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Abstract  
There is a substantial body of evidence that pupils of kindergarten age who acquired 
phonological awareness skills on school entry often manifest evidence of smooth transition 
from emergent to conventional literacy. One of the philosophies of early childhood education 
in Nigeria is to enhance a smooth .transition from home to school. What is becoming great 
concern is the growing number of children who enter formal school and primary level of 
education with limited phonological literacy. Research findings highlight the issue of mother 
tongue interference, type of instructional strategy, low socio-economic background, and 
quality of teachers etc. as the causes of this malady. Over the years the use of “Look and say 
method of instruction has not yielded desired result as most pupils still mis-pronounce 
words, some are unable to decode words, resulting in reading difficulty. This paper 
highlighted the use of the synthetic phonics instructional strategy, the analytic phonics 
instructional strategy, analogy phonics instructional strategy or the embedded phonics 
instructional strategy in teaching phonological awareness skills to kindergarten pupils. 
However, a combination of some of them depends on the phonological awareness skills to be 
taught. Other instructional strategies have also been highlighted so that the teaching-
learning processes of phonological awareness could lead to lifelong learning where pupils 
could aspire to become newscasters, broadcasters, masters of ceremonies, sports 
commentators, editors, etc with phonological eloquence. In conclusion, the use of analytic, 
synthetic, analogy, and embedded phonics instructional strategies should be used during 
phonics instructions delivery instead of the conventional “look and say” or “repeat after 
me” method of instruction. It is recommended that government through their education 
agencies, proprietors of schools and relevant stakeholders stress the importance of 
appropriate instructional methods (analytic, synthetic, analogy, and embedded phonics 
strategies) be used in teaching pupils in schools. Teachers, care-givers, parents and 
supervisors of schools need to read more on what phonics and phonics skills entail.      
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Introduction  

 Creativity is the turning of new and imaginative ideas into reality and solution 
(Ekong, 2018). Creativity connotes generation of ideas, knowledge, having new academic 
inspiration and a mindset towards problem solving. Creativity is the product of brainstorming 
and systematic imagination innovation on the other hand it is is related to creativity. It is the 
product of creativity (knowledge) which transforms competency to capability framework.  

Quality early childhood education (ECE) has been shown to have significant effect on 
children’s learning in emergent literacy as much as 12 years later (Ministry of Education-
New Zealand, 2009).  Utilization of a creative teaching method has been identified as a lee-
way-to salvaging early childhood education. Some of the factors affecting ECE reading 
ability include the didactic pedagogy, poor socio-economic status of parents, low income and 
limited education of parents, inadequate reading instruction, ill preparation of teachers and 
caregivers, (Vellutind, Scanlon, Smart and Franucle, 2006). It is common experience to see 
senior secondary students struggle to read portions of a text with difficulties. Letter-sound 
mis-pronunciation is even more prevalent among preprimary and primary school pupils. This 
scenario does not isolate some undergraduates in tertiary institutions in Nigeria. 

 The reason is suggested to be the fallout of English language being a second 
language in Nigeria, and has to be learnt. Secondly, the learning process formally starts at 
primary level of education, with the use of the conventional look and say method of letter 
drill. Subsequent to the ineffectiveness of the look and say method of teaching primary 
school English, learners have been noticed to perform poorly in moderated examinations, 
qualifying examinations and oral interviews. Therefore, to remedy this situation, an 
innovative and creative strategy needs to be introduced to facilitate the reading tasks of early 
childhood learners-Ewing (2016). Indeed, the poor reading habit among Nigerian youth has 
attracted attention in different fora and the problem is traced to ill-preparation at early age in 
terms of English letter sounds knowledge. Others (Arrow, 2007, Nicholson,2005,Whitehurst 
& Lonigan,1998) blame the interferences of mother tongue as a major set-back to reading 
performance in English among pupils. One who finds it difficult to read appropriately at 
early age might experience reading-writing challenges in later years, leading to under-
performance in English reading tasks in future. Katia (2012) observed that the introduction of 
phonological and alphabet knowledge to nursery education in sub-Saharan Africa would 
enable speakers of English language as a second language to be taught the nitty-gritty of 
letter-sounds relationship toward smooth reading and spelling processes. For it to be 
understood, it should be taught using appropriate teaching strategies.  
 
Phonological Awareness (Conceptual Framework)   

Katie (2012)stated that “having a strong phonological awareness is a precursor to 
being a strong reader. Phonological awareness is another important reading skill linked to the 
acquisition and development of literacy in early childhood education. Anthony & Francis 
(2005) & Smart (2005) are of the opinion  that phonological awareness is commonly 
understood to be a single ability that manifest itself in different points at different 
development continuum in which words and syllable awareness form basic knowledge that 
spoken words are made up of sounds.  

Gillon (2014) conceive childhood phonological awareness to mean a child’s ability to 
understand that words have sound structure and that there are different levels of structures, 
often depicted in a hierarchy. Adam (2012) view phonological awareness to be the awareness 
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of spoken language rather than the written language, it requires attention on the sounds in 
spoken words. Therefore, mere exposure to spoken language alone is not enough to develop 
phonological awareness. Jordan, Lane & Pullen (2010), revealed that phonological awareness 
has levels such as word awareness, syllable awareness, onset-rime awareness and phonemic 
awareness, when a one syllable word is divided into onset-rime, for instance, in the word 
“rat”, the onset consist of the first consonant “/r/” and the rime is“/at/” with the word rat is to 
be divided into phonemes, then there would be 3 individual sounds as in /r/, /a/, /t/. Within 
each level, there are developmental steps. From the afore statements of research findings, this 
paper views phonological awareness as the awareness of letter-sound relationship that would 
assist children develop proper reading and communicative skills, in early years so as to 
enhance their developmental continuum for proper functioning.  
 
Importance of Creative Phonological Awareness Skills            

To some extent developmental growth of children is measure of oral language 
display. A child who could understand instructions, follow directions, differentiate body 
parts and their functions as well as speak clearly is socially regarded as “doing well” and 
their counterpart who show contrary characteristics are scolded and may be given derogatory 
names. The way out according to Arrow, (2007) is a systematic introduction of phonological 
awareness through relevant pedagogy to remedy their misreading and related challenges. 
Phonological awareness helps to remedy pronunciation deficit in children of kindergarten 
age. Phonological awareness involves the manipulation of the sound structure of the English 
language at three levels. This sound manipulation helps to detect syllable, onset-rime and 
phonemes difficulties among learners who speak English as a second language.  
 Moreover, since phonological awareness could be developed naturally as the child 
listens to the emerging sounds in his/her environment, there is need to pattern the listening 
organs towards the English language syllables in a conscious perspective because mere 
exposure to phonological awareness does not guarantee acquisitions of English phonology 
except it is learnt. When learnt, it helps the child in the recognition of consonant 
combinations; such recognitions enhance them to identify their relevant sounds. For instance, 
the combination of /p/ and /h/ produces the /f/ sound and not /p/ sound. International Institute 
for Reading (2011), Artistic and flawless reading involve early knowledge and understanding 
of phonemes (sounds) and graphemes (pattern) which form the concept of phonology, 
phonics, and phonetics. 

Phonological awareness skill significantly predicts occupational preference of 
learners in later which lead to choice of occupation subsequently Ebong, (2011) added that a 
child’s ability to recognize, identify and use proper sound (phonemes) supports the child’s 
understanding and progress on logics of reading and writing. Research has revealed that 
learners who understood the logic of phonology, could manipulate sounds of related 
language to become Newscasters. Reporters, Broadcasters, freelance writers etc in 
Journalism. For the purpose of language academic and personality development, early 
childhood acquisition of phonological awareness is an indispensable tool. For phonological 
awareness to be properly imparted to children of early childhood age, there must be variation 
of funs, games and strategy to be make it more interesting and appealing to children. 
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Creative Skills in Learning Phonological Awareness among Pre-Schoolers 
Gillon, (2004) Eyam, Oji & Ako, (2014): identify the following skills in phonological 
awareness: 

(a) Listening skills  
(b) Syllable structure awareness  
(c) Onset rime awareness  
(d) Rhyme awareness  
(e) Phonemic awareness and; 
(f) Auditory blending  

(1) Listening Skills according to Gillon, (2001) is the ability to attend to, and 
differentiate environ mental noise from speech sound. Every growing child depends on 
listening to sound in order to process and encode information in sounds which are stored in 
long term memory for future retrieval. His auditory potentials when stimulated help the child 
to identify and recognized stored sounds, rhythms, information, songs, etc.  
 
Strategies for Teaching Listening Skills      
(a) Noise-maker on/off Technique: Pupils are directed by the teacher to make noise by 
clapping, jumping, snapping fingers, stamping fact, whistling, laughing, coughing, singing, 
dragging feet on floor etc. The teacher permits pupils to continue the noise-making task and 
afterwards say “Noise makers off”, pupils are expected to be quiet when this instruction is 
passed. Teacher could introduce action songs to teach attention or listening skills (Eyam, Oji 
& Ako, 2014).  
If you are happy and you know it clap your hands  
If you are sad and you know it cry aloud 
If you are happy and you it stamp your feet 
(b) Blind-fold Games: This helps pupils to listen attentively to instruction for direction 
and guidance. For this strategy to be effective and fool-prove the teacher/care giver should 
question the following in a pupil 
(i) Memory: Can he/she retrieve stored information (recall)? 
(ii) Perception: Does he comprehend and differentiate sounds? 
(iii) Auditory Acuity: How well does he hear? 
(iv) Alertness: At what level is he/she aware of sounds? 
(v) Discrimination: Of different sounds from noise and their similarities  
(vi) Sequencing: Ability to recall ideas sequentially. 
(vii) Sound-symbol Connection. (Adapted from Eyam, Oji & Ako in Pamela’s strict land, 

1993, “Auditory process”. 
 
(2) Syllable Structure Awareness  
 Words have segments of sound, depending on the length of word. Sounds are 
structured into hierarchy to enhance smooth reading, using pupils names and common 
rhymes or songs, make the learning interesting and passionate. To quicken syllable segment 
identification rehearsal, the teacher could follow the rhyme of the syllable of tapping the 
table, for instance, the word teacher would attract 2 tapings on the table (tea-cher).  
 
Strategies for Teaching Syllable Structure in Schools 
The teacher could use these instruction strategies: 
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(i) Syllable Syntheses: First letters of the words are introduced as guide towards desired 
syllable identification. Synthetic instruction method vividly establishes letter-sound 
correspondences by drills on individual letters and letter combination for instance, the word 
“teacher” would be learned as t, e, a, c, h, e, r. After the letter-sound relationship, the sounds 
of the letters are blended or combined. The same synthetic method fits well in teaching 2-4 
letters words /c/ /a/ /r/, /b/ /o/ /y/, /c/ /o/ /w/, /b/ /o/ /o/ /k/ for car, boy, cow and book 
respectively.  
(ii) Syllable Completion: The teacher verbalizes the first syllable segment for the class to 
complete the others. For instance, the teacher brings and shows the picture of a leopard to the 
class, and then say “This is a Leo--- the pupils complete the “pard”.  
(iii) Syllable Deletion/Ellison: Here, the teacher pronounces a word once or twice and 
inform the pupils to repeat it once or twice. Thereafter, they should stop the syllable 
pronunciation mid-way. Example: today as /to/ and deletes /day/. 
(3) Rhyming Awareness Strategy: At this level, the children are expected to learn how 
to be able to identify words that have identical final sound segments. These strategies are 
very important. Bryan and Bradley (1985) in a study with four and five years old children 
reported that scores on initial rhyming tests predicted reading and writing progress for three 
to four years later. These researchers suggest that rhyme facilities reading and spelling in the 
following ways: 
1. Rhyming helps students develops phonemic awareness, which facilitates decoding. 
2. Rhyming teaches students to group words together by sounds, thereby reducing the 

number of words they have learnt to read by making generalization of larger sound 
units.  

3. Rhyming teaches students to make connections between categories and the letter-
string patterns that are used to spell words.  

 The following strategies could be adopted to teach rhyming to kindergarten. Write out 
a few words that rhyme. Show them the part of the words that rhyme. For example, 
cat, mat, pet, bet, sit, pit. Change the initial sound in the words while the rhymes 
remain constant. For example rat, bat, set, net, bit, fit. The objective behind this is for 
the children to become independent analyzes of words. The teacher can equally of 
these words rhyme. Give them rhyme oddity task. For example, “two of these words 
rhyme. Which one does not rhyme? 

Cat, mat, bird 
Dog, rat, bat 
Sit, pen, bit 
 
Onset-rime Awareness Strategy 
 According to Katie (2012:12), play a simple game of I say, you say. Call out one 
syllable word such as sun. Then one person says the onset which in this case is /s/ and the 
other person says the rime /un/. After a few rounds, switch roles so that each child gets a 
chance to practice saying the onset and the rime.  
 
Rime refers to the vowel and consonant sounds following the initial consonant sound. For 
instance, in the word clap, /ap/ is the rime.  
 4 = /a/, C=/k/ etc. 
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5. phonemic awareness: Ability to break a word down into its individual speech sounds 
(Katie, 2012) 
 Swan (2013) reported that measures of phonological awareness given to kindergarten 
pupils during the first quarter of their kindergarten year correlated with measures of decoding 
at the end of their 3rd term (first grade). Those with reading challenges in the senior primary 
and secondary education (JSS2) were find to be those with little or no phonological 
awareness.  
 
Strategies for Teaching Phonemic Awareness  
 The following are strategies considered effective for the teaching of phonemic 
awareness skills. They are imaginatively innovative and creative. 

(a) Alliteration: Teaching words with the same sound from the initial word. e.g. 
(Which word has or different first sound? (chair, pass, past, pace) 

(b) Phoneme Matching: Words beginning with same sound. 
(c) Phoneme Deletion: Pronouncing sounds by elimination some segments e.g say 

coat without pronouncing /k/ consonant. 
(d) Phoneme isolation: Identifying or isolating the first sound of the first letter as in 

the case of f for food.  
(e) Phoneme completion: Present a picture of an object and tell the pupils to sound 

out the name. 
(f) Phoneme segmentation: Using words and non-words e.g How many sounds can 

you hear in the word hit (/h, /t/).   
 Learning the above phonology towards the acquisition of phonological skills requires 
innovative phonological strategies. Research work on the appropriate teaching strategies for 
phonological skills acquisition by pupils are substantial to innovate strategies for teaching-
learning phonics, phonological awareness.  
Katie (2012) identified the following intervention strategies for teaching preschoolers’ 
phonics and phonological awareness, revealing that phonological awareness skills are not 
acquired by the “look and say” conventional teaching method. Eyam, Oji and Ako (2014) in 
their “Strategies for inculcating English phonological awareness in Nigerian kindergarten 
children. Observed that the synthetic phonics instructional strategy, analytic phonics 
instructional strategy, analogy phonics instructional strategy and the embedded phonics 
instructional strategy have proved to be the most effective in the teaching-learning process of 
phonological awareness, phonics, phonetics, jolly phonics irrespective of culture and 
language.  
 

1. Synthetic Phonics Instructional Strategy: Refers to the acquisition of phonological 
awareness skills through systematic conversion of letters (graphemes) to sounds 
(phonemes) and them blend or combine the sounds to form recognizable and 
meaningful words. Here the child learns all the 26 letters of the alphabets and the 44 
letter sounds associated with them. Both the consonants (initial single consonants, 
final consonants, consonants observation etc) and vowels (short and long vowels) are 
phonologically shown and taught. Children progress from monosyllabic, disyllabic to 
multisyllabic words. For example, the letter-sound relationship of the word FAT is 
segmented and synthetically presented as /f/, /a/, /t/. Same goes for Top= /t/, /o/, /p/ = 
top.  
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2. Analytic phonics Instructional Strategy: Here the teacher analyses the letter-sound 

correspondence to sight words. Note that the teacher must have introduced the letters 
and words on cards, pictures, drawings, etc. The pictures or words n cards should have 
different colours to highlight important concepts. Pupils’ attention is guided to analyze 
the picture in relation to the words. For eagle, pigeon etc.  

(a) Pupils are guided to identify the initial letter and corresponding sound for each animal. 
(b) The first two words (Elephant and Eagle) start with letter (Vowel) E, (/e/), while 

Pigeon starts with consonant letter /p/ 
(c) The sounds are segmented and blended for meaningful pronunciation.  
(d) Pupils learn and are taught letter-sound discriminations for words. Analyze each word 

with its sounds e.g. Maggot = /ma/, /ggot/ 
3.  Analogy Phonics Instructional Strategy  

 This is another innovative method for the teaching and learning of phonics and 
+phonological awareness. Teachers often use it without knowing it hence, could not 
buttress this concept. Here teacher introduces familiar words or letters to each 
unfamiliar words, thereby establishing the appropriate letter-sound correspondence, p= 
play, ply, plain, plan, plank, plague, plough etc. when a teacher uses phrases such as 
“it is the same as” “similar to”, “just like”, “also”. Analogy is the alignment of 
rhyming scheme in a poem, where a rhyme segment of an unfamiliar word is identified 
to that of a familiar word. Example:  

1. New words ring 
2. Known words sing 
3. New words brick 
4. Known words kick 

 
(4) Embedded Phonics Instructional Strategy 
 This is a more implicit approach to phonics and phonological awareness skills 
acquisition. It relies on incidental learning where the words are embedded and highlighted I a 
text for pupils to read out the proper sound of the words. It involves the use of text reading 
where pupils are taught how to isolate and establish the relevant letter-sound relation for 
every word embedded in the text. Attention is geared toward word sounds (grapheme-
phonemes relationship). It is interesting and motivating because many learners enjoy reading 
to the hearing of others. Phonological awareness could also be learnt through spellings. 
Through proper segmentation, pupils learn to spell and pronounce words with proper sounds.  
 There is no gain saying that emergent literacy could be developed through the use of 
these innovative phonics instructional intervention strategies (Gillon, 2004, Arrow, 2007).   
 
Importance of using synthetic, analytic, analogy and embedded phonics instruction 

strategy in teaching phonological awareness for life-long learning 
 Phonological awareness skills are inevitable to reading readiness and reading 
achievement of preschoolers. Therefore, research recommends that synthetic, analytic, 
analogy and embedded instructional strategies, is the most effective in teaching phonological 
awareness. Acquisition of phonics skills, phonological awareness skills and phonetics 
generates a sense of confidence when a child is reading, speaking or interacts with peers or 
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adults. Some children who view newscasters and broadcasters are motivated to take up such 
vocation which is contingent upon acquiring phonological awareness skills. 
 Professionals such as motivation speakers, orators, Salesmen, Bankers, Actors etc 
must acquire phonological awareness skills to be able to decode new words and pronounce 
fluently. Life-long learning indeed finds its expression in appropriateness of teaching 
methods to deliver instruction. Pupils who are proficient in phonological awareness are good 
listeners with positive self-concept who react intelligently and fluently in simple sentences.  
 Acquiring phonological awareness skills has indeed made the oral English 
examinations at the higher level of education to be simple pupils who head good early 
childhood exposure to phonological skills have been found to have balanced socio-cultural 
adjustment. They are better thinkers and planners who could produce items from ideas. 
(Mutter, Dowdy; & Bryant, 2011). 
 
Conclusion 
 Phonological awareness skills acquisition in pre-primary or kindergarten years predicts 
how well a child reads or writes in later years (Richmen, 2011). But the use of synthetic, 
analytic, analogy and embedded phonics instructional strategy should be used in the 
teaching-learning processes of the phonological awareness. Synthetic and analytic 
instructional interaction strategies help learners to decode sounds in words, establish correct 
letter-sound correspondence. The analogy and embedded phonics instructional flexibly 
identify sounds in sight words, new words and difficult words. The strategies  are helpful in 
breaking letter-sound correspondences into smaller units before blending and pronunciation. 
 
Recommendations.  
Based on the discussions the following recommendations were made: 

1. Kano state government through the relevant agencies like SUBEB should organize 
seminar, workshops, symposia, among others for teachers in public and private 
schools on the need to use analytic, synthetic, analogy, and embed phonics teaching 
methods during phonic classes 

2. Proprietors of schools should insist on the use of these phonics instructional strategies 
by their teachers whenever phonic is to be taught. 

3. Parents should be given these privilege information by schools so that they could assist 
their wards better at home. 
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