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Abstract  
This study was conducted to access the level of implementation of the curriculum of Pre-
primary School education in Uyo Local Government Area. Two hundred and fifty pre-primary 
school teachers were randomly selected and used as the sample size of this study. An 
instrument titled “Teachers Characteristic and Implementation of Pre-primary School 
Curriculum Questionnaire (TCIPPSQ) was used to collect data for testing the three null 
hypotheses stated for this study. The instrument was validated by experts in Measurement and 
Evaluation in the Department of Education Foundation of Akwa Ibom State College of 
Education, Afaha Nsit. A test re-test method was used to ascertain the reliability level of the 
instrument which yielded a coefficient of 0.68. The data collected was analyzed using 
independent t-test at .05 level of significance. Findings show that quality of teachers, teaching 
experience and the use of play strategies had significant influence on the implementation of 
pre-primary school curriculum.  Based on this, it was recommended among others that quality 
and experienced teachers should be employed to teach in pre-primary schools. It was 
concluded that for pre-primary school curriculum to be properly implemented, there must be 
quality teachers with good teaching experience and play used as the teaching strategy.   
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Introduction  
 Children throughout the world have basic right. One of this is the right to education. It 
is through education that the child acquires skills that contribute meaningfully to the society. It 
is through education that citizens of a country can acquire the competence that enables them to 
carry out reform in the society. Ukeje (2000) has stressed that the main aim of educations is to 
reform the society. For the value of education to be realized, children have to be provided 
opportunity to go to school. The Nigerian education system is divided into levels such as pre-
primary (or early childhood), primary, secondary and tertiary levels. 

 For each of the levels there is a curriculum of instruction approved by the Federal and 
state Governments. Early childhood education has been defined in many ways. Durojaije 
(2004) described it as the education and training to the child from the time the child is totally 
dependent on some other people for survival and satisfaction of needs to a time when they can 
survive on their own. Obinaju (1996) asserted that the period covered by early children 
education extends from 3 to 8 years. 

 The National Policy on Education (2013) stated that early childhood education refers to 
the care, protection, stimulation and learning promoted in children from 0 – 4 years in a creche 
or nursery school.  
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 Hefferman (2007) explained that early childhood education is provided between 2 and 
7 years of age to a child. At this period the infant transits between name and formal education 
institution. FGN (2013) asserted that the purpose of pre-primary education shall be to: 

i. Effect smooth transition from home to the school. 
ii. Provide adequate care, supervision and security for the children while their parents 

are at work.  
iii. Inculcate social, moral norms and values.  
iv. Inculcate in the child spirit of inquiry- and creativity through the exploration of 

nature, the environment, arts, music and playing with toys. 
v. Develop a sense of cooperation and team spirit. 
vi. Stimulate in the child good habits, including good health habits, and 
vii. Teach the rudiments of number, letter, colours, shapes and forms through play.  

To ensure the achievement of the objectives, a curriculum of instruction has been put in 
place for early childhood education. Nduanya (2006) defined a curriculum as a school plan for 
all the learning experiences the learner is expected to engage in under the guidance of the 
school. Gbamanja (2000) considered a curriculum as the planned learning opportunity intended 
to bring about certain changes in pupils and the assessment of the extent to which these change 
have taken place. 

The curriculum of any subject area at any level of education may not achieve its 
objectives until it is implemented. It is at the point of implementation that the learning 
activities are put into practice. Implementation is the carrying out, execution, or practice of a 
plan, method or any design, idea, model, specification, standard or policy for doing something. 
It is the action that must follow any preliminary thinking in order for something to actually 
happen. Curriculum Implementation isthe act of working out the plans and suggestions that 
have been made by curriculum specialists and subject experts in a classroom or school setting. 
Teachers are the main curriculum implementers, while at the same time students, parents, 
school administrators can be directly or indirectly involved in the implementation process. For 
this to happen, the resources have to be available in good number. The resources are both 
human and material which include teacher’s quality, teaching experience and use of play. As 
reported by NERDC (2007) the teachers that are employed to teach pre-scholars should be 
qualified and experienced in the provision of early childhood education. Not only in the 
acquisition of the concepts to be taught but also in the understanding of the methods to be used 
with young children. The materials such as instructional materials, play items and 
accommodation should also be available.  

Teacher quality is a crucial factor in all forms of learning that take place in the school 
and in the overall achievement of the educational objectives of the school. It gives meaning 
and success to planned programmes and objectives. The characteristics of a quality teacher 
comprise of all the skills, behaviours and attitudes that he has which enable him perform his 
job effectively (Mgbodile 2003). As a result, the philosophy and objectives of the NPE can 
only be achieved if quality teachers are made available. Quality teachers with the desired 
qualifications, competencies, abilities, values and attitude will be of immense assistance in 
transforming educational policies into practice. Since an educational system is defined by the 
teacher whose quality determines the quality of the educational system, poor quality teachers 
would bring about poor quality education and invariably poor quality social development, 
hence the need for quality teacher preparation. This is because teachers are, to a large extent, 
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responsible for the translation and implementation of educational policies, curriculum, 
instructional materials and evaluation of learning outcomes.  

Teaching Experiencerefers to the number of years the teacher has taught in Early 
Childhood Development and Education (ECDE) centers. Teacher experience is a topic of 
potential concern to policymakers, because experienced teachers often move to schools and 
classrooms with a more privileged learner body and higher resources, and such relate to 
curriculum implementation. This is because teachers with enough teaching experience will be 
able to interpret the curriculum effectively. Also teachers’ instructional strategies equally play 
a significant role in pre-primary school curriculum implementation as inappropriate 
methodology presents barriers to effective teaching of attitudes that would lead to behaviour 
change. In early childhood classroom, the use of play strategy is recommended because it 
contributes to the cognitive, physical, social, and emotional well-being of children (Ginsburg, 
2013). Play allows young children to select their learning, especially if it facilitates their 
attainment of a broad range of developmental goals; therefore, it is a vital component in the 
early childhood education curriculum. 

There are quite a lot of pre-primary educational institutions in Uyo Local Government 
Area, and all of them are patronized by high population of people living in the area. A 
curriculum of institutions have been provided and approved by the Ministry of Education to be 
used ‘for these schools. Often, it is at the point of implementation for the curriculum that 
problems arise. This study is aimed at assessing the extent of which the curriculum of early 
childhood education has been implemented in Uyo Local Government Area.  

Statement of the problem  
 The problem of this study is to access the level of implementation of early childhood 
education curriculum in Uyo Local Government Area. There are many sub-standard early 
childhood educational institutes which are in operation in Uyo Local Government Area. In 
some of these schools especially public schools, the teachers employed are not qualified to 
teach young children. The method used to teach these children, often, is not the recommended 
one. Facilities are also grossly inadequate. As a result, there are curriculums activities that the 
teacher fails to allow the children to carry out. When the facilities and the teachers are 
inadequate the nursery school class room may become congested so that up to 40 pupils are 
found under one teacher. This is a situation that cause many parent to withdraw their children 
from public to private schools. These are cases when the topics in the syllabus are not 
completely taught and some areas are over-looked. This leads to poor implementation of the 
curriculum. The problem then is to assess the extent in which teacher’s variables in terms of 
quality, experience and teaching strategy influence the implementation of the pre-primary 
school curriculum. 

Null Hypotheses 

1. The quality of teachers does not have any significant influence on the 
implementation of the curriculum, of early childhood educational institutions in 
Uyo Local Government area. 

2. The experience of teachers has no significant influence on the implementation of 
the curriculum of early childhood education institutions in Uyo Local Government 
Area? 
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3. The use of play as a teaching strategy has no significant influence on the 
implementation of the curriculum of early childhood educational institutions in Uyo 
Local Government Area.  

Methodology 
 The study was carried out in Uyo Local Government Area of Akwa Ibom State. The 
research adopted a survey design for the study. The population of this study comprised of 2409 
teachers of public primary school in Uyo Local Government Area.Asample of 250 teachers 
was selected from 50 nursery schools using the stratified random sampling technique. The list 
of approved nursery schools in the Local Government Area was obtained from the Ministry of 
Education in Uyo. Schools in the urban were separated from those in the rural areas and serial 
numbers assigned to them. The first 25 schools in the urban and 25 schools in the rural areas 
whose serial numbers first appeared in a table of random numbers were selected for the study 
using random method. An instrument titled “Teachers’ Characteristics and Implementation of 
Pre-primary School Curriculum Questionnaire (TCIPPSCQ)” was used for the study. The 
questionnaire was divided into four sections. Section “A” was designed to collect the 
respondent’s bio-data, while section “B, C, and D” contain five (5) items each seeking to 
investigate teachers characteristics and implementation of pre-primary school curriculum.  The 
questionnaire consisted of a 4-point likert scale respond options of Strongly Agreed (SA), 
Agreed (A), Disagreed (D) and Strongly Disagreed (SD). The respondent was instructed to 
indicate their response to each of the statement by marking a tick (√) in the appropriate space. 
Information collected from part “B, C, and D” was scored using their scoring keys. Response 
on the respondent which shows level of Strongly Agreed (SA) was awarded 4 points; Agreed 
was 3 Points, while that which shows level of Disagreed was awarded 2 points and Strongly 
Disagreed was 1 point. The questionnaire was validated by the expert judgments of three 
lecturers in Measurement and Evaluation in the Department of Educational Foundation, Akwa 
Ibom State College of Education, Afaha Nsit. They went through the items to ensure that only 
suitable items were included. Wrong ones were either changed or reconstructed.  The test-
retest method was used to ascertain the reliability of the questionnaire. A pilot study was first 
carried out and the instrument was administered on 20 primary school teachers in the study 
area that were not part of the sampled. After one week there was a second administration and 
the two scores correlated by calculating a Pearson Product Moment  Correlation and a 
coefficient of 0.68 was obtained showing that the items was reliable. The researcher visited all 
the schools selected for the study to administer the questionnaire. Permission was first obtained 
from the school heads that provided the list of teachers. The copies of the questionnaire were 
given to them arid explanation made to avoid any misunderstanding. After a completion the 
instrument was collected back on the same to avoid loss. Thus all the 250 copies of the 
questionnaire administered were collected and used. The data collected for this study were 
analyzed of calculating the dependent t-test. The results were used to test the null hypotheses at 
.05 level of significance.  
 
 

Results 
The results are presented on the basis of the null hypotheses. 

Null Hypotheses 1:  The quality of teachers has no significant influence on the 
implementation of the curriculum of Early Childhood Education in Uyo Local Government 
Area.   
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Table 1: T-test analysis of the influence of quality of teachers on implementation of the Early 
Childhood Education curriculum 

Variables N X SD t-cal t-crit Decision 
Quality of teachers 125 3.13 1.10  

3.93 
 
1.96 

 

Rejected 
Implementation of curriculum 125 2.56 1.15 

 p>.05; df = 248  

 The result in Table I showed that the calculated t-value of 3.93 is greater than the 
critical t-value of 1.96. The first null hypothesis as tested at .05 level of significance shows that 
teachers quality enhance effective implementation of pre-primary school which is the outcome 
of effective teaching and learning at that level. 

Null Hypothesis 2: The teachers experience has no significant influence on the 
implementation of the curriculum of pre-primary School in Uyo Local Government Area.  

Table 2: T- test Analysis of the influence of teachers’ experience  
on the implementation of Early Childhood Curriculum  

Variables N X SD t-cal t-crit Decision 
Teachers experience  125 3.02 0.99  

3.89 
 
1.96 

 

Rejected 
Implementation of curriculum 125 2.47 1.19 

P> .05; df 248 

 The result in Table 2 showed that the calculated t-value of 3.89 is greater that the 
critical t- value of 1.96. With this result the second null hypothesis is rejected at .05 level of 
significance. The interpretation indicates that teachers experience tends to be effective in the 
implementation of pre-primary school curriculum which implies that there is effective teaching 
and learning.  

Null Hypothesis 3: The use of play as a teaching strategy has no significant influence on the 
implementation of the curriculum of early childhood education in Uyo Local Government 
Area.  

Table 3: T-test analysis of the influence of Play as a teaching strategy on the implementation 
of Early Childhood Education Curriculum  

Variables  N  x  SD  t-cal  t-crit  Decision  
Use of Play  250  3.02 0.99  

3.89 
1.96  Rejected  

Implementation of Curriculum  250 

 

2.47 

 

1.1
9 

P> .05: df 248  



Benchmark Journals 
INTERNATIONAL JOURNAL OF EDUCATIONAL BENCHMARK (IJEB), eISSN: 

2489-0170pISSN:2489-4162   University of Uyo 

 

Vol. 11(1)  2018 Page 6 
 

 The result in table 3 showed that the calculated t-value of 3.89 is greater than the 
critical t-value of 1.96. The third null hypothesis is therefore rejected at .05 level significance. 
This means that when play is use as a teaching strategy there is likely to be effective 
implementation of the pre-primary school curriculum in Uyo Local Government Area.  

Summary of Findings  

1. Teachers’ quality had asignificant influence on the implementation of pre-primary 
school curriculum. 

2. Teachers experience had a significant influence on the  
implementation of pre-primary school curriculum. 

3. The use of play as teaching strategy had a significant influence on the 
implementation of pre-primary school curriculum.  

Discussion of Findings 
The results as shown in Table 1, 2 and 3 respectively revealed that teachers’ 

characteristics has significant influence on the implementation of pre-primary school 
curriculum in Uyo Local Government Area.  Accordingly, table 1 revealed that teachers’ 
quality had asignificant influence on the implementation of pre-primary school curriculum. 
The finding is in support of the finding of Igaga (2000) who stated that where quality teachers 
are available, there is likely to be effective teaching and learning, which will enhance the 
effective implementation of pre-primary school curriculum.Similarly, Table 2 revealed that 
teachers experience significantly influence implementation of pre-primary school curriculum. 
This is in consonance with the study of Dearden (2005) who posits that pre-school children 
tend to learn well when taught by experience teachers thereby enhancing effective 
implementation of the pre-primary school curriculum.Moreover, the result presented in Table 3 
indicated that the use of play as teaching strategy had a significant influence on the 
implementation of pre-primary school curriculum.  This is in line with Durojaiye (2004) who 
found that the use of play enhance teaching and learning in early childhood education. 

Conclusion 
 Pre-school education has come to be accepted in Nigeria, not just for the purpose of 
safe keeping young children when the parents are at work, but also to give the children a good 
head start and an initial advantage in learning. For the curriculum of pre-primary school to be 
properly implemented there must be quality teachers, experience teachers and use of play as a 
teaching strategy. This implies that quality and experience teachers should be employ into 
nursery school, and also be well equipped. 

Recommendations  
 Based on the findings of this study the following recommendations are made:  

1. Only quality teachers should be employed to teach in nursery schools.  
2. Adequate facilities should be provided both within and outside the classroom for 

children to play with. 
3. Play should be the main method used for teaching in pre- schools.  
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