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Abstract 
This study examines strategies that could improve on prospective teachers academic 
programmes of Colleges of Education in Nigeria. The researcher adopted descriptive survey 
research design for the study with sample of 150 respondents from the College of Education, 
Zaria. Instruments for data collection were questionnaire titled: Strategies for Improved 
Prospective Teachers Academic Programmes Questionnaire (SIPTAPQ). Data analysis 
involved the use of descriptive statistics process resulting from the Mean and Standard 
Deviation. The study revealed that teacher in training colleges should be taught on method 
subjects mastery and the duration for internship or teaching practice should be one academic 
year to ensure professional competency in teaching profession. Hitherto, the study concluded 
that method courses should be adopted as one of the strategies into teacher education 
programme and poor teacher training should be checked through effective monitoring 
mechanism by stakeholder. The following recommendations for reform strategies were put 
forward: as increased budgetary allocation to education, massive and systematic re-training of 
present teacher trainer; making teacher education programmes attractive, harmonization of 
condition of service across tertiary education levels among others. 
 
Keywords: Reform Strategies, Reconstructing Teacher Education Programmes, Lifelong 

Learning. 
 
Introduction 

Teacher education which concerns the production of teachers at all levels of education 
has been recognized as very crucial and indispensable to the nation sustainable development. It 
is based on this recognition that the Federal Republic of Nigeria through her National Policy on 
Education (FRN,2013) 6TH edition state that teacher education will continue to be given major 
emphasis  in all our educational planning because no nation can raise above the quality of its 
teachers. However, this policy statement will lose its value if the Federal Government of 
Nigeria does not increase her budgetary allocation to education as one of the strategies to 
reconstruct teacher education in Nigeria. On the other hand also education having been 
identified as an instrument for excellence for economic and social reconstruction and with 
teachers playing fundamental role in the education delivery process, teacher educators should 
seek strategies to reconstruct teacher education programmes to meet global best practices. To 
this therefore, this paper suggest the following reform strategies to includes massive and 
systematic re-training of present teachers trainers to enhanced lifelong learning in Nigeria 
educational sub- sector. 

Sequel to the aforementioned, Msheliza, (2012) states that if the teachers produced by 
the training institutions are not of good quality, their product could be worse than those that 
had not gotten formal professional training. It is important to understand that the present 
workforce in the teacher training institutions is long overdue for comprehensive rebranding to 
handle present day learners. Consequently, it is interesting to know that with about 130 
Colleges of Education in Nigeria with the Federal Government owing 21Federal Colleges, 
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State Government owning 46 Colleges of Education while privately owned colleges of 
education stand at 63 making a total of 130 colleges of education excluding Universities and 
Polytechnics as training institutions for professional teachers yet the caliber of teachers 
produced from these institutions , some are ill equipped to perform the job of teaching. 
According to Mezieobi (2006) this implies that there are people who are not educable as 
teacher and found themselves into the teacher education institution or progrmme on the 
account of extraneous variables or quota system or catchment area policy. According to 
Mezieobi, this is the source of poor quality in teacher education programme and it is traceable 
to low qualification at the point of entry of a candidate been admitted into the training 
programme either at the college or at the university level. 
 

Another reform strategy is making teacher education programmes very attractive to 
teacher trainees. In other words, government should endeavor to give out scholarships, 
bursaries and other incentives to prospective teachers or teachers in training. Thus, this will 
attracts high quality entrants into teacher education programmes in Nigeria. More importantly, 
one of the reform strategies as suggested in this study is the harmonization of condition of 
service across tertiary education levels in Nigeria.  
 

The concept of lifelong learning is becoming a staple of education policy discourse 
globally. Thus, lifelong learning is regarded as all learning actives undertaken throughout life. 
UNESCO’s vision of lifelong learning encompasses all contexts (formal, non-formal and 
formal) and ages (form cradle to grave) of learning, (Yang, Schneller, & Roche, 2015). From 
the foregoing, one of the underlying philosophies of lifelong is the need to meet societal 
changes, globalization and technological growth (Kaya 2014). Based on this, lifelong learning 
mindset is important and more importantly it is imperative for the stakeholder in the education 
sector to map out strategies that will enhanced teacher education programmes among colleges 
of education in Nigeria for sustainable lifelong learning. In another development Ukpong 
(2014) opined that teacher education which refers to the exposure of learners to a body of 
knowledge, policies and procedures designed to equip prospective teachers with the 
knowledge, attitudes, behaviours and skills they require to perform their tasks effectively in the 
classroom, school and the wider community, this is because the progress of any community or 
state depend on the quality of its teacher who is to dispensed lifelong learning to its citizenry. 
Thus, this definition point to the development of each person who by interest or otherwise 
finds himself in the field of transmitting knowledge to other person (s). Therefore, the onerous 
responsibility of initializing, instructing and articulating what required to be transmitted has 
deliberately as the functional role of the teacher very crucial and indispensable hence the need 
for urgent reconstruction of teacher education progremms in Nigeria. 
 

Teacher education is a program that deals with development of teacher proficiency and 
competence that would enable and empower the teacher to meet the requirement of the 
profession and face the challenges therein (National Council for Teachers Education, (1998). 
This implies that theory and practice designed to equip Prospective teachers or teachers in 
training with the knowledge, attitudes, behaviours and skills they require to perform their task 
effectively in any teacher education  institutional setting are adhere to strictly.This is because 
teachers are seen as the bedrock of quality education. Hence if the teaching manpower is weak, 
they are likely to be weak graduates of teachers and this will in turn affect the nation socially, 
economically and morally. From the above point of view Ukpong (2014) submitted that 
teacher programmes are the organized contents which provide professional education and 
specialized training to pre service and in service teachers in order to education the members of 
the society. 
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From the above, it is important to know that nothing is leant until it is taught; therefore 
teacher development programme and the training of teachers should be programmed to 
embrace curriculum innovations which reflect the social, economic and political environment 
of a modern society. As argued by Oyekan (2006) educational innovation which seeks to 
succeed must necessarily involve a reorientation of teacher education to accept new changes. 
In Nigeria education system, teacher education programmes according to the National Policy 
on Education (FRN,2013) are classified into six levels on the basis of their training, acquisition 
and certification. They are as follows: 

a. Nigeria Certificate Education (NCE) Programme 
b. Bachelor’s Degree in Education Programme 
c. Post-Graduate Diploma in Education Programme 
d. Post-Graduate Degree Prorammes 
e. Masters progammes in Education 
f. Doctorate progammes in Education 

 
These programmes provide the mandatory professional education and training for the 

prospective teachers and for pre-service and in-service teachers. Such manpower supplies to 
the pre-primary, primary and secondary school as well as the polytechnics, college of 
education and universities could facilitate sustainable development and lifelong learning in 
Nigeria. Thus, the quality of teacher education and its programmes very much depends on the 
quality of the teacher educators. More importantly, with the rapid development in 
communication, technology and democracy, it is pertinent that functional education and indeed 
our teacher education should to aligned with the emerging global programmes in teacher 
training if we are to cope with the global challenges. 

In line with the above statement, Mapole (1999) stressed that teaching continuous 
development of teacher knowledge and ability for quality output. However, if the prospective 
teachers or teachers in training are not well equipped and grounded with professional skills 
courses, like teaching methods courses, mastery of teaching, subjects, regular supervision of 
teaching practice by competent supervisors and ethics of teaching profession among other are 
not well arranges and adequately emphasized by the teachers training institutions, then 
sustainable development in the education sector will become a mere gimmick. As noted, a 
good teacher is someone who always considers how he or she broaden his/her knowledge and 
widen his or her experience in the profession of teaching. Farrent (1975) opined that teachers 
training are essentially a period of orientation of thought and outlook on education. In his 
opinion, if by orientation student teachers or prospective teachers in training can be re-directed 
from the many things that confuse lives but sees the sign post that lead to more distant and 
important goal of education, then the work of training will have been worthwhile. 
 

In his submission, Okorie (1999) stressed that regardless of an employee pre-service 
training level, there is need for every teaching staff to constantly renew, upgrade and update his 
or her knowledge,, skills and capacities in order to keep pace with the rapidly changing 
demands of society. One should never by satisfied with just been a trained teacher if he or she 
need to excel in the teaching profession. However for sustainable teacher development to take 
place, the issue of lifelong learning must be emphasized, also there is need for collaboration 
with other teacher’s institutions internationally through e-learning approach, critical thinking 
method, and technological knowledge based teacher education programmes. This according to 
Ukpong (2014) many school teachers seem to be satisfied with their older method of lesson 
note and old methodology of teaching based on lack of upgrade curricular, old academic 
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program of study and its content taught overtime need to be re-designed to meet the 
advancement in development.  

Another important area of concern in teacher education curricular programme is the 
duration of teaching practice in Nigerian teacher training institutions or colleges. Although 
scholars have argued differently. Some are of opinion that the duration and credit hours 
assigned to teaching practice I not adequate to ensure the prospective teachers or teacher in 
training proficiency and competence. Lassa (1998) in his argument pointed out that the 
allocation of 12 weeks to teaching practice in Nigeria stemmed from the 1969 National 
Curriculum Conference. 
According to Lassa, a period of twelve week was considered than adequate to provide required 
professional training to student-teachers or the prospective teacher Lassa, (1998), Oyedeji 
(1992) and Enukoha (1994) these scholars suggest that a period of twenty-four weeks be 
assigned to teaching practice in Nigeria. This suggestion was based on the fact that student-
teachers were not acquired adequate professional skills necessary for the teaching job. For 
instance, according to Lassa, some countries like Luxemboug allocates 52 weeks and 26 credit 
hours to teaching practice, Chile, Cyprus and India 50% of their entire teacher education 
programme to teaching practice and Nigeria is just 19%, Egypt 30%. 
 

In this modern society, scholars in education are of opinion that there is an urgent need 
for teacher education programme curriculum to be re-designed to meet global best practices. 
As suggested by Ukpong (2014) teacher education curriculum should be looked into as 
teaching professional globally demand that professional teachers has to be updated with new 
knowledge in order to cope with the problem of education as they are manifested in the 
changing society 
Purpose of the Study  
The specific purposes of this study are: 

1. To assess the strategies adopted by teacher training institutions programmes towards 
teacher quality production. 

2. To determine the duration of teaching practice adopted by teacher training institutions 
in Nigeria are adequate to equip prospective teachers with pedagogical skills.       

 
Research Questions 

1. To what extent do strategies for improved teacher colleges of education programme 
ensure the production of quality? 

2. To what extent does duration of teaching practice is adequately to equip prospective 
teachers in pedagogical skills? 

 
Methodology 
This study employed descriptive survey research design. This design was considered 
appropriate because it involves collecting data from the respondents and reporting the exact 
situation that it is in existence. The sample of this study comprised randomly selected 150 
teachers from College of Education, Zaria. This study made use of one main instrument titled: 
Strategies for Improvement of Prospective Teacher Academic Program Questionnaire. The 
questionnaire was developed by the researcher. The questionnaire was made up of two (2) 
sections. Section A consisted of (4) items eliciting personal data information which includes 
the teacher sex, educational qualification, years of teaching experiences and age, while Section 
B contained (12) twelve statements, placed besides a four point Scale in which the teachers 
were required to indicate the extent of their agreement or otherwise to each statement. The 
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teachers requested to indicate their views on each of the statement by ticking on any of the 
scale points: Strongly Agree (SA), Agree (A), Disagree (D) and Strongly Disagree (SD).The 
research instrument was validated two experts in the Department of Educational Research in 
NERDC. The reliability co-efficient valued of 0.81 was obtained from the research instrument 
using test and re-test method. Data collected for the study was analyzed using descriptive 
statistics process and the mean score and standard deviation.  

Presentation of Results Research Question I: To what extent do the strategies adopted by 
teacher training institutions programmes enhanced teacher quality production? 

Table 1:Mean scores and standard deviation of the strategies for improvement of teacher’s 
academic programs to enhanced production of quality and competent teachers.  

S/N STATEMENTS SA A D SD N x SD Decision 

1.  
Method courses should be re-designed in 
teacher education program curriculum to 
enhance competent teacher production.  

70 24 7 4 105 3.5 0.7 Agreed 

2.  
Academic Programs in Colleges of Education 
should be up-dated to cover refresher courses 
to meet the standard of modern teachers.  

66 32 5 2 105 3:5 0.67 Agreed 

3.  
Modern methods of teaching should be 
adopted as strategy for academic program 
innovation.  

43 50 2 10 105 3.1 0.9 Agreed 

4.  
Specialized training for optional subjects 
should be encouraged.  

45 22 8 30 105 
 
2.7  
. 

1.2 Agreed 

5. 
Curriculum content of teacher education 
programmes should meet modern society 
development and changes. 

74 18 3 10 105 3.4 0.7 Agreed  

 
Table 1 shows that the mean score is 3.5 and the standard deviation is 0.7 meaning that all the 
respondents agreed that method courses should be redesigned in teacher education program 
curriculum as a strategy to enhance teacher competency and professionalism. Also the result of 
analysis in item number 2 reveals that the mean is 3.5 and standard deviation is 0.67 showing 
agreed/strongly agreed to the statement that academic programme in colleges of education in 
Nigeria as a strategy of producing modern teachers.  
 

The result further shows that in question I, item 3 the respondents agreed/strongly 
agreed with Mean score of 3.1 and the standard deviation 0.9 showing their acceptance that 
modern method of teaching should be adopted as strategy for academic programme innovation. 
Item number 4 statements which states that specialized training for optional subject was also 
accepted as strategy. Again in item 5, question 1, the view of the respondents was accepted 
showing that Mean score is 3.4 and the Standard Deviation 0.7 revealing tha`t curriculum 
content of teacher education programme should meet modern society changes to enhanced the 
prospective teachers quality production and competency in teaching profession.  
Research Question 2: To what extent should the duration of teaching practice be adequate to 
equip prospective teachers in pedagogical skills?  
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Table 2: Mean score and standard deviation of duration of teaching practice to equip 
prospective teachers in pedagogical skills.  

S/N STATEMENTS SA A D SD N x SD rmk 

          

1.  
Teaching practice should be 6 months to one 
year to make it more sophisticated as other 
professional field of study  

48 55 2 5 105 3.17 0.68 Agree 

2.  
The duration of teaching practice in teacher 
education program should be extended to 6 
months, to improve teacher quality.  

60 38 5 2 105 3.4  0.68 Agree 

3.  
Interest on the part of the college authorities 
to improve academic work by stakeholders 
should be encouraged.  

29 18 3 9 19 105 2.45 1.09 Agree 

4.  
 Funds meant for teachers conferences and 
training programs for the one month period 
should be for that purpose. 

71 24 2 8 105 3.50 0.86 Agree 

5. 
Competent supervisors should be used to 
supervise during the  months of teaching 
practice  

56 34 6 9 105 3.34 0.86 Agree 

Table 2 presents the result analyzed for duration and quality of teaching practice to equip 
prospective teachers with pedagogical skills. Item I in Table 2 reveals that the mean score is 3. 
17 and the standard deviation is 0.68 meaning that teaching practice should be up-dated as 
other professional fields of study in teacher education and it was accepted by the respondents. 
Also the result of analysis of item number 2 shows that the duration for teaching practice 
should be extended to 6 months so as to ensure professional knowledge and skills in teaching.  

However, item 3 in table 2 was not accepted by the respondent as the mean score is 
2.45 and the standard college authorities to improve academic work by stakeholders was 
rejected. But item 4 with the of mean 3.50 and standard deviation of 0.86 as analyzed shows 
that non-diversion of funds meant for teachers training and conferences should stop as lack of 
adequate training will lead to low quality output of teachers in schools. Again item 5 in the 
result analyzed shows that the mean was 3.34 and the standard deviation is 0.86 and it was 
accepted by the respondents, meaning that competent supervision should be sent to supervise 
the prospective teachers. This became necessary because the principal goal of supervision is to 
improve teacher’s effectiveness and it will stimulate professional growth and development of 
teachers adopted strategy.  
 

Discussion of Findings 
The results of the study as shown in Table 1 indicates that method courses should be re-

design in teacher education program curriculum to enhanced competency in the teaching 
profession. In line with the assertion of Ukpong (2014) that teacher education programs are an 
organized curriculum content which provide professional and specialized training for teachers. 
Oyekan (2006) further acknowledged that by saying educational innovations which seek to 
succeed must involve reorientation of teachers to accept new changes. In table 2, the results, 
teaching practice should he up-dated and made more sophisticated more importantly the 
duration for teaching practice should be extended.  
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Conclusion  
The result of this study revealed great significant with just one difference been negative based 
on the responses from the respondents. Teacher Education Programmes in Nigerian College of 
Education should be re-organized with effective curriculum contents which will provides 
professional education and specialized training to ensure sustainable lifelong learning. The 
paper also concludes that teaching practice and supervision of prospective teachers should be 
given priority to improved teachers effectiveness that will stimulate professional growth of 
teachers. 
 

Recommendations  
The following recommendations were put forward for both the Federal and State Governments 
to adoption in order to ensure the reform strategies for the reconstruction of teacher education 
programmes of college of education in Nigeria. 

1. Increase in budgetary allocation to education. 
2. Massive and systematic re-training of present teachers trainers. 
3. Making teacher education programmes attractive to teacher trainees. 
4. Gathering all teacher education training programmes into one regulatory agency. 
5. Harmonization of conditions of service across tertiary education levels in Nigeria. 
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