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Abstract 
The need to develop teachers professionally is paramount in this changing time of decline in 
teaching-learning situations in Kano State and Nigeria as a whole. The research work is about 
finding out if relationships exist between the State Education Sector teacher professional 
development program, teachers’ job satisfaction and students’ academic performance in Kano 
state. An ex-post factor research design was used for the study. The population for the study 
comprised all teachers in primary schools in the six selected LGAs (3-SESP and 3-non SESP) 
and their students who altogether totaling 579,568. Using multi-stage, cluster sampling, 
proportionate and simple random sampling, a random sample of 360 teachers and 384 
students were drawn. A Job satisfaction questionnaire was adopted from Minnesota 
Satisfaction Questionnaire (MSQ) named teacher job satisfaction questionnaire (TJSQ) 
administered to 360 sampled teachers in lower basics and Students General Performance Tests 
on Mathematics, English and Basic Science (SGPTOMEBS) was conducted by the researcher 
and 3 research assistants. Data were analyzed using standard deviation, mean point value, t-
test of significance and correlation. Content/face validation for the instruments were 
established and the TJSQ found to be reliable with Cronbach’s alpha value of .85. The result 
from the study indicated that though there was an increased awareness of some newly 
incorporated teaching strategies in the SESP LGAs, the TPD training has not been seen to 
significantly improve teachers’ job satisfaction and their students’ academic performance. The 
study opined that for a giant project of this nature to succeed, teachers’ needs and values have 
to be given cognizance; they need to feel they belong in the project, their opinion matters and 
should be used as resource persons to train others. These would boost their morale to have 
satisfaction which can make them perform better and in return affect their students’ academic 
performance. 
 
Key words: Evaluation, World Bank SESP, Teacher Professional Development, Job 

Satisfaction, Students’ Academic Performance. 
 
Introduction 

For decades, the world community has agreed that education matters. However 
development is defined, education is at its core. Since at least 1948 (when the Universal 
Declaration of Human Rights was enacted) the world has agreed that everyone has a right to 
education. Yet in the 21st century millions of young people and adults have no or very limited 
learning opportunities. Rather than liberating the human spirit and fostering individuals’ and 
societies’ development, far too often and in far too many places education systems entrench 
inequalities and are more concerned with inculcating obedience than with nurturing democratic 
participation (World Bank and Education, 2016 in Ibrahim, 2018). 
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Professional development of teachers is one of the key elements in the reform of 
education the world over, in this changing time of promising educational reforms, teachers are 
the most significant change agents in the new millennium of these educational reforms. This 
however makes them both subjects and objects of change which in return makes the field of 
TPD a growing and challenging area which has received attention and is still the focus within 
these past years, Nigeria is not left alone in the struggle to develop her teachers and their 
leaders, to bring a positive change in her educational system which has to be interspersed with 
continuities of concern and intervention of both national and international education 
development partners and to promote students’ academic performance and achievement 
through educational reform programs such as that of the world bank sponsored TPD project. 

The State Education Sector Project is essentially a basic education project which was 
born out of the World Bank’s desire to improve quality of teaching and learning at basic 
education level. Its main focus is Teacher Professional Development (TPD) which focuses on 
improving classroom teaching and learning through the development of teachers in both upper 
and lower basics, their principals, head teachers and affiliated school supervisors and 
inspectors (SESP TPD implementation manual, 2008).  

Definitions of job satisfaction can be found in research literature dating back to at least 
1935 when Hoppock (cited in Meagher, 2011) defined it as “any combination of psychological, 
physiological, and environmental circumstances that cause a person truthfully to say I am 
happy with my job”  

Teacher job satisfaction is defined as the sense of contentment and happiness of 
individuals in their current teaching position.  "In addition to objective external criteria of 
success, the personal criteria are important as they affect the level of individual motivation and 
satisfaction" While the intrinsic factors can motivate people to become teachers, extrinsic 
conditions can influence satisfaction in this position and their desire to pursue a teaching 
career, to remain in the system (Daniela & Marius, 2011).   

Previous research has revealed that employees who are satisfied with their job are more 
likely to be creative, innovative and initiate the breakthroughs that can increase their job 
performance. On the other hand, a teacher who is dissatisfied with his or her job may become 
irritable and tense which may bring inefficiency and other negative effects to the students’ 
learning process. 

Academic performance generally refers to how well a student is accomplishing his or 
her task and studies, but there are quite a number of factors that determine the level and quality 
of students’ academic performance included grades, attendance, standardized test, 
extracurricular activities, Behavior, Individual differences in academic performance have been 
linked to difference in intelligence and personality. (Von Stumm, Sophie Hell, Benedikt, 
Chamorro Premuzic, Tomas 2011 in Mohamud, Asho & Mohamed, 2015).  
Academic performance can be seen in terms of the outcome of education or extent to which a 
student, teacher or institution has achieved their educational goals. Academic performance is 
commonly measured by examinations or continuous assessments but there is no general 
agreement on how it is best tested or which aspects are most important; procedural knowledge 
such as skills or declarative knowledge such as facts. An attainment target identifies the 
knowledge, skills and understanding which pupils of different abilities and materials are 
expected to have by the end of each key stage (UK department for education 2014). 

Statement of the Problem  
The keenness to carry out this research work was inspired by the desire to examine the 

impact of the TPD program conducted in Kano in relation to the job satisfaction of teachers 
and how it affects students’ academic performance. The TPD program, rich as it was, seems to 
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have been swept under the carpet of negligence perhaps due to political rivalry or lack of 
continuity, which led to its abandonment of the program nearly in its entirety by the SESP 
teachers and their schools. The problem of this study is therefore, evaluating the intervention of 
World Bank-assisted SESP program to provide professional development to teachers and its 
relation to their job satisfaction, which was believed to impact students’ academic performance 
in Kano state. Finding relationship among the three variables seems to have shaded light on the 
workability or otherwise of this giant project.  
 

Significance of the study  
The findings could benefit policy makers in education. Policy could be made for proper 

management and sustenance of projects through motivation of teachers, and utilizing their 
knowledge to train others who have not benefitted. Researchers could gain an insight and 
develop further from where this work has not delved. More could be searched on SESP and 
other related projects. 
 
Research Objectives 
1. To find out if there is relationship between the SESP TPD and teachers’ job satisfaction 
2. To find out if differences exist between SESP and non-SESP teachers in their job 

satisfaction. 
3. To find out if differences exist between students taught by SESP and non-SESP 

teachers in their academic performance in Kano State. 

Null Hypotheses  
The following hypotheses were formulated to guide the study; 
Ho1: There is no significant relationship between SESP TPD and teachers’ job satisfaction        

in Kano State. 
Ho2:   There is no significant difference between SESP and non-SESP teachers in their job 

satisfaction. 
Ho3: There is no significant difference in the mean value of performance between students 

taught by SESP teachers and those taught by Non-SESP teachers in Kano State. 
 
Methodology 

The research design for this study was an ex-post-facto research design. The population 
of the study were teachers in lower basics and their students in the 6 selected SESP and Non 
SESP local government areas of Kano state which collectively numbered about 579,568 
(SUBEB 2016). Of the total population, 8,202 were primary school teachers (3,901 from SESP 
LGAs and 4,304 non-SESP LGAs) and the pupils numbered about 571,366 out of whom 
321,555 students were from SESP LGAs and 249,811 were from non-SESP LGAs. 
Considering the bulk of the people involved in the SESP TPD program and the fact that not all 
the 44 LGAs in the state benefitted from it, a sample was drawn. Altogether a sample of 360 
teachers and 384 students were drawn. 

Sample for the study were drawn using multi-stage cluster sampling technique. In stage 
one, 3 SESP and 3 non-SESP LGAs out of the 9 SESP LGAs and the remaining 35 non-SESP 
LGAs were randomly chosen for representation. Stage 2 involves simple random selection of 5 
schools in each of the 6 chosen LGAS, 3rd stage was the selection of arm (class 5), and in stage 
4, selection of 12 teachers per school. For the teachers, in each school in the SESP LGAs the 
researcher purposely included all 4 trained mentor teachers where available, plus additional 8 
randomly selected teachers to add up to 12 teachers per school, and where the trained teachers 
were transferred or retired, other teachers were selected to make for the required number of 12 
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sampled teachers. Similarly, in the non SESP LGAs, 12 teachers were randomly chosen in each 
school as sample. Minimum sample size of the students was determined using guide from 
Research advisors (2006) table of required sample size (confidence level = 95%, margin of 
error = 5%). Here, proportionate sampling was later used to select students to represent each of 
the SESP and Non SESP LGAs because some LGAs have much larger students’ population 
than others, an example is Ungogo LGA which has pupils’ population of more than that of 
Kiru and Rogo put together, and, so the selection of pupils was based on their population in 
each LGA and the schools which was put at 45 pupils (11.7%) for Kiru , 53 pupils (13.8%) for 
Rogo, 117 pupils (30.5%) for Ungogo, 54 pupils (14.1%) for Fagge, 88 pupils (22.9%) 
Kumbotso, and 27 pupils (7%) for Warawa LGAs. 
Data Analysis        

 RQ1 What is the impact level of the SESP TPD on teachers’ job satisfaction in Kano state? 
This question is answered using descriptive statistics in table 1 
 
Table 1: Summary of Descriptive Statistics on SESP and Non-SESP Teachers’ Job 

Satisfaction 

Job Satisfaction Scale 

Frequency Percentage 

SESP NON- SESP SESP NON- SESP 
0-59 (Less Satisfaction) 169 169 93.9 93.9 
60-100 (More Satisfaction) 011 011 06.1 06.1 
                        Total 180 180 100 100 
 
Table 1.4 shows the impact level of SESP TPD on SESP teachers and non-SESP teachers in 
their job satisfaction. The result indicates 93.9% of both SESP non-SESP teachers scored 
between 0-59, meaning less satisfaction. Therefore, it can be concluded that SESP TDP has no 
impact on the teachers' job satisfaction. Thus, the chart below further explains the outcome of 
the analysis. 
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RQ2 Is there any difference between SESP and Non-SESP teachers in their job satisfaction? 

Table 2: Descriptive Statistics for differences in Teachers’ Job Satisfaction  
 Teacher Type       N Mean Std. Deviation  
Job 
satisfaction 

SESP 180 50.70 5.576 
 

NON-SESP 180 55.71 5.630 
 

Table 2 gives descriptive statistics for teachers’ job satisfaction. From the means and standard 
deviation, one can see that Non-SESP teachers have more job satisfaction with a mean of 55.71 
and standard deviation of 5.630 than the SESP teachers with a mean of 50.70 and standard 
deviation of 5.576. Therefore, the result indicated that teachers that did not participate in the 
program, otherwise known as the Non-SESP are more satisfied than the SESP teachers.  

RQ3.What is the impact level of the SESP TPD on students’ academic performance? This 
question is answered in table 3. 

Table 3: Descriptive Statistics for Academic Performance of Students in SESP and Non-SESP 
schools 

 
 Groups  N  Mean  Std. Deviation 

Student’s Academic 
Performance 

SESP  215 
 
51.97 

 
5.139 

Non-SESP   169 
 
53.13 

 
6.989 

        
Table 3 shows the descriptive statistics for Academic performance of Students with SESP and 
Non-SESP teachers. It shows that Students’ academic performance in SESP schools has mean 
of 51.97 with standard deviation of 5.139, while Non-SESP has mean of 53.13 with standard 
deviation of 6.989. Therefore, the result indicates that students taught by non- SESP teachers 
performed better than students taught by SESP teachers  
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Null Hypothesis Testing 

Ho1: There is no significant relationship between SESP TPD and teachers’ job satisfaction in 
Kano state. 
Table 4: Relationship between SESP TPD and teachers’ job satisfaction correlations 

 Lesson 
organisation 

Knowledge of 
subject matter 

Interactive 
skill 

Resource 
management 

Job 
Satisfaction 

Lesson organisation  1     
Knowledge of subject matter  .622** 1    
Interactive skill  .312** .397** 1   
Resource management  .352** .364** .339** 1  
Job Satisfaction  .181* .015 .118 .074 1 
**. Correlation is significant at the 0.01 level (2-tailed). 
*. Correlation is significant at the 0.05 level (2-tailed). 
Table 4 presents correlation for the relationship between SESP TPD program and teachers’ job 
satisfaction.  The results shows that weak positive correlations were found among the TPD indices and 
teachers’ job satisfaction (r = .181, .015, .118 and .074) indicating that SESP TPD program made an 
insignificant impact on teachers’ job satisfaction in Kano state 

Ho2: There is no significant difference in the mean value between SESP and non-SESP 
teachers in their Job satisfaction. 

Table 5: t-test independent sample for difference between SESP and Non-SESP on teachers’ 
job satisfaction 

 Job scale    N Mean Std.      df        t -cal              p               Decision  
Teacher’s Job 
Satisfaction 

SESP Teachers 180 50.70 5.576       358      8.494         0.000           Rejected 
 

Non-SESP Teachers 180 55.71 5.630 
 

The result shows the difference between SESP and Non-SESP on teachers job satisfaction, 
when p- value is 0.00, degree of freedom 358 and t-cal 8.494. It shows that the p-value, which 
is 0.000, is less than 0.05. Therefore, the null hypothesis is rejected and concludes that there is 
a significant difference between SESP and non SESP teachers in their job satisfaction in Kano 
State. 
Ho3: There is no significant difference in the mean value of the academic performance 
between students taught by SESP and non SESP teachers in Kano State. 
 

Table 6: t-test independent sample for Academic performance of students with SESP and   
Non-SESP teachers 

        N Mean Std.      df        t -cal           p               Decision  

 
SESP Students 215 51.97 5.139   382      1.804        0.072         Accept 

 
Non-SESP      169  53.13 6.989 

 
P>0.05  
Table 6 shows the Academic performance of Students with SESP and Non-SESP teachers, 
when p-value is 0.072 degree of freedom is 382, t-cal is 1.804. It shows that the p-value which 
is 0.072 is greater than 0.05. Therefore, the null hypothesis is accepted and concludes that, 
there is no significant difference in the academic performance of students taught by SESP 
teachers and those taught by Non-SESP teachers in Kano State.  
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Summary of Findings 

This study examined the relationship between SESP TPD, Teachers’ job satisfaction and 
Students’ academic performance in Kano state. The 1st hypothesis was tested using correlation 
and the others were tested using t-test for independent samples for this study; the following are 
the summary of the findings: 
1. There is no significant relationship between SESP TPD and teachers’ job satisfaction in 
Kano state. (r = .181, .015, .118 and .074) 
2. The SESP teachers were less satisfied with their jobs with 93.9% scoring between 0-59. 
Therefore, SESP TPD has no impact on teacher’s’ job satisfaction. 
3. There is significant difference between SESP and Non-SESP teachers in their job 
satisfaction. 
4. There is no significant difference in the academic performance of students taught by SESP teachers 
and those taught by Non-SESP teachers in Kano State. 

Discussions of Findings 
Based on the findings of the study some items on the questionnaires were negative, 

others were positive, and of the relationship and impact level, some were not statistically 
significant and some were substantially important. The intervention and controlled groups were 
matched before the intervention and results show that the comparison group was a little higher 
in academic performance than the intervention group. 

The TPD program ought to have raised the level of job satisfaction among SESP 
teachers which will in turn raise teacher performance and leads to increased students’ 
performance. The findings of the study indicated no such relationship. Both teachers were said 
to be dissatisfied with their jobs, perhaps, as a result of certain factors that led to such 
dissatisfaction; low remuneration, low self-esteem, general teaching condition etcetera. Hence, 
results shows that teachers in SESP LGAs were even more dissatisfied with their jobs than 
those in the non-SESP LGAs (p- value is 0.00 which is less than 0.000, degree of freedom is 
358, t- cal is 8.494.) indicating that SESP TPD program made an insignificant impact on 
teachers’ job satisfaction in Kano state. The current study completed an analysis similar to the 
one described by Meagher, (2011) who investigated characteristics of effective professional 
development and how those characteristics are associated with teacher job satisfaction and 
teacher working. The results of the data analysis revealed a statistically significant association 
between teacher professional development and teacher working conditions. Also, the results of 
a second test of correlation revealed that the association between teacher professional 
development and teacher job satisfaction was not significant. This is quite similar to what was 
obtained in this study. 

A study by Lu, (2017) with closely the same result as the current study was the 
evaluation of the impact of a PD program-National Teacher Training Program (NTTP) on the 
academic achievement of students in rural China by examining the causal chain through which 
the program did or did not impact student achievement. By analyzing data on 84 teachers and 
3,066 students from one Western province, the impact was assessed using ordinary least 
squares (OLS) regression analyses with school-pair fixed effects.  The study found that, at a 
minimum, the NTTP had no effect on math achievement. In fact, it may even harm student 
academic achievement. The study also found that, while the program had a positive effect on 
math teaching knowledge of teachers, it had no significant effect on teaching practices in the 
classroom. Taken together, these results indicated that teachers may have improved their 
knowledge for teaching from NTTP, but did not apply what they learned to improve teaching 
practices or student learning.  The adjusted school-pair fixed effect model showed that the 
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NTTP decreased the academic achievement of treatment students by 0.07 standard deviations. 
This result is statistically significant at the 5% level.  

Students’ performance was found to be on the negative side. It is true that better 
performing teachers produce better performing students. In the light of this study, the teachers’ 
knowledge from the TPD program has not in any way raise the performance of the teachers 
themselves and has no impact on students’ academic performance.  During the program 
session, students were at the center of activities, they were involved in teaching-learning 
situations. They were seen to be improving in all learning aspects and their performance during 
the period has been on the increase. There was activity-based learning, group work, resource 
improvisation and the like which boosted student performance, this was noticed to have faded 
out of the school system afterwards, and this could be one of the reasons for low performance 
after the SESP TPD program. From this study, result shows p- value is 0.072 degree of 
freedom is 382, t- cal is 1.804. It shows that the p- value which is 0.072 is greater than 0.05 
which led to the acceptance of null hypothesis and concludes that, there is no significant 
difference in the academic performance of students taught by SESP teachers and those taught 
by Non-SESP teachers in Kano State. This however, indicates insignificant impact of SESP 
TPD on students’ performance. 

Most of the TPD activities lack a proper process of review for future development in 
performance enhancement through performance management, effective evaluation of impact of 
the programs based on standardized criteria. 
According to the program, no any SESP teacher should be moved on transfer from the school 
he/she was selected as a mentor teacher to serve as a resource person for school workshops and 
taking learning back home, but in most of the schools teachers who have undergone SESP TPD 
program were transferred to other schools. This is perhaps one of the many reasons why the 
program did not yield positive results 

Daniela & Marius (2011) studied professional satisfaction correlated with job 
performance. Their result shows a low level of overall satisfaction, which also agrees with the 
present study.Another study by Wen-Hwa & Feng-Ming (2014) examined the effect of the 
teaching quality of culinary arts teachers and student learning satisfaction on the academic 
performance of students. Research results shows that there is a significant positive correlation 
between teaching quality of teachers and the learning satisfaction of students, between teaching 
quality of teachers and the academic performance of students, and between the learning 
satisfaction of students and the academic performance of students.The present study, is similar 
in some ways to the above study, it linked teaching quality (through TPD) to performance and 
satisfaction of teachers and to SAP, only that the work found negative relationship not because 
one does not lead to the other , but because of attitudes of the people of Kano state towards 
education in general. 

Various capacity building workshops are always on the run, but ultimately with no 
positive effect. The teachers see that as an avenue for making money rather than 
personal/professional development, a means to increase their job satisfaction which could 
enhance students’ learning and academic performance. Through interaction with the teachers, 
one gets to learn they show more interest in financial gain than the content, method and 
importance of any TPD program. It is therefore, not surprising that until now, Kano State is 
still listed among the most backward in terms of teacher quality and students’ performance 
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Recommendations 
1. Policy-makers and experts from the field of education and specially those who 

specialize in policy implementation, analysis and management should actively be 
involved in high profile capacity building programs of this nature 

2 Agencies in charge of education matters in both State and Local government should 
embark on enlightenment campaigns to make teachers become aware of the importance 
of TPD workshop to their personal and work development.  

3 A high profile capacity building workshop all the schools in the LGAs in the state 
should be involved in the TPD program.  

4 There should be a follow-ups and proper evaluation of impact of such activities by the 
state government and other stakeholders in education in the state. 

5 Teachers’ needs and values have to be given cognizance by the state and local 
governments authorities; they need to feel they belong in the project, their opinion 
matters and should be used as resource persons to train others. 
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