter knowledge, and phonological awareness.  

The first signs of children’s emergent literacy behaviour are manifestations of interest 

in events where prints are involved in a meaningful way at home. Such events include print 

and other readings; a child behaving as a reader by holding or playing with a book, or telling 

himself a story; taking interest in pictures; and listening to other people reading texts. Gazing 

at pictures, turning pages of a book, scribbling and pretending reading as common emergent 

literacy behaviours children display very early in life (child's birth -1year). Thereafter, as the 

children are exposed to written language (2-3years), they begin to understand that the letters 

are symbolic and have meaning that is related to oral language, and then begin to be involved 

in formal learning of linguistic components: letters, syllables and phonics - (4 - 5 years), 

(Cassel 2011).  

Child’s home literacy habits, in the context of this study, refer to pre-primary school 

pupil’s behaviours towards reading and writing. These include their interest in reading and 

writing expressed through their independent literacy activities such as carefully listening to 

and enjoying mimicking the reading of their parents and others in the family, pointing out 

pictures and favourite parts in prints during shared book reading, reciting familiar rhymes and 

songs, revisiting familiar stories and concepts and finding parts they like the most, and 

enjoying the reading process for an extended period of time; pretending to read from books 

or says stories to himself/herself, pretending to write by scribbling on paper or surfaces, 

asking for books to be read to him/her, showing interest in identifying letters, numbers  and 

colours, and asking for help learning the letters of the alphabet.  

Children develop knowledge about print through learning to identify letters and 

associating them with sounds (Duranovic, Huseinbasic, & Tinjak, 2012).  Early literacy skill 

development has been linked to later school success. Children who begin school with delayed 
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language skills often have a difficult time developing literacy skills and therefore, are at risk 

for later academic difficulties (Nelson, Welsh, Vance Trup, & Greeburg, 2010).  Research 

conducted by Duranovic et al. (2012) indicated a positive correlation between letter 

knowledge and phonological skills prior to formal reading instruction. The home literacy 

environment plays a key role in this early development of letter identification and 

phonological skills for young children (Brown, 2013). 

 It is of note that young children begin to explore written communication by scribbling, 

drawing and producing approximations of writing. They create and display their own 

information in a way that suits different audiences and purposes. The implication is that 

children are active participants in emergent reading and writing experiences (Mackenzie and 

Scull, 2015). Children literacy behaviours are dependent on the richness and diversity of 

reading materials, and on being read to aloud. Supporting this, children’s reading and writing 

develops further when the learning environment supports early attempts to write. Such an 

environment includes attentiveness and materials as well as the instruction provided.  

 The term, frequency of parent-child shared book reading, refers to how often parents 

read to their children. Literature on parent-child shared book reading indicates that the 

frequency of reading to children is a significant predictor of children's language and literacy 

development (Dickinson, Griffith, & Golinkoff, 2012). Home literacy environments vary 

depending on many factors within the family structure, such as family demographics and 

socio-economic status. The number of books in a home and the amount of time spent in shared 

reading experiences are associated positively with literacy skill development (Froiland, 

Powell, Diamond, & Son, 2013). The frequency of reading books to children has a significant 

effect on a child’s overall literacy development. A key aspect of the home literacy 

environment is the amount of time that children spend being read to. Several studies have 

stated there is a relationship between reading frequency and early literacy skills (Otaiba et al., 

2010; Sawyer et al., 2014. The home environment of a child has an effect on the literacy skills 

he or she develops. Children who learn to read at an earlier age have more literacy 

opportunities than those who learn to read at an older age (Breit-Smith, Cabell, & Justice, 

2010).  

If parents read with children regularly from an early age, their sensitivity to the child’s 

linguistic competence increases, allowing more effective use of strategies to support 

children’s contributions and comprehension. This in turn encourages children’s interest in 

books, leading to more frequent book-sharing episodes (Whitehurst, 2011). In other words, if 

early experiences with books and reading are fun, exciting, and enjoyable for a child, that 

child is likely to continue to feel that way about reading throughout life. 

 

Purpose of the Study 

This study sought to determine the relationship between home literacy environmental 

factors and emergent literacy achievement of pre-primary pupils in Akwa Ibom State North- 

East Senatorial District, Nigeria. The specific objectives of the study are to: 
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1. Determine the relationship between child home literacy habits and emergent literacy 

achievement of pre-primary school pupils in Akwa Ibom State North- East Senatorial District. 

2. Determine the relationship between frequency of parent-child shared book reading and 

emergent literacy achievement of pre-primary school pupils in Akwa Ibom State North- East 

Senatorial District. 

. 

 

Significance of the Study  

The findings of this study on the relationship between child home literacy habits and 

emergent literacy achievement of pre-primary school pupils would show if there exist a 

correlation between the child home literacy habits and his emergent literacy achievement. 

This hopefully, would provide useful knowledge to teachers and parents in shaping the child’s 

home literacy habits.  

The findings of the study on the relationship between parental education and literacy 

achievement of pre-primary school pupils would show if there exist any relationship between 

parental education and literacy achievement of pre-primary school pupils in Akwa Ibom 

North East Senatorial District. This information would not only be useful to parents but also 

to teachers, educational policy makers and school administrators who would take advantage 

of this to plan effectively for the education of children at the pre-primary school age.  

Finally, the findings of this study would add to the existing literature in children’s 

early literacy development. This would be of immense benefits to researcher who may be 

interested in conducting further studies in related area.  

 

Scope of the Study 

 The study was delimited to only two selected home literacy environmental variables: 

child home literacy habits and frequency of parent-child shared book reading.  But other 

environmental variables such as social relationship, religious affiliation, cultural beliefs and 

gender bias are also there which can play a role in emergent literacy of pre-primary school 

pupils but are not considered under this study. 

 

Research Questions 

The following research questions guided the study: 

1. What is the relationship between child home literacy habits and emergent literacy 

achievement of pre-primary school pupils in Akwa Ibom State North- East Senatorial 

District? 

2. What is the relationship between the frequency of parent-child shared book reading and 

emergent literacy achievement of pre-primary school pupils in Akwa Ibom State North- 

East Senatorial District? 

Null Hypotheses. 

The following null hypotheses were formulated for testing at 0.05 level of significance: 
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1. There is no significant relationship between Child Home literacy habits and emergent 

literacy achievement of pre-primary school pupils in Akwa Ibom State North- East 

Senatorial District. 

2. There is no significant relationship between frequency of parent-child shared book 

reading and emergent literacy achievement of pre-primary school pupils in Akwa Ibom 

State North- East Senatorial District. 

 

Methodology 

This study adopted a correlational survey design. The Area of the Study was Akwa 

Ibom North-East Senatorial District. There are nine Local Government Areas in the study 

area. The area is located on the North- East area of Akwa Ibom State. The Senatorial District 

belongs to the region described to be low land with a peak altitude of 200 metres above sea 

level. It experiences two main seasons. The mean annual rainfall recorded for the area is 2433 

mm. The area is part of equatorial rainforest vegetation belt which has been replaced in most 

part by oil palm vegetation due to human activities. The population of the study comprised 

all the 6,987 pre-primary school pupils, aged between three and four years in all the 385 

public primary schools in the senatorial district (SUBEB, AKS 2019). The sample for the 

study comprised 500 pre-primary school pupils, aged between three and four years which 

were drawn from eighteen primary schools in nine Local Governments Areas in the senatorial 

district using simple random sampling technique by balloting. In each of the Local 

Government Areas, two schools were randomly selected using simple random sampling 

technique by balloting, and in each of the schools two intact classes were used for the study. 

Two instruments were used for data collection. These are: Home Literacy Environment 

Questionnaire - HLEQ (Adapted from Buvaneswari and Padakannaya, 2017) and Letter 

Knowledge/Phonological Awareness Test - LKPAT (Adapted from Kennen (2017). The 

Home Literacy Environment Questionnaire - HLEQ is a 52-item questionnaire constructed to 

elicit information from parents on their children's home literacy experiences. The Instrument 

has two parts, A and B. Part A elicits from the respondents demographic data, parents' 

educational status. Part B consists of items which were used to elicit data on the family home 

literacy experiences (Child Home literacy habits) on four points rating-scale and Parents 

Education.  Data from HLEQ were used categorize children and family home literacy 

environment and experiences. The Letter Knowledge/Phonological Awareness Test - LKPAT 

is a reading and writing test designed to measure the preschoolers' achievement in letter 

knowledge and writing. The drafts of both Home Literacy Environment Questionnaire - 

HLEQ and Letter Knowledge/Phonological Awareness Test - LKPAT were submitted to two 

(2) lecturers in the Department of Early Childhood and Pre-primary Education and one expert 

in Research and Statistics in Nnamdi Azikiwe University, Awka for face validation. All their 

corrections and comments were incorporated into the final instruments. To generate scores 

for reliability index determination the researcher administered the instrument to thirty (30) 

pre-primary school pupils in the study area who were not included in the study sample. Scores 
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obtained from Home Literacy Environment Questionnaire (HLEQ) and Letter Knowledge 

and Phonological Awareness Test were analyzed using Pearson Product Moment Correlation 

Coefficient (PPMCC) and Point Biserial Correlation. The reliability coefficient of Home 

Literacy Environment Questionnaire (HLEQ) was .795 while that of Letter Knowledge and 

Phonological Awareness Test (LKPAT) was .85. Therefore the instruments were adjudged 

reliable for use. According to Ezeh (2008), when the reliability index is above 0.50 the 

instrument is reliable for use. Data generated from child home literacy habits and frequency 

of parent-child shared book reading were correlated with data generated from Letter 

Knowledge/Phonological Awareness Test using Pearson Product Moment Correlation 

Coefficient (PPMCC).  

 

Results 

Research Question 1: What is the relationship between child home literacy habits and 

emergent literacy achievement of pre-primary school pupils in Akwa Ibom State North-East 

Senatorial District? 

Pearson Product Moment Correlation (PPMC) was used for answering this research 

question. Scores on the two variables (child home literacy habits and emergent literacy 

achievement) which are continuous in nature were correlated. The result is presented in 

Table 1. 

  

Table 1: The result of Pearson Product Moment Correlation of the Relationship between 

Child 

                Home Literacy Habit and Emergent Literacy Achievement primary School Pupils 

Variables ∑X ∑X2 ∑XY r-value 

 ∑Y ∑Y2   

Child Home Literacy Habit   12100 298292   

   328698   .619      

Pupils’ Emergent Literacy 13439 366975   

N = 500; X = Child’s Literacy Habit, Y = Emergent Literacy Achievement 

 

The result in Table 1 indicated that the calculated r-value of .619 when compared with 

the decision rule is a high positive relationship. This is an indication that there is a high 

positive relationship between child home literacy habit and emergent literacy achievement of 

pre-primary schools pupils in Akwa Ibom State North-East Senatorial District. This result 

implies that as child home literacy habits increases, emergent literacy achievement of pre-

primary school pupils in Akwa Ibom State North-East Senatorial District also increases.  

 

Research Question 2: What is the relationship between the frequency of parent-child 

shared book reading and emergent literacy achievement of pre-primary school pupils in 

Akwa Ibom State North-East Senatorial District? 
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Pearson Product Moment Correlation (PPMC) was used for answering this research 

question. Scores on the two variables (frequency of parent-child shared book reading and 

emergent literacy achievement) which are continuous in nature were correlated. The result 

is presented in Table 2. 

 

Table 2: The result of Pearson Product Moment Correlation of the Relationship between 

Frequency of Parent-Child Shared Book Reading and Emergent Literacy 

Achievement of primary School Pupils 

Variables ∑X ∑X2 ∑XY r-value 

 ∑Y ∑Y2   

Parent-Child Shared Book Reading   12312 309898   

   335800        .784 

Pupils’ Emergent Literacy 13439 366975   

N = 500; X = Frequency of parent-child shared book reading, Y = Emergent Literacy Achievement 

 

The result in Table 2 indicated that the calculated r-value of .784 when compared with 

the decision rule is a high positive relationship. This is an indication that there is a high 

positive relationship between the frequency of parent-child shared book reading and emergent 

literacy achievement of pre-primary schools pupils in Akwa Ibom State North-East Senatorial 

District. This result implies that as the frequency of parent-child shared book reading 

increases, emergent literacy achievement of pre-primary school pupils in Akwa Ibom State 

North-East Senatorial District also increases.  

 

Null Hypothesis 1: There is no significant relationship between child home literacy habit 

and emergent literacy achievement of pre-primary school pupils in Akwa Ibom State North-

East Senatorial District. 

Pearson Product Moment Correlation (PPMC) was used in testing this research 

hypothesis. Scores on the two variables (child home literacy habits and emergent literacy 

achievement) which are continuous in nature were correlated. The result is presented in 

Table 3. 

  

Table 3: The result of Correlation between Child Home Literacy habit and Emergent 

Literacy Achievement of Pre-Primary School Pupils 

Variables df r-cal r-cri Decision 

Child Home Literacy Habits     

 498 .619 0.087 Significant             

Pupils’ Emergent Literacy Achievement     

 

The result in Table 3 indicated that the calculated r-value of .619 is greater than the 

critical r-value of .087 at 498 degrees of freedom and .05 level of significance. Therefore, the 
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null hypothesis which stated that there is no significant relationship between child home 

literacy habit and emergent literacy achievement of pre-primary school pupils in Akwa Ibom 

State North-East Senatorial District is rejected. Hence, there is a significant relationship 

between child home literacy habit and emergent literacy achievement of pre-primary school 

pupils in Akwa Ibom State North-East Senatorial District. 

 

Null Hypothesis 2: There is no significant relationship between frequency of parent-child 

shared book reading and emergent literacy achievement of pre-primary school pupils in 

Akwa Ibom State North-East Senatorial District. 

Pearson Product Moment Correlation (PPMC) was used in testing this research 

hypothesis. Scores on the two variables (parent-child shared book reading and emergent 

literacy achievement) which are continuous in nature were correlated. The result is 

presented in Table 4. 

 

Table 4:  The result of Correlation between Frequency of Parent-Child Shared Book Reading 

and Emergent Literacy Achievement of Pre-Primary School Pupils 

Variables df r-cal r-cri Decision 

Frequency of Parent-Child Shared Book Reading     

 498 .784 0.087 Significant             

Pupils’ Emergent Literacy Achievement     

 

The result in Table 4 indicated that the calculated r-value of .784 is greater than the 

critical r-value of .087 at 498 degrees of freedom and .05 level of significance. Therefore, the 

null hypothesis which stated that there is no significant relationship between frequency of 

parent-child shared book reading and emergent literacy achievement of pre-primary school 

pupils in Akwa Ibom State North-East Senatorial District is rejected. Hence, there is a 

significant relationship between frequency of parent-child shared book reading and emergent 

literacy achievement of pre-primary school pupils in Akwa Ibom State North-East Senatorial 

District. 

 

Discussion of Findings. 

Child’s Home Literacy Habits and Emergent Literacy Achievement.  

From hypothesis three, the result of the study revealed that there is positive 

relationship between children’s home literacy habits and emergent literacy achievements. The 

findings is consistent with the finding of a study conducted at Hacepttepe Universities Egitim 

Fakuitesi Oergisi (2014) which discovered that children who study at home do better in 

phonological awareness and early literacy experiences while children who do not read, write 

etc at home display lower performances in literacy achievements. To explain this, when 

children keep preaching literacy i.e. reading, scribbling, drawing and painting at home, they 

gradually become perfect in these skills of literacy. When young children begin to explore 

literacy opportunities on their own at home, especially when they are given free access to 
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writing materials, they will like build interest in literacy and this will enhance their emergent 

literacy achievement.  

This finding is in consonant with the finding of Costabrook (2013) who examined 

literacy habits and emergent literacy. The result revealed a significant correlation with the 

child’s independent home literacy letter writing, name habits such as wiring and spelling. To 

explain this, when children spend time at home on their own to read and write, they learn 

gradually to master the skills needed in literacy achievement faster. Children, who spend time 

scribbling on the floor, identify letters and colours, tend to achievement literacy since their 

interest in reading and writing are expressed through their indulgent literacy activities.  

 

Frequency of Parent-Child Shared Book Reading and Emergent Literacy Achievement.  

The finding of this study revealed that frequency of parent-child shared reading 

significantly relate to the emergent literacy achievement of pupils. This finding is in 

conformity with that of Kim (2009) who revealed that there is a positive relationship between 

frequency of parents-child shared book reading and emergent literacy of pupils. The finding 

is also in consonant with Mascarenlas et.al (2016) who put that the frequency of parents-child 

shared book reading and emergent literacy achievement relate significantly. There are quite 

a lot of many reasons that could be achieved for their present study. Children who are 

frequently exposed to literacy at home tend to show commitment in emergent literacy 

achievement more than those children who are not. There is an adage that says that practice 

makes perfect. Frequency of parents-child shared reading shows seriousness in literacy. 

Reading, writing and rhyming is here seen as part of achievement child’s daily activities. As 

parents frequently expose their children in literacy activities, the children themselves build 

strong bond between themselves and literacy activities which certainly result in fast emergent 

literacy achievements. The finding is consistent with the finding of Whitehust (2011) who 

found out that there is achievement high positive relationship between frequency of parents-

child shared book reading and emergent literacy of pupils.  

There are quite achievement number of reasons that may be offered to explain the 

present study. It is not reading with the child alone that should be considered but also, how 

frequent do parents read to their children at home. Reading to children should be taken as 

achievement routine to enable the children develops passion for it. If parents read with 

children regularly from an early age, their sensitivity to the child’s literacy competence 

increases, allowing for more effective use of strategies to support children’s emergent literacy 

achievement. The finding is also in consonant with Davidse et.al (2011) whose findings 

indicated that frequency of parents-child shared book reading relates significantly with pre-

primary school pupils emergent literacy achievement. 

 

Conclusion 

Based on the findings of the study, it is concluded that child’s home literacy habit and 

parents education relate positively with pre-primary school pupils’ emergent literacy.  
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Recommendations 

Based on the findings of the study and the conclusion drawn, the following recommendations 

have been made: 

1. Children should be encouraged to always become interested in independent learning.  

2. Parents should endeavour to create time to read with their children. This is because 

shared-book reading correlates positively with pupils’ emergency literacy 

achievement.  

3. Parents should not just read with children but they should be reading regularly or 

frequently with the children. This is to cultivate the spirit of consistency in them which 

has been found to favour the emergent literacy achievement of pre-primary school 

pupils.  
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