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Abstract 
Technical education in Nigeria has not been effectively implemented  as her graduates are 
deficient in skills and competencies. the issue of deficiency in skill and competencies is and 
issue that should not be overlooked and then this paper “ factors influencing Policy 
Implementation and Impinge Quality in Technical Education in Enugu State. The study 
adopted descriptive research design and a structured questionnaire was provided as the 
instrument which was validated by three experts from University of Nigeria, Nsukka. Three 
research questions and a hypothesis were formulated for the study.  The instrument 
contained twenty-six (26) items. The reliability of the entire instrument was 0.91 which 
indicated high internal consistency. Based on the analysis the investigation revealed that: 
discontinuity in commitment to policy; inappropriate organizational structure and over- 
ambitious policy goals hinders effective policy implementation of Technical College 
Education objectives in terms of quality skills and competencies. The study therefore 
recommends that facilities should be provided, policy contents must be adhered to, and 
supervision and monitoring personnel must be recruited to checkmate the, misappropriation, 
mismanagement and embezzlement so as to achieve quality Technical Education.  
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Introduction 
 Quality Technical Education has not been effectively implemented because her 
graduates are deficient in skills and competencies required of the trade. The dearth of 
efficiency could be attributed to inability of the policy decision makers and implementers to 
adopt the basic philosophy, goals and objectives of Technical Education.  The goals as 
agreed by knowledgeable groups and adopted by legitimate authority are selected to form 
policy. Policy according to Egonmwan (2009) is government programmes of actions which 
stipulate what government intends to achieve and how she intends to do it. Also Kumar 
(2005) view policy as a blue print which exist prior to action and are implemented on the 
external world through a controlled body which is assumed to be a consensual one. 
Conceptually, policy is blue prints made by the government with intentions to implement 
them to the external world. 
 As policies are programme of actions, when the policy contents are adopted and 
executed with the intention of achieving the stated goals stipulated by the organization is 
called policy implementation. Policy implementation as remarked by Ezekiel (2015) is all the 
activities and interactions that are directly related to the achievement of the envisage policy 
intentions. Bhola (2004) defined policy implementation as the process of actualizing, 
applying and utilizing policy in the world of practice. Hence, the activities involved with the 
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application of policy content are called policy implementation. In education setting, policy 
contents are tested by its impact on students and graduates based on skills, competencies and 
attitude acquired by them in diverse occupation of their choice. The implementation of the 
policy assesses the extent to which the indices of quality Technical Education could be 
achieved to enhance self- reliance, self- improvement, sound entrepreneurial skills and 
sustainable development.  
        Quality was described by Adebayo, Onyenike and Adasoji (2009) as the ability or 
degree with which a product service or phenomenon conforms to an established standard and 
which makes it to be relatively superior to other. In the same vein, Adegbasan (2010) opined 
that quality is not just a feature of finished product or service but involves a focus on the 
internal processes and output. In convergence of these definitions quality is addressed to be 
the processes involved in acquiring the skills, competencies, attitude by students and 
graduates in conformity to an established standard. Though, observation from researchers 
like Okoye & Okwelle (2013), Oganwu (2011) and Onyesom & Ashibogwu (2013) indicated 
that Technical Education are bedeviled with numerous challenges that have been affecting 
the quality of the programme both in input and output.  
 Some of the factor influencing policy implementation and impin  quality in technical 
education are discontinuity in commitment to policy content with regard to technical 
programme objectives. Buttressing the above statement Ogbonnaya (2003) pointed out that 
as regime changes rapidly in Nigeria; new ideologies, priorities, personnel and resources 
changes which completely alter and discontinue the existing plans, design and earlier 
proposal made. The process of abandoning the earlier policies contributed to declining 
quality in implementation. Furthermore, inappropriate organizational structure in policy 
implementation caused diversion of earlier priorities, goals and objectives set forth to be 
achieved. In cognizance of the above statement, Olaitan, Nwachukwu, Onyemachi, Igbo and 
Ekong (1999) emphasized that inappropriate organizational structure create organizational 
and implementation incompetence which precipitate poor quality programme. This is 
envisaged as a result that experts in technical education are not embraced, engaged in the 
decision making process and implementation. The employment of less-knowledgeable 
technical personnel in technical education perpetuated unattainable programme objectives 
during management process. 
 In the same vein, over-ambitious policy goals pose implementation difficulties which 
obstruct policy executions (Ogbonnaya, 2003). When policies are over- ambitious, policy 
interpretation becomes difficult which in turn create opportunities for inadequate provision of 
financial, material and human resources for the implementation of the policies. Based on 
these premise, the implementation seemed unguaranteed because unskilled graduates which 
cannot perform creditably in their occupations are produced 
. 
Statement of the Problem 
 There is glaring unemployment rate among graduates of technical education in 
Nigeria despite the policy and  its implementation as stipulated in National Policy on 
Education. According to Olaitan et al (1999), Nigeria is besieged with poor quality graduates 
from different institutions which led to unemployment, idleness, crime, socio-economic 
problems, technological stagnation and poverty. These poor quality graduates resulted from 
poor quality programme and its implementation which might have been caused by these 
implementation factors. Sequel to these observation and premise, the research problem, 
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“factors Influencing Policy Implementation and Impinge Quality in Technical Education in 
Enugu State” is worthy to be investigated.  
 
Purpose of the Study 
 The study was designed to investigate“ factors influencing Policy Implementation and  
Impinge Quality in Technical Education in Enugu State”.  Specifically, the study sought to; 
1. determine the influence of discontinuity in commitment to policy on the quality of 

technical education in Enugu. 
2. determine the influence of inappropriate organizational structure on the quality of 

technical education in Enugu. 
3. determine the influence of over-ambitious policy goals on the quality of technical 

education in Enugu. 
 
Research Questions 
Three research questions were formulated based on the three specific purposes. 
1. What is the influence of discontinuity in commitment to policy on the quality of 

technical education in Enugu? 
2. What is the influences of inappropriate organizational structures on the quality of 

technical education in Enugu? 
3. What  is the influence of over-ambitious policy goals  on the quality of technical 

education in Enugu? 
 
Null Hypothesis  
Ho1:  over-ambitious policy goals does not significantly influence the quality of technical 
education in Enugu 
 
Methodology 
 The study adopted descriptive survey design. The population for the study consists 70 
technical teachers involved in teaching mechanical, electrical, building and woodwork trade 
courses. Questionnaire was the instrument used for data collection. It contained a total of 
twenty-six (26) items based on the purpose of the study, research questions and hypothesis 
posed for the study. The instrument was validated by two experts in Industrial Technical 
Education and a lecturer in Measurement and Evaluation, University of Nigeria, Nsukka. The 
reliability test for internal consistency of the clusters B, C and D using Cronbach Alpha (∞) 
were 0.88, 0.85 and 0.90 respectively. The entire reliability coefficient for the entire 
instrument using Cronbach Alpa yielded 0.91 which indicated that the instrument was 
reliable for the study. The instrument was administered and retrieved from the respondents 
by the researcher and the research assistants. A return rate of 96.3% was recorded as 80 
copies were distributed and 77 copies were returned from technical teachers at G.T.C.Enugu. 
Any item with a mean score of 3.50 and above was considered as agree. The mean score of 
3.50 was used because it was the upper limit of the rating of the items. T-test tool was 
employed to enable the researcher discriminate between groups in respect of their sizes. 
 

Analysis  
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Table 1: Technical teachers mean responses on  the influence of discontinuity in 
commitment to policy on the quality of technical education in Enugu. 

S/No Impact of Discontinuity in Commitment to Policy Mean  SD Remarks 

1 Government abandons previous educational  policy goals in 
pursuance of other priorities 

3.90 1.12 Agree  

2 The operations of policies of technical education are 
uncoordinated 

4.05 1.01 Agree  

3 Government institute educational policy change and 
reforms without reference to existing policy 

3.66 1.21 Agree  

4 New leaders who are engaged in technical education 
administration disregard important aspects of existing 
policy 

3.66 1.23 Agree  

5 Regular changes in leadership ideologies are initiated and 
they constitute problems in the attainment of programme 
objectives 

4.27 0.82 Agree  

6 New management procedures are initiated which affect the 
implementation of programme objectives 

3.97 0.92 Agree  

7 Inadequate fund provided to schools hinder offsetting of 
recurrent expenditure during policy implementation 

4.43 0.88 Agree  

8 Unavailability of modern facilities impede students 
acquisition of skills and competences 

4.62 0.71 Agree  

9 Recruitment of unqualified technical teachers causes 
ineffective teaching 

4.00 1.18 Agree  

 

 
Table 1 showed that the mean of item numbers 1, 2, 3, 4, 5, 6, 7, 8 and 9 exceeded the 

criterion level of 3.50 and there value lies between 3.66 to 4.62 which was considered agree. 
Those values indicated that the factors influence policy implementation of quality technical 
education in Enugu State. 
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Table 2: Technical teacher’s mean responses on the influence of inappropriate organizational 
structure on the quality of technical education in Enugu. 

S/No Inappropriate Organizational Structure on Management 
Practices 

Mean SD Remarks 

10 Unemployment of technical experts influences the entire 
management 

3.90 1.06 Agree  

11 Functions assigned to various management positions overlap 
and causes management problems 

3.75 1.05 Agree  

12 Conflicts are generated among management personnel as a 
result of role duplication and overlapping functions 

3.91 1.03 Agree  

13 Supervision of the implementation of the programme policies 
and objectives are inefficient 

4.26 1.03 Agree  

14 Proper evaluation of the Implementation of the programme 
objectives are not effected 

4.23 0.89 Agree  

15 Misappropriation and mismanagement of available resource 
is rampart 

4.27 0.94 Agree  

16 Routine inspection of tools, machine and equipment by 
inspectors are not effectively carried out 

4.34 1.07 Agree  

17 Principals fails to keep accurate account of income and 
expenditure during policy implementation 

3.57 1.27 Agree  

18 Principals do not coordinate the instructional activities of 
management staff, support staff and students during policy 
implementation 

3.52 1.29 Agree  
 
 

 
 Data presented in Table 2 revealed that the mean of items numbers 10, 11, 12, 13, 14, 

15, 16, 17 and18 exceeded the criterion level of 3.50.  The mean of these items lies 
between3.52 to 4.34. These showed that the factors of inappropriate organizational structure 
have crucial influence on management practices during policy implementation. 
 

Table 3: Technical teachers mean responses on the influence of over-ambitious policy goals 
on the quality of technical education in Enugu. 

S/No Over-Ambitious Policy Goals Mean SD Remarks 

19 Insufficient fund allocated for the implementation of the 
programme 

4.22 1.10 Agree  

20 Policy contents are not thoroughly executed to attain 
programme objectives 

4.26 0.73 Agree  

21 Unqualified technical teachers are deployed in policy 
implementation 

3.84 1.21 Agree  

22 Inadequate resource materials eg computer equipment, 
textbooks e.t.c. hinder policy implementation 

3.97 1.25 Agree  

23 Unavailability of standard workshops pose problems 
during policy implementation 

4.34 0.84 Agree  
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24 Use of old and dilapidated classrooms influences the 
implementation of the programme 

4.12 0.99 Agree  

25 Unavailability of raw materials for practical’s e.g. sheet 
metals, angle plate, hinders students acquisition of skills 
and competences 

4.42 0.78 Agree  

26 Lack of vocational guidance teachers influences students 
attitude and choice of occupation 

4.20 1.08 Agree  
 
 

 
 Data presented in Table 3 revealed that item numbers 19, 20, 21, 22, 23, 24, 25 and 

26 exceeded the criterion level of 3.50 and were considered agree. These indicated that the 
above factors of over- ambitious policy goals greatly influence provision of resources during 
policy implementation. 
 
Null Hypothesis  
Ho1: Over-ambitious policy goals does not significantly influence the quality of technical 
education in Enugu. 
 
Table 4: Result of t-test computation of male and female technical teachers on the influence 

of over-ambitious policy goals on  the quality of technical education in Enugu. 
N1=64; N2=13 

S/No Over-ambitious Policy 
goals 

��1
1 ��2

2 SD1 SD2 t-cal t-tab Decision 

19 Insufficient fund 
allocated for the 
implementation of the 
programme 

4.31 3.92 0.97 1.32 1.01 2.0 Accept  

20 Policy contents are not 
thoroughly executed to 
attain programme 
objectives 

4.22 4.39 0.77 0.51 -5.81 2.0 Accept  

21 Unqualified technical 
teachers are deployed in 
policy implementation 

3.84 3.92 1.19 1.44 -0.44 2.0 Accept  

22 Inadequate resource 
materials eg computer 
equipment, textbooks, 
hinder policy 
implementation 

3.94 4.15 1.25 1.14 -1.69 2.0 Accept  

23 Unavailability of standard 
workshops pose problems 
during policy 
implementation 

4.34 4.23 0.82 1.30 0.78 2.0 Accept  

24 Use of old and 
dilapidated classrooms 

4.07 4.31 0.97 1.11 -2.19 2.0 Accept  
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influences the 
implementation of the 
programme 

25 Unavailability of raw 
materials for practical’s 
e.g. sheet metals, angle 
plate,  hinders students 
acquisition of skills and 
competences 

4.44 4.46 0.75 0.66 -4.73 2.0 Accept  

26 Lack of vocational 
guidance teachers 
influences students 
attitude and choice of 
occupation 

4.17 4.15 1.13 1.07 0.19 2.0 Accept  

  

 Table 4 showed the result of t-test on the effect of over-ambitious policy goals on 
provision of resources for skill acquisition and enhancement of quality technical education. 
The calculated t-test value was less than the critical value of t, at 0.05 level of significance 
for items number 19, 20, 21, 22, 23, 24, 25 and 26. The null hypothesis (Ho1) was accepted 
and the alternative hypothesis (HA) rejected. The result revealed that there is no significant 
difference between male and female technical teachers on provision of resources for skill 
acquisition and enhancement of quality technical education. 
 
Findings of the Study 
 Based on the data analyzed, the following findings were made by the study. 
1. Government abandons previous educational policy goals in pursuance of other 

priorities. 
2.  Government institute educational policy change and reforms without reference to 

existing policy. 
3. New leaders who are engaged in technical education administration disregards vital 

aspects of existing policy. 
4. New management procedures were initiated which affected the implementation of 

programme. 
5. Unavailability of modern facilities impedes students’ acquisition of skills and 

competences. 
6. Regular changes in leadership ideologies are initiated or promulgated which 

constitute problems in the attainment of programme objectives. 
7. Functions assigned to various management positions overlap and causes management 

problems. 
8. Conflicts are generated among management personnel’s as a result of role duplication 

and overlapping functions. 
9. Supervision of the implementation of the programme policies and objectives are 

inefficient. 
10. The implementation of the programme policies and objectives are not well evaluated. 
11.  Misappropriation, mismanagement and embezzlement of fund for implementation 

are rampart. 
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12. Routine inspection of tools, machines and equipment by inspectors are not effectively 
carried out. 

13. Insufficient fund are allocated for the implementation of the programme. 
14. Policy contents are not thoroughly executed to attain programme objectives. 
15. Inadequate provision of resource materials e.g. textbooks, computer equipment, 

hinders policy implementation. 
16. Unavailability of standard workshops pose problems during policy implementation. 
17. Lack of vocational guidance teacher influences students’ attitude and choice of 

occupation. 
 
Discussions of the Findings 
      The findings corresponds with the report of Okorie (2000), Lankub and Eule (2000); 

where they individually emphasized that technical /vocational education cannot be achieved 
without equipment, learning facilities, resources as well as its effective utilization to ensure 
acquisition of skills and competences. In the same vein, Oyebade, Oladipo and Adetoro 
(2012) noted that quality in education can only be attained when certain considerations are 
made on the basis of how good and efficient the teachers are, how accessible the materials 
and facilities needed for effective teaching and learning are and how graduates are meeting 
the challenges of life and for solving social problems. In consonance with findings from 
other researchers, the study indicated that without modern workshops, adequate machines 
and equipment, learning facilities couple with commitment to teaching- learning process, 
quality technical education cannot be achieved. 
 In line with the findings, Ogbonnaya (2003) posited that as a result of constant 

change in administration, non-commitment to and execution of existing policies 
implementation becomes difficulty. In addition, the findings conform with what Olaitan et al 
(1999) remarked that inappropriate organizational structure create room for organizational 
problems, conflicts among staff and other implementation incompetence’s which prevent 
good management practices during policy implementation. 
 The finding also highlighted that over- ambitious policy goals created forum for 

inadequate provision of resources for effective implementation of technical education. This 
finding is in line with UNESCO (2002) findings which emphasized that inadequate resources 
and infrastructural facilities create difficulty in attaining a viable and quality technical 
education in respect of skills and competences. 
 The findings also revealed that there was no significance difference between the mean 

responses of male and female technical teachers on the effect of over-ambitious policy goals 
on provision of resources and facilities. Buttressing the importance of resources and 
facilities, Ibidapo and Fagbemi (2011); Okoye and Okwelle (2013) and Onyesom & 
Ashibogwu (2013) emphasized that resources and facilities must be adequately provided and 
utilized because they are inevitable instruments that can facilitate growth and development of 
skills, competences, knowledge, better retention and transfer of knowledge in learners. 
 
Conclusion  
 Based on the analyses and findings, technical teachers irrespective of gender 

identified; 
(i) discontinuity in commitment to policy, 
(ii)      inappropriate organizational structure on management practices and 
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(iii) over-ambitious policy goals on provision of resources as factors that facilitated the 
un-attainment of quality technical education. 

 
Recommendations  
 The researcher therefore recommends that;  

1. Adequate resources and facilities should be provided and policy contents of 
technical education should be thoroughly executed.  

2. Also misappropriation, mismanagement and embezzlement of fund should be 
prohibited by recruiting monitoring and supervising personnel’s to checkmate the 
ill-practices found during policy implementation. 
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