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Abstract 
Education is a key factor in the concept of creativity, innovation and development and 
libraries are important tools for the attainment of educational outcomes and goals. Libraries 
play complementary roles of selecting, acquiring, organizing, transmitting or disseminating 
information resources required for teaching, learning and research. Learners need not only 
to be acquainted with library resources and services but should have competencies to use 
libraries well through library user education. This is most commonly provided through 
library orientation and bibliographic instructions. This has in recent times become 
inadequate to satisfy users’ information literature search. Information literacy studies is a 
framework for tailoring library services to meet users’ needs in line with new development in 
information services delivery. More than mere description, identification and location of 
resources in libraries, information literacy studies focus on the intellectual access, critical 
thinking methods, evaluation and teaching people how to become independent and life-long 
learners. The paper critically examines and underscores the need for the implementation of 
information literacy studies in libraries in order to achieve creativity, innovation and 
development in our educational system. The paper lends experiences and lessons from the 
University Illinois, Urbana-Champaign-Illini Model. 
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Introduction 
 All libraries especially academic libraries derive their vision and objectives from the 
institutions that establish them. Their primary objective is to select, acquire, organize, 
preserve and disseminate information resources and services to the prospective users. These 
information resources come in diverse forms such as print, non-print and in recent times 
digital, electronic and online/web-based e-resources. Access to and utilization of these 
resources is fundamental to their existence and most importantly to meeting the educational 
goals of supporting teaching, learning and research. To be able to use libraries effectively 
users have to be familiarized and taught how to use them. 
 Esohe and Ozioko (2016) define user education in the broadest sense as the various 
programmes of instruction provided by libraries to users to enable them make effective, 
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efficient and independent use of information sources, resources and services to which these 
libraries provide. The broad objective in giving user education is to help the user make the 
best of library resources. Edoka (2000) list specific aims of the programme to include: 

1. The development in readers the awareness of the overall information resources available to 
them in their own and others. 

2. The development of skills necessary for retrieving required materials  
3. The development of in-depth knowledge of materials in the readers subject area. 
4. The development of skills in presenting bibliographic reference and advanced studies and  
5. To create a proactive attitude to information searching which will stimulate the user to make 

use of resources available at different libraries and information centres. 
The most prevalent user education programmes in times past and unfortunately too still being 
practiced in many libraries in Nigeria are: (1) bibliographic instructions which emphasis use 
of books, catalogues, periodicals, indexes/abstract and bibliographies, (2) library orientation 
and instruction which place emphasis on the physical location of items in the library and 
services and (3) partial credit-earning courses in general studies education which focus on a 
broad range of topics related for library and information based institutional need. These can 
no longer stand the test of time in the ICT-based and digital information age. Computers and 
information communication technologies have Influenceed and significantly changed the 
entire landscape in library information services provision and delivery. New methods of 
information transfer, automated and digital retrieval systems and online electronic resources 
have today become the norm. Library instructions are also being presented in power point 
technologies and web-based lessons on the internet etc. This has necessitated a new approach 
to user education coined Information Literacy Studies (ILS) or education. 
Information Literacy Education  
 Information literacy studies is gaining currency in academic libraries of this 21st 
century. Information literacy studies is a refinement of the previous earlier user awareness 
programmes carried out in libraries such as bibliographic instructions and information skills 
training. Etim (2002) explains that through such studies a person acquires an approved skill, 
standard or level of attainment for maximum utilization of resources. 
 Many definition abound for the term information literacy. Syamalamba (2011) define 
it as the ability to identify, evaluate, organize and use information judiciously. Haberle 
(2002) assert that society requires multi-skilled learners who are able to think critically, pose 
and solve problems and become independent and lifelong learners. In the same light, Bruce 
(2003) adds that information literacy is the ability to access, evaluate, organize and use 
information in order to learn, problem-solve, make decision in formal and informal learning 
context at work at home and in educational setting.                        
 There is a general consensus  by writers in the field that information literacy studies is 
a wider and more comprehensive concept than user education studies in times past. It is 
believed that information literacy education requires a shift in focus from teaching specific 
information resources to a set of critical thinking skills involving the use of information.  
Hinchliffe (2016) sees it “As a way of life”. She stated that what she wants for students is for 
them to become habitual askers of questions, seekers of new knowledge, critical thinkers and 
informed decision makers. 
 The Prague Declaration: Towards Information Literate Society states interalia: 

“Information literacy encompasses knowledge of one information 
concerns and needs and the ability to identify, locate, evaluate, 
organize and effectively create, use and communicate information 
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to address issues or problems at hand: It is a prerequisite for 
participating effectively in the information society and is a part of 
the basic human right of lifelong learning”. 
 

 A most commonly accepted definition of information literacy is that provided by the 
ALA presidential committee on information literacy which states that to be information 
literate … a person must be able to recognize when information is needed and have the 
ability to locate, evaluate and use effectively the needed information. Many authors and 
stakeholders have expressed concern and discussed the characteristic of good information 
literacy education but also have discussed the best ways or approaches to implementing it. 
On guidelines for instruction programmes in academic libraries the ACRL (2000) states that: 
to achieve goals set forth in the library’s mission statement for instruction programmes, the 
library should employ, develop or have access to sufficient personnel with appropriate 
education, experience and expertise to: 

1. Teach individuals and groups 
2. Use instructional design processes and design a variety of instruction programmes and 

services 
3. Promote, market and coordinate diverse instructional activities  
4. Collect and interpret assessment data to evaluate and update instruction programmes and 

activities       
5. Produce instructional materials using available media and electronic technologies  
6. Collaborate with faculty and other academic professionals in planning and accessing 

information literacy programming and  
7. Respond to changing technologies, environment and communities. 

Various institutions and libraries have in recent times developed different methods and 
approaches to user education programmes for their students and other library users. Virkus 
and Vitmetsar (2004) lists some of the approaches as:- 

1. Developing a guide for students to use or for resources evaluation  
2. Presenting class sessions  
3. Developing stand-alone courses  
4. Creating websites giving students guided tour for searching the web. 
5. Developing an assignment where students work on a search strategy appropriate to a problem 

statement. 
6. Assisting students in preparation of literature review 
7. Developing online tutorials or interacting information literacy into the curricula. 

On the basic elements in the successful implementation of information literacy programmes 
in academic institutions libraries, many authors emphasis a collaborative approach in 
carrying out the instructions (Wilson, 2000). Others see the collaborative approach as 
essential for the success of the programmes (Breivik & Gee, 1989; Raspa & Ward, 2000; 
Bruce, 2001). Under this approach information literacy is not viewed as a one department 
purview. They are considered as institution-wide agenda as often stated in the institution’s 
mission and vision statements, strategic plans and programme descriptions. Here, the faculty 
recognizes that information literacy materials the educational goal of the institution, adds 
value to learning and that it is complementary to discipline-based goals. It also considers that 
the best practices are student-centred, employ resource-based or problem-based learning, use 
collaborative and active learning methods, take assessment and evaluation seriously, support 
faculty learning and put technology into service of information literacy education. 
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 In line with this collaborative approach, many scholars are equally concerned and are 
discussing the role expected of librarians in the learning and teaching context. They contend 
that: 

1. Librarians will have to rethink and reassess their entire information strategy. 
2. Partner with discipline faculty and other specialists for delivery of information and 

instruction. 
3. Design instructional programme for information access. 
4. Teach students and faculty how to access information in whatever format and how to evaluate 

what they find. 
5. Serve as consultants in information resources, issues and problems. 
6. Create information access tools. 
7. Serve as leaders and facilitators in introducing information technologies and ensuring their 

effective use. 
These are the new roles expected from librarians. Peacock (2000) notes that these roles have 
implications and demands on librarians. He stressed that the new roles demand a sound 
pedagogical knowledge, advanced teaching skills and an ability to develop and deliver 
effective learning experiences. It also demands that a teaching librarian function as an 
educational professional ie one who can engage in educational debate and decision making 
process; influence policy, forge strategic alliances and demonstrate diplomatic sensitivity.        

Specific elements for success identified by Kirk (1995) as cited by Peacock (2001) 
include: 

1. Knowledge of education theory and its practical application through instruction design; 
including knowledge of theories of learning and human development. 

2. Ability to write instructional goals and objectives. 
3. The ability to write instructional programmes and prepare materials appropriate to the 

instructional goals. 
4. The ability to formulate and execute evaluation of instructional sessions and programmes. 
5. The teaching librarian also need knowledge of specific subject fields.  

The basic skills are clustered into three main categories – (i) the design (ii) the delivery and 
(iii) the evaluation. 
 It is assumed or expected that the successful implementation of information literacy 
studies will achieve the following goals of the instruction programme: 

1. The library staff changing role will benefit students, faculty, university administrators and 
librarian. 

2. The students will acquire better information skills, stronger critical thinking skills, greater 
confidence and ability to transfer what they have learnt to their postgraduate life. 

3. The faculty will get the opportunity to learn new information management access and 
evaluation skills which will support their better research and teaching. 

4. Librarians will be called upon to think differently about their assignment in both the library 
and the broader academic community. 

5. Librarians will also develop a closer relationship with the discipline faculty and other 
technical staff assigned to other campus unit, familiarize themselves with each other goals, 
culture and curriculum. 

Hinchliffe (2016) citing Shapiro & Hughes (1996) states that 
“Information literacy should be conceived more broadly as a new liberal arts that extends 
from knowing how to use computers and access information to critical reflection on the 
nature of information itself, its technical infrastructure and its social, cultural and even 
philosophical context and Influence … as essential to the mental framework of the educated 
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information age citizen as the trivium of basic liberal art (grammar, logic and rhetoric) was to 
the educated person on the medieval society. 
 
The Illini Model 
The University of Illinois Urbana-Champaign 
 The University of Illinios in Urbana-Champaign was founded in 1867 as the Illinois 
Industrial University and renamed University of Illinois in 1885. It is one of the original 37 
public land-grant institutions created after President Abraham Lincoln signed the Morrill Act 
in 1862. The Academic Ranking in World Universities (ARWU) ranks it as 25th in the world 
in (2013); 5th world rank in Engineering Technology and Computer Science (2013); 17th 
world rank in Life and Agriculture Sciences (2013) and 29th world rank in National Science 
and Mathematics (2013). The university has 2548 faculty members, 1851 on tenure track and 
691 visiting faculty and industrial staff and 12,239 professional students among its 44,520 
total students. It consistently ranks among the top “TEN US” university awarded annually 
and “Top 20 Research Institutions” in the number of International students. 
 
The University Library 
 The university library opened in 1868 with a core collection of 1039 volumes. The 
library collection grew rapidly in the early 20th century with the library acquiring its one-
millionth volume in 1935 and becoming by 1940 the largest academic library in USA. The 
library has remained in the cutting-edge of librarianship: becoming the first major research 
library to establish online catalogue in 1978 and an internet accessible network database in 
1997. It is renowned for the types of materials that it has gathered over the years including 
noteworthy collections of personal papers from authors such as H. G. Wells, Marcel Proust 
and Carl Sandbury as well as distinguished collections of Abraham Lincoln related artifacts, 
holding on topics ranging from the STEM fields (Science, Technology, Engineering and 
Mathematics) for the humanities. 
 Currently, the library is consistently acknowledged to be one of the prominent 
research libraries in the world. Today, it is worth more than 13 million volumes and 
significant digital resources, ranking second in size among academic libraries in the USA and 
first among public university libraries in the world. 
 The library currently employs approximately 90 faculties and 300 academic. It consist 
of multiple departmental libraries located across campus, as well as an array of central 
public, technical and administrative service units (Harris, Boerger and Rimkus, 2013). 
 
The case of University of Illinois at Urbana-Champaign Library  
 The case of the Illini Model have provided as presented by Hinchliffe (2016). It 
provides the vision, programmes, structure, organization and support provided to ensure 
successful implementation as hereby presented below: 
 
Vision of University of Illinois Urbana Champaign Library  
 “The information literacy services and instruction programme offered by the 
university library teach library users to identify, retrieve, evaluate, judge use and value 
information and information tools while attending to the legal and ethical consideration 
involves in doing so. The services and programmes are developed in a strategic and 
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systematic manner but are expected to vary in approach and composition of strategies 
utilized based in curriculum needs, user skills and experiences, and library resources. 
 Methods used include formal groups instructions including course-integrated 
sessions, credit courses, and open workshops; individual one-to-one instruction; and 
independent learning opportunities including both print and web-based point-of-use 
instructional materials. Librarians collaborate with couples faculty and staff to develop 
instruction that is responsive to teaching and learning needs and further the development of 
student information literacy. The programme are characterized by assessment of student 
learning outcomes and systematic programme evaluation and particular attention as paid to 
identifying unserved and underserved groups”.    
 
Case of UIUC library: The programmes  
 The University of Illinois at Urbana-Champaign library offers a combination of the 
following programmes in implementing her information literacy programme: 
1. One-one assistance (In person, Phone, IM, Chat, SMS) 
2. Librarian’s office hours/embedded librarians  
3. Student outreach events (e.g. Quad Day) 
4. Robust LibGuide site as well as additional online instructional materials 
5. Open workshops: Savvy researcher series 
6. First year instruction  

- UNI 101 courses/programmes  
- Composition courses   

7. Course/programme integrated instruction  
8. Graduate and professional student programmes  
9. Faculty outreach  and education and  
10. Community activities and engagement  

This programme takes the whole library in collaboration with technical, access, user, 
digital and administrative library services and staff. They programmes are coordinated 
through:    

1. Coordinator for information literacy services and instructions  
2. Graduate assistant to the coordinator (graduate hourly) 
3. e-learning specialist, office of information literacy  
4. Instructional services librarian, undergraduate library 
5. Outreach librarian, research and information services  
6. Laison responsibility for subject librarians and  
7. Delegated/assigned task for staff and graduate assistants. 
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Figure 1: The organizational chart in running the programme is as presented below: 
 

Organizational chart 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
User Education Committee  
 The university has a formal user educational committee. The charge of the committee 
is to provide guidance and advice to the coordinator for information literacy services and 
instruction and the university library by formulating and reviewing plans, goals, priorities, 
strategies, policies and procedure related to user education. Others include: 

1. Identifying temporary and ongoing instructional issued  
2. Promoting awareness of and participating in information literacy activities within the 

library and the university as a whole. 
3. Gathering information and encouraging research and decision about information literacy, 

information seeking and user education. 
4. Creating and assisting with instructional development programming and  
5. Responding to requests for assistance or advice about user education and information 

literacy issues. 
Composition of the Committee  
 The committee is composed of individuals who are actively involved in library 
instructions in their jobs including: 

1. Coordinator for information literacy services and instruction as chairman 
2. Digital learning librarian  
3. Undergraduate library instruction librarian  
4. Reference library instruction librarian  
5. One additional librarian from central public services libraries  
6. Four additional librarians from non-central public services libraries   
7. One support staff member 

University Librarian 

Associate Librarian for 

user services  

Coordinator for Information 

Literacy Services & 

Instruction 

e-learning Specialist  

Graduate Assistant 

Graduate Hourly 
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It allows for additional members to be appointed if the need arises. 
Support for Instruction  
 To ensure the sustainability of the instruction programmes and to keep staff updated 
in skills and current trends in the field, the following support strategies are put in place: 

1. Internal training and orientation  
- One-one meetings with new librarians and academic professionals. 
- Workshops on literacy instruction in libraries  
- Unit-based activities  

2. Campus professionals development events 
3. Funding for external programmes  

- Information literacy and higher education conference  
- ACRL immersion programme 
It has been emphasized that the 3 main aims of user education program are to (1) train 

the user on how to exploit the library resources and services maximally and effectively (2) to 
provide the user with the skills for independent information seeking and learning and (3) to 
educate users on how to find materials in both manual or print and electronic formats using 
online potentials and flexibilities. 
 In line with new trends in IT and the application of ICTs in library resources and 
services, libraries are adopting new methods to introduce users to electronic information 
resources and services. The new trends in user education are Computer Assisted Instructions 
(CAI), online instructions, CD-ROM instructions, tool training and web-based user education 
studies. The main objective today is to teach basic skill and strategies required to handle 
information in both print and digital or electronic form. A cursory look at the Illini Model 
reveals a definitive path in both content, model and methodological approach to the 
implementation of information literacy studies in line with standard practices. This model is 
worth emulating in our libraries. 
 
Challenges in the implementation of information literacy studies in libraries in Nigeria  
 Many scholars have expressed concern on the ways user education studies are 
currently being implemented in our libraries while some question the seriously and 
availability of basic infrastructure to facilitate skills training others are bothered about the 
preparedness of libraries, library professionals and the entire educational management 
institution’s recognition and support to ensure their successful implementation. 
 Nwabueze, Ozioko and Igwesi (2013)assessed user education programmes in 
university libraries in south-east of Nigeria. They found that only the traditional methods of 
conducting library orientation, lecture sessions in bibliographic instructions and library 
guiding were still being practiced. They concluded that the programmes in these universities 
were ineffective in methodological approach, content, facilities and staffing. Abraham and 
Ozioko (2016) also in their studies in user education in Benue state confirm that use of 
printed handouts, lectures in classrooms, distribution of manuals and tutorials were most 
prevalent methods used in delivering instructions. They indicated that the use of seminars, 
demonstration and the use of audio-visuals and electronic resources was still at very low 
level. 
 Chaluka (2015) observed that although new pedagogic methods, new technologies 
and extended study programmes necessitate further development in user education as against 
the traditional modes, their development is being hindered by the fact that user education 
programme often lack formal status and position. He noted that the shortcomings in 



 

IJED Journals 
International Journal of Education Development  

ISSN: 1119-74-98 University of Uyo 

 

Vol. 22(1)  2018 Page9 

pedagogic competence of librarians’ whose education so far has included little or no training 
in teaching skills further compounds the problem. He further decries that course integrated 
instructions, library assignment consultation, web-based instructions and computer literacy 
competencies required for successful experience in information literacy education have not 
yet been incorporated or are being taught in user education in libraries. 
 Elihu-Burritt Library 2015-2016 assessed its information literacy programme. This 
assessment was based on ACRL Information Literacy Threshold Concepts Framework. Their 
finding which equally demonstrate or can be likened to issues in our libraries situation 
revealed among other that: 

(i) The classes were often perceived by students as taught by substitute teachers and not taken as 
serious as those taught by their discipline teachers. 

(ii) Discipline specific teaching faculty generally misunderstood and also undermined information 
literacy instructions and the librarians. 

(iii) Course instructors were loath to give instructional time to the programme. 
(iv) Faculty were not inclined to share their assessment of students competencies with librarians and      
(v) The teaching faculty often used one-shot instructional workshop to pack all library resources 

information into one-hour class period and all the significantly affected it implementation of the 
embedded programme.  

The report: Libraries and Lifelong Learning of the Chartered Institution of Library and 
Informational Professionals (CILIP) of (2002) pointed out the constraints that restrict the 
ability of libraries to effectively contribute to learning. The report noted that there is a need 
to define the learner support skills required by library staff. It observed that only a few 
institutions in the education sector formally acknowledge library staff to be part of the 
teaching and learning process. It stressed the need for a major advocacy job to be done to 
convince key players of the important contribution libraries and library staff have to make. 
The report also refers to the lack of central encouragement, especially through funding 
arrangement for the creation of partnerships to achieve the seamless service that learners 
seek.  
 Peacock (2000) argued that the relative inequality of librarians and academic prevents 
library professionals from fully integrating information literacy into the curricula. He 
identified four (4) key barriers that prevent librarians from having a greater role in teaching 
and learning as: 

1. Limited understanding of the inherent links between generic attributers and information 
literacy and the libraries contribution to the development of both. 

2. Narrow appreciation of the role of the library as an active contributor to the teaching and 
learning process (as that which extends beyond being a passive resource). 

3. Reluctance to engage the library in teaching and learning partnership and projects, either by 
exclusion or oversight and  

4. The high profile technologically driven initiatives which inhibit the library’s ability to (a) 
equally attract funding that relates to the teaching and learning initiative (b) acquire access to 
partnership pathways and (c) participate in collaborative faculty and/or university projects. 

The 21st century library is synonymous with digital library services. To be functional in this 
milieu, digital education is unavoidable and expedient. Both scholars and employers are 
expressing worries over the level of education and capacity of core professionals to meet the 
demands of implementing new methods in information literacy studies. Onohwakpor (2012) 
decried the low level of ICT skilled required to function by library professional in Delta state 
University Library, Abraka. He also indicated that basic resources, services and tools that 
enhance libraries ICT skills were not available in the library. 



 

IJED Journals 
International Journal of Education Development  

ISSN: 1119-74-98 University of Uyo 

 

Vol. 22(1)  2018 Page10 

 Olorunwla, Adeleke and Adenirun (2010) and Curkonso (2013) in their assessment of 
training needs of library information professionals in Nigeria and Zimbabwe report that most 
library schools are inadequate in terms of standards and quality to meet the high intake for 
higher education and that they also lack adequate library and information science educations 
especially in ICT based instructions. 
 Chiware (2007), Rahman, Khatun and Islam (2008) and Fadehan (2009) further 
elaborate training problems of librarian required to implement digital information services in 
African universities and Bangladesh. They stated that these institutions lacked or were ill-
prepared to face the execution of digital library services.  They noted that majority of these 
institution lacked well equipped computer laboratories for students and that professional 
status of staff was low especially in (i) computer competences (ii) experience in IT trends 
(iii) proficiency in electronic databases and (iv) knowledge of online resources and use of IT 
in library management. 
 

Conclusion  

  The emphasis today as against the traditional modes of accessing library resources is 
on mediated online database searching, World Wide Web, CD-ROM database, and internet 
browsing. Librarians have begun to use the internet and other new technologies to teach user 
education. Users need to know new ways to retrieve information and also how to organize, 
evaluate and communicate it. Efforts to incorporate electronic media have brought to bear the 
need for computer assisting instruction with the help of subject guides to reliable internet 
sites for study, learning and research purposes. There is a need also to focus attention on core 
skills that enable users to develop innovative and critical thinking skills required as 
researchers and innovators to drive change in our society.   
Recommendations 
 In view of the importance of user education in academic libraries and other libraries 
in general, the following recommendations are made: 

1. All institutions and organization owning libraries must recognized and provide the needed 
financial and administrative support to libraries to acquire basic infrastructure, ICTs and 
needed resources.      

2. The need for the National Universities Commission (NUC), the National Board for 
Technical Education (NBTE), the National Commission for Colleges of Education (NCLE) 
and other stakeholders such as the Librarians Registration Council of Nigeria (LRCN) and 
the Nigerian Library Association (NLA) must advocate and sensitize all institutions and 
agencies’ administrator, on the critical role libraries play in teaching, learning and research 
in order to give them the right place they deserve. 

3. Librarians are encouraged to train and acquire qualifications in specific subject discipline in 
order to facilitate integration, embedded and course-related instructions in the programmes.    

4. Library schools and all institutions involved on the training of professional need to 
reexamine, review and restructure their curricula to especially incorporate ICT related 
courses, efforts should focus on bridging the gap between what happens in library schools 
and what goes on in the workplace – a balance between theory and practical.  

5. Structure information literacy instruction to address specific faculty and course needs. 
6. Make efforts to foster, update and develop library skills in other teaching faculties.  
7. Incorporate library skills in in-house and other professional development programmes 

offered in the faculties. 
8. Provide subject-oriented information skills training (especially for subject librarians). 
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9. Keep positive attitude towards other faculties willing to promote library skills themselves 
or in close partnership with the librarians and  

10. Librarian can keep faculties informed about their services and draw them into the library by 
holding open-house for new faculty so that they can learn how libraries can support them in 
their classes.  
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