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Abstract 
The study investigated the Influence of instructional supervision on teachers’ classroom 
management and use of instructional materials in public secondary schools in  public 
secondary schools in Zaria Education Zone, Kaduna State. The study was conducted with the 
objectives to: examine the influence of instructional supervision on teacher classroom 
management in public secondary schools in Zaria Education Zone, Kaduna State; and assess 
the influence of instructional supervision on teachers’ use of instructional materials in public 
secondary schools in Zaria Education Zone, Kaduna State. The study adopted descriptive 
survey research design with the population of 48 principals, 1567 teachers and 32 MOE 
officials in Zaria Education Zone, Kaduna State, totalling 1647 respondents. A sample size of 
10 principals, 306 teachers and 6 MOE officials, making the total of 322 respondents were 
sampled from Zaria Education Zone, Kaduna State. The instrument tagged “Instructional 
Supervision and Teachers’ Classroom Management Questionnaire (ISTCMQ)” was used for 
data collection in the study. After due validation, the instrument was pilot tested. The reliability 
co-efficient was determined using Cronbach’s Alpha statistics and a reliability coefficient of 
0.84 was obtained. Data collected was analysed using descriptive statistics involving 
frequency, percentage, mean and standard deviation, while Kruskal-Wallis was used to test the 
hypotheses at 0.05 level of significance. Findings from the study revealed that: Instructional 
supervision has influence on teacher classroom management in public secondary schools in 
Zaria Education Zone, Kaduna State; and Instructional supervision has impact on teachers’ 
use of instructional materials in public secondary schools in Zaria Education Zone, Kaduna 
State. Recommendations were made among which are that: necessary facilities and 
instructional materials shouldbe supplied to all secondary schools in order to ensure effective 
and functional school system that would facilitateeffective supervision exercise. 
 

 Keywords: Instructional Supervision, Classroom Management, Instructional Materials, Influence. 
 
Introduction  

The instructional supervision of teachers plays an important role in ensuring quality 
teaching and learning in schools. As the call for accountability in education builds, there is 
pressure to ensure that educators are meeting expectations by the government, boards of 
education, and the public. According to Merideth (2007), the accountability movement that has 
placed increased emphasis on what students should know and do has also placed pressure on 
the continued professional growth and development of teachers. 
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In Kaduna State, initiatives such as the Quality Assurance and School Supervision 
Programme (Ministry of Education, 2007) deal with enhancing student learning through 
professional support. According to Alasoluyi and Jimoh (2017), the enhancement of 
educational experiences and learning of students is a goal of professional development 
activities. This goal is also shared by instructional supervision (Nolan & Hoover, 2004; Auger 
& Wideman, 2000) and professional learning communities (DuFour & DuFour, 2003). 
Instructional supervision and professional development support the professional growth of 
teachers. Use of these practices within a school can support school improvement, teacher 
quality and student learning. 
There has been considerable research into instructional supervision in Nigeria but little has 
been done in the area of study. Therefore, a need arises to examine the impacts of instructional 
supervision on teachers’ classroom management and use of instructional materials in public 
secondary schools in Zaria Education Zone, Kaduna State. 

Scholars have given attention to what the real word of instructional supervision means 
in this section. Selected statements from key authors in the field of supervision are provided to 
shed light on the essential components of supervision. Ogunsaju cited in Bello (2012) defines 
instructional supervision as all efforts of designated school officials towards providing 
leadership to the teachers and other educational workers in the improvement of instruction. 
According to Good cited in Bello (2012), supervision involves stimulation of professional 
growth and development of a selection and revision of educational objectives; materials of 
instruction, methods of teaching, and evaluation of instruction. 

Moorer cited in Bello (2012) sees “instructional supervision as series of activities 
which are primarily and directly concerned with studying and improving the conditions 
surrounding the learning and growth of pupils and teachers”. This definition reveals that 
supervision is based upon studying the learning environment (curriculum, physical plant and 
equipment) understanding it and improving in order to facilitate learning, so that pupils and 
teachers can release their energies in creative ways to solve individual and common problems. 
This is the area where the teacher must use his skills in controlling the classroom. It should be 
well organized and students’ attention must be aroused by the teacher when the teaching is 
taking place, some other things to consider in classroom management as opined by Bola 
(2018); 

i. Sufficient attention must be given to the lightening and ventilation of the classroom; 
ii. Safety and arrangement of the classroom equipments must be well arranged and they 

are not harmful to the students such as, desk, chairs, blackboard etcetera; 
iii. The supplementary materials were effective; 
iv. Useful and sufficient of audio visual aids; 
v. Teacher’s voice and pronunciation must be clear and pleasant to the students; 
vi. Suitable mode of teachers dressing; 
vii. Suitable and conducive teacher’s manners; 

viii. Teacher’s self control; 
ix. Teacher’s sympathy and fair-mindedness must be required in the classroom; 
x. Handling of teaching acids efficiently; 
xi. Arrangement of the students’ seat in order to help those with hearing or sighing 

deficiency; 
xii. Students must enter, leave or move about the classroom in an appropriate manner; 
xiii. Responding and interaction of students with teacher’s questions; and 
xiv. Attention of the whole classroom must be keen and continuous. 
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According to Uko (2001), effective management of classroom requires knowledge, skill and 
expertise in handling different facets of the classroom. This to her calls on the ability of the 
supervisor to set required objectives, supervise facilities usage, formulate plans for 
procurement and ensure actual management and supervision of available facilities to attain set 
goals of the school system. The instructional supervision helps the teacher in effective 
classroom organization therefore has the onerous task of mobilizing available human resource 
to ensure a proper management of the classroom. 

The responsibility of management of classroom requires collective efforts. 
Management processes, which involve planning, organizing, decision making, leading, 
coordinating and controlling are applied in classroom management. Broadened educational 
goals and objectives as a result of changes in socio-economic development have necessitated 
the involvement of several minds in the classroom management process. It requires expert 
input from a wide range of stakeholders. Collaborative efforts bring into classroom 
management new ideas and perspectives. 

Instructional supervision has been identified as one of the approaches to teacher 
effectiveness. This calls for supervision of instructional procedure in secondary schools. 
Instructional materials are those materials or resources used by the teacher when teaching for 
the purpose of enhancing teaching and learning (Bello, 2012). Instructional materials can be 
classified into visual aids, audio aids and audio visual aids. Visual aids are those materials that 
appeal to the sense of sight and they include amongst several diagrams, maps, charts, globes, 
specimens, pictures, workbooks, models, chalkboards, etcetera. 
Audio materials are those materials that appeal to the sense of hearing and they include tape-
recorders, radio. Audio visual aids are those materials that appeal to both auditory and visual 
senses at the same time such as, video tapes, computers, television, movies projector. Teaching 
materials enable you appeal to their various senses in a way that will facilitate effective 
teaching and learning. 

Effective use of instructional materials is an important characteristic of good 
instructional supervision (Glanz & Sullivan, 2000). Teachers need the time and ability to 
reflect upon their work with students (Garubo & Rothstein, 1998). Having teachers reflect on 
teaching  requires teachers to consider the daily work and making a conscious effort to see 
themselves as students would see them or as an observer in their classroom (McEntee et al., 
2003). By adopting instructional supervision on the work of being a teacher, a teacher has the 
ability to ask questions about what is worthwhile in teaching and why (Newman, 1998). 
Teaching is not a static profession. Teachers have a responsibility, individually and 
collectively, to reflect on what is happening and why, as well as the effectiveness of their 
current teaching practices (Saskatchewan Teachers’ Federation, 2002). 

Teachers as reflectors must also be learners. Reflection builds on each learning 
experience and allows teachers to apply knowledge to their practice as well as their future 
deliberations (Correia & McHenry, 2002). Teacher learning takes place over time and requires 
opportunities to link previous knowledge with new understandings (Cochran-Smith & Lytle, 
2001). The goal of professional learning is have the individual be able to question, search and 
seek opportunities to reflect on, and change, what they do (Falk, 2001). Helterbran (2008) 
stated that great teachers typically have one important quality in common; they continuously 
work to strengthen and refine their practice and lives through reflection. 

Asiabaka (2008), maintained that instructional materials supervision play a pivotal role 
in the actualization of educational goals and objectives by satisfying the physical and 
emotional needs of the staff and students. According to her, physical needs are met through the 
provision of safe structures, adequate sanitary facilities, a balanced visual and thermal 
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environment, sufficient shelter space for work and play; while emotional needs are met by 
creating pleasant surroundings, friendly atmosphere and an inspiring environment. Supporting 
the need for effective management of resources in schools, Mbipom (2002), stated that 
instructional materials is a major component of school facilities. She further stated that since 
teaching and learning do not take place in a vacuum, instructional material gives meaning to 
the planned curricular and extra-curricular activities. 
 
Statement of the Problem 

The importance of supervision in schools cannot be over- emphasized especially at 
thisperiod when there is a growing concern about the low quality of education and low 
performance of students inschools. It is important to note that if the Nigerian secondary level 
of education is to be functional, productive and students’performance improved, greater 
attention must be focused on the ways teachers perform their instructional duties.Ogunrinde 
(2004) and Obilade (1997) noted that the ultimate goal of the subject teacher in secondary 
school is to prepare and present students to pass well both at internal and external 
examinations. They further averred with dismay, theperfunctory and gradual deterioration of 
the attainment of this goal over the years. Several problems militate against therealization of 
these goals. One of these may be attributed to the falling measures of instructional methods and 
supervisionin public schools. 
Instructional supervision is traditionally and constitutionally the responsibity of 
educationinspectors/supervisors from the ministry of education in each state of Nigeria but 
theirirregularities and numbers of these important personnel created lots of gap in 
knowledgeacquisition, integration, application to instructional teaching and learning between 
subject teachers and learners.During occasional visitation, the significant effect of inspection 
atmosphere could not have meaningful impacttoward student improvement in understanding, 
application and correct reproduction of facts and knowledgeresulting in good grades in public 
examination. Moreover, how many times do the inspectors/supervisors inspect schools in 
aweek/month/year? What is the check list of measuring effective and standard instructional 
content of teaching tosuccesses in public examination? And is the feedback of evaluation 
shown to teachers to discover strengths andweaknesses with a view to make necessary 
adjustments. 

In addition, the irregularity and low frequency of visitation to schools by 
educationinspectors because of transportation challenges and low numbers of staff in 
theirdepartment makes the problem of instructional supervision unresolved. Similarly, the 
quality of supervision may be doubtful because most external supervisors are highly deficient 
in most subject mastery and professional competence, thus there is no guarantee for increased 
performance of teachers. This has generated negative comments and poor evaluation on the 
part of teachers, education inspectors, recruitment agency for teachers and the government for 
not alive to their responsibility.  

Moreover, the principals who should be a leader andco-coordinator of instructional 
supervision are always concentrating in administrative and disciplinary mattersin the offices 
also created problems of ineffective delivering of lessons and teaching. Therefore, a 
selectedtechnique/approach of instructional supervision by the Head of Department in 
secondary schools is imperativeto restore good old days of standard educational achievement 
recorded in the 60’s to 90’s and also ensure goodreputations to teachers and higher standard in 
quality of education in Zaria Education Zone, Kaduna State, Nigeria. This study therefore 
sought to determine the impacts of instructional supervision on teachers’ classroom 
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management and use of instructional materials in public secondary schools in Zaria Education 
Zone, Kaduna State. 
 

Objectives of the Study 
The study was carried out with the objectives to: 

1. examine the impact of instructional supervision on teacher classroom management in 
public secondary schools in Zaria Education Zone, Kaduna State; and 

2. assess the impact of instructional supervision on teachers use of instructional materials 
in public secondary schools in Zaria Education Zone, Kaduna State. 

Research Questions 
The following research questions guided the study: 

1. What is the influence of instructional supervision on teacher classroom management in 
public secondary schools in Zaria Education Zone, Kaduna State? 

2. To what extent does instructional supervision influence teachers’ use of instructional 
materials in public secondary schools in Zaria Education Zone, Kaduna State 

Null Hypotheses 
In line with the stated objectives and research questions, the following null hypotheses 

were tested at 0.05 level of significance: 
Ho1: There is no significant difference in the opinions of principals, teachers and MOE 

officials on the influence of instructional supervision on teacher classroom management 
in public secondary schools in Zaria Education Zone, Kaduna State. 

Ho2: There is no significant difference in the opinions of principals, teachers and MOE 
officials on the influence of instructional supervision on teachers use of instructional 
materials in public secondary schools in Zaria Education Zone, Kaduna State. 

Methodology 
The study adopted descriptive survey research design. This research design was chosen 

because the study is survey in nature. The research design was therefore considered appropriate 
for this study as it assessed the knowledge and attitude towards instructional supervision 
exercises on the classroom management and teachers’ use of instructional materials in 
secondary schools in Zaria Education Zone, Kaduna State. The population of the study is made 
up of forty eight (48) principals, one thousand five hundred and sixty seven (1567) teachers 
and thirty (32) MOE officials in Zaria Education Zone, Kaduna State (Ministry of Education, 
Science and Technology, Kaduna State, 2017). A sample size of ten (10) principals, three 
hundred and six (306) teachers and six (6) MOE officials were obtained using Research 
Advisor (2006). The total respondents used were 322 for the study.  
 
Analysis of Data 
Research Question one:What is the impact of instructional supervision on teacher classroom 
management in public secondary schools in Zaria Education Zone, Kaduna State? 

Opinions of principals, teachers and Ministry of Education Officials were gathered in 
order to provide answer to this research question. The summary of analysis made in respect to 
research question one is presented in table 1. 
Table 1: Impact of instructional supervision on teacher classroom management in public 

secondary schools in Zaria Education Zone, Kaduna State 
SN Item Respondents SA A U D SD Mean SD 
1. As a result of instructional 

supervision in secondary schools, 
teachers always ensure that 
students enter the classroom in 
an appropriate manner. 

Principals - 5 2 2 1 2.000 1.247 
Teachers 53 135 73 1 44 3.986 1.098 

MOE  3 1 1 - 1 2.000 1.264 
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2. Instructional supervision 
guarantees that teacher gives 
sufficient attention to the 
lightening and ventilation of the 
classroom. 

Principals 4 2 - 4 - 2.800 1.429 
Teachers 2 172 63 36 32 3.951 1.033 

MOE  3 2 1 - - 2.866 1.471 

3. Instructional supervision ensures 
that suitable and conducive 
manners are developed by the 
teachers in secondary schools. 

Principals 2 6 - 2 - 3.600 1.429 
Teachers 48 172 69 2 15 3.251 0.974 

MOE  3 1 - 2 - 3.166 1.722 

4. Teachers’ inculcation of 
classroom management skills 
help those with hearing or 
sighing deficiency as a result of 
instructional supervision. 

Principals - 5 - - 5 3.000 1.054 
Teachers 30 155 71 2 48 2.973 1.181 

MOE  4 - 2 - - 3.333 1.032 

5. Instructional supervision 
stimulates teacher’s sympathy 
and fair-mindedness in classroom 
management. 

Principals 3 2 - - 5 3.700 1.100 
Teachers 7 174 46 12 67 4.137 1.249 

MOE 2 3 - 1 - 3.500 1.224 

6. Instructional supervisors are 
always more concerned with the 
development of classroom 
management skills by the 
teachers than policy making. 

Principals - 6 - 4 - 2.800 1.032 
Teachers 176 50 3 42 35 3.202 1.094 

MOE - 4 - 2 - 2.666 1.032 

7. Classroom were well organised 
and students attention were 
aroused by the teacher when 
teaching is taking place as a 
result of instructional supervision 
in public secondary schools in 
Zaria Education Zone. 

Principals 6 - 1 - 3 2.800 0.632 
Teachers 93 66 58 3 86 3.571 1.215 

MOE 3 - 3 - - 2.500 0.547 

8. Instructional supervision help 
teachers to see the problems and 
needs of students in the 
classroom and help them solve 
these problems. 

Principals 4 3 2 - 1 2.900 0.994 
Teachers 3 133 57 72 41 3.951 1.116 

MOE 2 2 1 - 1 2.833 1.169 

9. Supervisors ensure that teachers 
arrange the classroom 
equipments well and that they are 
not harmful to the students. 

Principals 5 2 - 2 1 2.800 0.918 
Teachers 150 53 1 51 51 3.996 1.158 

MOE 2 2 - 1 1 2.833 1.169 

10. Attention of the whole classroom 
is keen and continuous to teacher 
as a result of constant 
instructional supervision. 

Principals - 6 2 1 1 2.400 0.966 
Teachers 148 48 84 2 24 3.065 1.047 

MOE 3 - 2 1 - 2.874 1.224 

   Average Mean 3.12 1.13 

Table 1 shows that instructional supervision has impact on teacher classroom management in 
public secondary schools in Zaria Education Zone, Kaduna State. The table showed that the 
average response mean of 3.12 is higher than the rating mean of 3.0. The implication of this 
result is that, instructional supervision stimulates teacher’s sympathy and fair-mindedness in 
classroom management as this item attracted the highest response mean of 3.700 for principals, 
4.137 for the teachers and 3.500 for MOE Officials. Detail shows that a total of 3 principals 
strongly agreed with item number 5, while 2 agreed, as against 5 principals that strongly 
disagreed with item number 5 on the table. Also, a total of 7 teachers strongly agreed, while 
174 of the teachers agreed, against 46 that stayed undecided while 12 disagreed and 67 that 
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strongly disagreed. In like manner, 2 MOE Officials strongly agreed with item number 5 and 3 
agreed, against 1 MOE Officials that disagreed with the item. 
Research Question two:To what extent does instructional supervision impact on teacher use 
of instructional materials in public secondary schools in Zaria Education Zone, Kaduna State? 

Opinions of principals, teachers and Ministry of Education Officials were gathered in 
order to provide answer to this research question. The summary of analysis made in respect to 
research question four is presented in table 2. 
 
Table 2: Impact of instructional supervision on teachers’ use of instructional materials in 

public secondary schools in Zaria Education Zone, Kaduna State 
SN Item Respondents SA A U D SD Mean SD 
1. Instructional supervision of 

teachers guides in the use of tape 
recorder as instructional material. 

Principals 4 2 2 - 2 3.740 1.074 
Teachers 62 152 8 45 39 3.091 1.144 

MOE  2 2 - 1 1 2.833 1.169 

2. Supervised teachers in my school 
use filmstrips in teaching. 

Principals 3 4 1 2 - 2.391 1.059 
Teachers 9 179 55 12 51 3.290 1.234 

MOE  2 3 1 - - 2.833 0.983 
3. Instructional supervision helps in 

providing text-books, reference 
books andother 
instructionalmaterials. 

Principals 5 - 3 - 2 2.992 1.197 
Teachers 54 167 2 40 43 3.747 1.116 

MOE  - 2 - 2 2 2.333 1.366 

4. Instructional supervision of 
teachers make instructional 
materials available in my school. 

Principals 7 2 1 - - 2.803 1.316 
Teachers 2 134 68 43 59 2.924 1.172 

MOE  4 - 2 - - 2.700 1.549 

5. Instructional supervision of 
teachers led to use of charts in 
class activities. 

Principals 6 - 2 - 2 2.941 1.229 
Teachers 37 137 13 53 66 3.075 1.147 

MOE 3 - - 2 1 2.166 1.471 

6. Instructional supervisors 
identifies sources of instructional 
materials to teachers they 
supervise. 

Principals - 4 3 - 3 3.953 1.354 
Teachers 36 129 2 48 91 4.902 1.100 

MOE 2 2 - - 2 3.333 1.366 

7. Supervised teachers benefit 
immensely from the use of 
overhead projector. 

Principals 6 - - - 4 3.841 1.053 
Teachers 26 143 93 2 42 3.173 0.971 

MOE 4 - - 2 - 3.333 1.032 

8. Supervision of teachers in my 
school led to use of video C.D as 
instructional material. 

Principals 2 5 - - 3 3.641 1.173 
Teachers 8 190 79 2 27 3.490 0.920 

MOE - 3 - 1 2 2.900 1.224 

9. Instructional supervision leads to 
the use of Instructional materials 
by teachers and assist in covering 
more topics. 

Principals 3 3 - 2 2 2.731 1.159 
Teachers 31 159 6 82 28 3.274 0.996 

MOE 3 1 - 1 1 3.000 1.264 

10. Instructional supervision of 
teachers using instructional 
materials makes interpretation 
better in implementation of 
curriculum. 

Principals 3 4 - - 3 3.790 1.251 
Teachers 23 119 79 30 55 3.081 1.226 

MOE 3 - 2 1 - 2.866 1.329 

   Average Mean 3.17 1.19 

Table 2 shows that instructional supervision has impact on teachers’ use of instructional 
materials in public secondary schools in Zaria Education Zone, Kaduna State. The table 
showed that the average response mean of 3.17 which is higher than the rating mean of 3.0. 
The implication of this result is that, instructional supervisors identifies sources of instructional 
materials to teachers they supervise as this item attracted the highest response mean of 3.953 
for principals, 4.902 for the teachers and 3.333 for MOE Officials. Detail shows that a total of 



Benchmark Journals 
INTERNATIONAL JOURNAL OF EDUCATIONAL BENCHMARK (IJEB), eISSN: 

2489-0170pISSN:2489-4162   University of Uyo 

 

Vol. 11(1)  2018 Page 8 
 

4 principals agreed with item number 6, while 3 stayed undecided, as against 3 principal that 
strongly disagreed with item number 6 on the table. Also, a total of 36 teachers strongly 
agreed, while 129 of the respondents agreed, against 2 that stayed undecided while 48 
disagreed and 91 that strongly disagreed. In like manner, 2 MOE Officials strongly agreed with 
item number 6 and 2 agreed, against 2 that strongly disagreed with the item. 
 
Null Hypotheses Testing 

The two null hypotheses were tested using Kruskal-Wallis at 0.05 level of significance. 
Null Hypothesis 1: There is no significant difference in the opinions of principals, teachers 
and MOE officials on the impact of instructional supervision on teacher classroom 
management in public secondary schools in Zaria Education Zone, Kaduna State. 

The opinions of principals, teachers and Ministry of Education Officials on the impact 
of instructional supervision on teacher classroom management in public secondary schools in 
Zaria Education Zone, Kaduna State are analysed using Kruskal-Wallis. The summary of the 
hypothesis tested is presented in table 3: 
Table 3: Summary of Kruskal-Wallis statistics on the impact of instructional supervision 

on teacher classroom management in public secondary schools in Zaria Education 
Zone, Kaduna State 

Respondents N Mean 
Rank 

Chi-square 
(2) 

df 
 P-value Decision 

Principals 
Teachers 
MOE Officials 
Total 

10 
306 
06 

322 

151.91 
194.36 
183.67 

 
 

27.614 

 
 

27 

 
 

0.05 

.002 
 
      

Rejected 

Table 3 showed the Kruskal-Wallis group Chi-square (2) of 27.614 and the P-value of 0.002 
which is less than 0.05 level of significance at 27 degrees of freedom. This implied that 
instructional supervision has impact on teacher classroom management in public secondary 
schools in Zaria Education Zone, Kaduna State. The implication of this result was to reject the 
null hypothesis which states that there is no significant difference in the opinions of principals, 
teachers and MOE officials on the impact of instructional supervision on teacher classroom 
management in public secondary schools in Zaria Education Zone, Kaduna State. 
 
Null Hypothesis 2: There is no significant difference in the opinions of principals, teachers 
and MOE officials on the impact of instructional supervision on teachers use of instructional 
materials in public secondary schools in Zaria Education Zone, Kaduna State. 

The opinions of principals, teachers and Ministry of Education Officials on the impact 
of instructional supervision on teachers use of instructional materials in public secondary 
schools in Zaria Education Zone, Kaduna State are analysed using Kruskal-Wallis. The 
summary of the hypothesis tested is presented in table 4: 
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Table 4: Summary of Kruskal-Wallis statistics on the impact of instructional supervision 
on teachers use of instructional materials in public secondary schools in Zaria 
Education Zone, Kaduna State 

Respondents N Mean 
Rank 

Chi-square 
(2) 

df 
 P-value Decision 

Principals 
Teachers 
MOE Officials 
Total 

10 
306 
06 

322 

156.34 
111.14 
64.00 

 
 

24.587 

 
 

27 

 
 

0.05 

 
 

.004 

 
 

Rejected 

Table four showed the Kruskal-Wallis group Chi-square (2) of 24.587 and the P-value of 
0.004 which is less than 0.05 level of significance at 27 degrees of freedom. This implied that 
instructional supervision has impact on teachers use of instructional materials in public 
secondary schools in Zaria Education Zone, Kaduna State. The implication of this result was to 
reject the null hypothesis which states that there is no significant difference in the opinions of 
principals, teachers and MOE officials on the impact of instructional supervision on teachers 
use of instructional materials in public secondary schools in Zaria Education Zone, Kaduna 
State. 
 
Summary of Findings 

Based on the hypotheses tested in the study, the study revealed that: 
1. Instructional supervision has impact on teacher classroom management in public 

secondary schools in Zaria Education Zone, Kaduna State. 
2. Instructional supervision has impact on teachers use of instructional materials in public 

secondary schools in Zaria Education Zone, Kaduna State. 
 
Discussion of Findings 

Findings on research question one revealed that instructional supervision has impact on 
teacher classroom management in public secondary schools in Zaria Education Zone, Kaduna 
State. This result is explained in the context of the fact that instructional supervision stimulates 
teacher’s sympathy and fair-mindedness in classroom management. Therefore, hypothesis one 
which stated that there was no significant difference in the opinions of principals, teachers and 
MOE officials on the impact of instructional supervision on teacher classroom management in 
public secondary schools in Zaria Education Zone, Kaduna State was rejected. This finding 
upheld the finding of Iroegbu and Etudor-Eyo (2016) that instructional supervision enhances 
teachers’ effectiveness based on classroomobservation, analysis/strategy, post-conference 
analysis and post-analysis conference.Teachers in schools where instructional supervision was 
adequate were more effective thanthose that had inadequate instructional supervision. 

Findings on research question two revealed that instructional supervision has impact on 
teachers’ use of instructional materials in public secondary schools in Zaria Education Zone, 
Kaduna State. This is however explained in the context of the fact that instructional supervisors 
identifies sources of instructional materials to teachers they supervise. Consequently, 
hypothesis two which stated that there was no significant difference in the opinions of 
principals, teachers and MOE officials on the impact of instructional supervision on teachers’ 
use of instructional materials in public secondary schools in Zaria Education Zone, Kaduna 
State was rejected. This finding agreed with the finding of Obakpolo andOsakwe (2015) which 
revealed that instructional supervision impacted on teacher’s effectiveness in the use of 
instructional materials and that, there was a significant relationship between instructional 
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supervision andteacher teaching effectiveness, hence instructional supervision was seen as a 
vital and critical element of teachers effectiveness. The finding also support the finding of 
Bello (2012) that provision of facilities forteaching and learningimproves teachers’ 
effectiveness. 
 
Conclusion 

Supervision of instruction has been a neglected aspect of school management in 
Nigeria. Instructional supervision,if properly organized and executed can lead to positive 
improvement in the achievement of effective teaching and learning in schools and 
consequently lead to rising standard in educational system. However, it can be inferred in view 
of the findings from this study that regular instructional supervision has impact on teacher 
classroom management in public secondary schools. More so, instructional supervisors 
identifies sources of instructional materials to teachers they supervisein public secondary 
schools in Zaria Education Zone, Kaduna State. 
 

Recommendations 
Recommendations were made that: 

1. There should be constant sponsored workshops and seminars by the government and 
nongovernmental partners for both the supervisors and teachersto enable them become 
knowledgeable on the expectations of the supervision of instruction in secondary 
schools. 

2. Government and parents should supply necessary instructional materials to public 
secondary schools in order to ensure effective and functional school system that would 
facilitateeffective supervision exercise. 

3. Principals should endeavour to carry out adequate instructional supervision of teachers 
in order to enhance teaching and learning. 
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