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Abstract
This study determined the influence of stress factors on the emotional disposition of
undergraduate students in Faculty of Education, University of Benin, Nigeria.  A survey research
design was adopted; five null hypotheses were formulated and tested at .05 level of significance.
Stratified Random Sampling Technique was used to obtain four hundred (400) respondents, from
a population of 4000 students. Students Stress Inventory (SSI) was adopted as instrument for
data collection. Face validation of the instrument was done by three experts from the
Department of Educational Evaluation and Counselling Psychology University of Benin. 30
respondents were involved in establishing the reliability coefficient of the instrument. Using
Cronbach Alpha statistics, the reliability coefficient of .86 was obtained. ANOVA and t-test were
used to analyze the data collected from SSI questionnaire. The findings revealed that male and
female students differ significantly in their responses on influence to financial stress. Male and
Female students equally differ significantly by years of study in response on influence to
financial and academic stress factors. The study showed that male students experience financial
stress more than the female students and that 100 level, 200 level and 400 level students
experience financial and academic stress factors. It was therefore recommended that the
University Counselling unit should periodically organize seminars and workshops on mechanism
for coping of stress to the undergraduate students with particular attention to 100, 200 and 400
level students.
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Background of the Study

The wellbeing of students is perceived by the researcher as vital to school administrators,

stakeholders and parents. Thus, it is predicated on the fact that students represent the nation’s

future investment and hope. However, they appear to be confronted with different issues that

influence and affect their emotional disposition negatively. Consequently, they often exhibit

some emotional problems like excessive fear of failure (anxiety), anxious without any apparent

reason, and feeling of life as boredom (depression). Adubale (2014) identified variables like

parenting styles and family structure as determinants of students’ emotional disposition. These
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variables (parenting styles and family structure) were found not to have significant relationship

with the students’ emotional disposition. Nevertheless, students are known to be experiencing

stress and exhibiting observable traits in this regard, arising from school related to personal

issues.

Thus, the concept of stress has been examined by various scholars. Khan, Gulzar and

Yahya (2013) considered stress is a severe emotional response resulting from internal and

external changes, while Affum-osei, Asante and Forkuoh (2014) perceived stress is unpleasant

state of emotional and physiological arousal that people experience in situations that they

assessed as dangerous or threatening to their well being. It is a psycho-emotional phenomenon

which arises from a situation that is perceived as threatening the defense mechanism of an

individual (Pozos– Radillo, Preciado,- Serrano, Acesta – Fernandoz, Aquilero – Velasco and

Delgado – Garcia (2014). So, stress would normally occur  when an individual is faced with a

situation that he/she perceives as overwhelming and he cannot successful manage or cope with.

This could often lead to emotional break down and some maladaptive behavioural dispositions.

In the light of this, Thawabieh and Quisy (2012) asserted that students can potentially experience

different kinds of stress that can affect their mental and social wellbeing.

Consequently, various factors have been associated with students’ stress. Sinha, Sharna

and Nepal (2001) asserted that academic overload, academic pressure and unrealistic ambitions

are some of the common sources of stress that create tension, fear and anxiety in students.

Besides, Mani (2010) posited that students reported the aspect of having to sit for examination is

stressful because of the pressure to review all the materials within a given period of time. So

stress could be induced by the thought of failing or passing examination which determines the

direction of the students’ professional life and career. In the study of Talib and Zai-ur-Rehman

(2012) most of the students alleged that course load was their major source of stress which in

turn affected their disposition. This implies that stress has a negative impact on the healthy

disposition of students.

Similarly, the study of Yusoff, Rahim and Yaacob (2010) revealed that the five top

stressors of Malaysian medical students include; large work load, lack of time, heavy workload,

difficulty in understanding course content and inability to answer questions. In the same vein,

Burge (2009) identified financial constraint, interpersonal relationship and family pressure as
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some of the major sources of stress for students. While Britz and Papps (2010) identified social

pressure, time management as major sources of stress to the students.

Misra and Mckean (2000), Rayle and Chung (2008) and Bang (2009) posited that male

and female students respond differently to stress factors. Consequently, Thawalieh and Qaisy

(2012) asserted that female students have more stress than male students. This could be

attributed to the female students’ cognitive appraisal of stress factors. Hence Misra and Mckean

(2000) postulated that female students have more negative appraisal of stressful events and the

emotional challenges at the wake of the stressful events. However, Khan, Gulzar and Yahya

(2013) discovered that male students reported higher stress level, worse psychological wellbeing

and having less inclination towards using positive coping approaches.

The emotional well being of students is very important. Alleyne, Alleyne and Greenidge

(2010) noted that perceived stress among students correlates with their level of anxiety and

depression. Similarly, Leung, Yerning and Wong (2010) associated stress with psychological

(emotional) and somatic impairment in students. Stress in students could make them vulnerable

to depression, hopelessness, high blood pressure and cardiovascular disease (Yusuf, Rahim and

Yaacob, 2010; Leung, Yeung and Wong, 2000). Students’ personal issues could interfere with

their disposition hence Davonport and Lane (2006) asserted that students’ interpersonal problems

were found to correlate with other stress factors. The students’ inability to integrate into the

social and learning situation of the school could cause psychological distress to the students.

Statement of the Problem

The emotional wellbeing of students is central to researchers especially in behavioural

sciences. It has been predicted that stress imposes serious consequences on the emotional

disposition of students. Some observations of students’ action like unwarranted riot and

demonstrations especially at the approach of examinations on campus are attributed to the impact

of stress on the students. Normally students would not want to risk their life just because of the

administration’s decision on student’s payment of tuition fees as a necessary condition for

writing examinations. The case of students’ unrest often experienced on campus as the

examinations are about to commence is an expression of unresolved emotional issues which

could have their root causes in students’ different stress factors. It appears that little or no

attention has been given in this direction as students in Nigerian tertiary institutions have no
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direct impact in the operations of the institutions. Hence, there is a need for the study of this

nature. In the light of such thought, Finlayson (2003) postulated that unless the University puts

appropriate measure that takes care of the wellbeing of the students, the students’ wellbeing may

compromise the quality of education they are supposed to get. The background of the study

revealed lots of work on stress but none actually attempted to write on stress factors and

emotional disposition of undergraduate students. Therefore, this study intends to bridge the gap

by determining the influence of Stress Factors and Emotional Disposition of Undergraduate

Students: A Case Study of Faculty of Education Students, University of Benin, Edo State,

Nigeria

Null Hypotheses

The following null hypotheses were formulated and tested at .05 level of significance.

1. There is no significant influence in the mean responses of male and female undergraduate

students on stress factors (family, financial, emotional and academic) based on their

emotional disposition in the Faculty of Education, University of Benin.

2. There is no significant influence in the mean responses of undergraduate students on

stress factor (family) based on their emotional disposition by years of study in the Faculty

of Education, University of Benin

3. There is no significant influence in the mean responses of undergraduate students on

stress factor (emotional) based on their emotional disposition by years of study in the

Faculty of Education, University of Benin

4. There is no significant influence in the mean responses of undergraduate students on

stress factor (financial) based on their emotional disposition by years of study in the

Faculty of Education, University of Benin.

5. There is no significant influence in the mean responses of undergraduate students on

stress factor (academic) based on their emotional disposition by years of study in the

Faculty of Education, University of Benin

Methodology

The study adopted a survey research designs. The total population for the study was 4000

students, comprises of 1450 males and 2550, females.  Stratified Sampling Technique was used.
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Eight Departments in the Faculty of Education were identified, classified into males and female

students together with their years of studies. Ten (10%) percent of the population which is four

hundred (400) formed the sample size of the study. Using 12.5 % the sample size of fifty (50)

students were randomly selected from each of the departments to constitute the sample of 400 for

the study.  Two hundred and fifty five (255) respondents were female and 145 respondents were

male. Face validation of the instrument was done by three experts in the Department of

Educational Evaluation and Counselling Psychology, Faculty of Education, University of Benin.

The views and comments of the experts were used to modify the final copy of the questionnaire.

To ensure the internal consistency of the instrument, the instrument was administered on

30 students who were not part of the study but possessed the same qualities of those used for the

study. Using Cronbach Alpha statistics, the reliability co-efficient of .86 was obtained. The

instrument used was Stress Inventory which was earlier designed and used by Khan, Gulzur and

Yahya (2013), was adapted by the researcher as Student Stress Inventory (SSI) for the study. The

instrument was divided into two sections. Section A covered the demographic information, while

section B contained forty (40) structured items on students’ common stress factors. It was on a

four point rating scale which varied from Strongly Agree (4 points), Agree (3 points), Disagree

(2 points) and Strongly Disagree (1point) for all positively worded items and reverse for all

negatively worded items. With the help of four research assistants the instrument was

administered to the study sample in a classroom situation, the completed copies of the

questionnaire were collected the same day. Two hundred and forty four (244) copies of the

questionnaires representing 61% were analyzed as there were irregularities in the others

respondents’ questionnaires. The data were analysed using t-test for hypothesis one and One

Way Analysis of variance (ANOVA) for hypotheses 2 to 5. Multiple comparisons (post hoc)

were used for hypotheses 4 and 5 to establish where the differences lie.  All the null hypotheses

were tested at .05 level of significance.

Results

The results of the study are presented in the Tables below.

Null Hypothesis 1: There is no significant influence in the mean responses of male and female

undergraduate students on stress factors (family, financial, emotional and academic) based on

their emotional disposition in the Faculty of Education, University of Benin.
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Table 1: summary of t-test on gender differences in response influence of stress factors
(family, emotional, financial and academics) of undergraduate students

Stress factor Gender n Mean SD df t Sig (2
tailed)

Family Male
Female

92
152

2.80
2.75

.096
0.79 242 .768

.443

Emotional Male
Female

92
152

3.31
2.94

0.84
0.90 242 1.37

.172

Financial Male
Female

92
152

2.60
2.72

0.89
0.87 242 2.22

.027

Academic Male
Female

92
152

2.84
2.71

0.82
0.79 243 .256

.798

The data in Table 1 showed family stress factor had a t-value of .768 and P-value of .443,

with df 242. The P-value was higher than the 0.05 alpha level; hence the null hypothesis was

retained. This implies that the influence of family stress factor did not significantly differ in male

and female undergraduate students’ emotional disposition. On the influence of Emotional stress

the Table also showed a t-value of 1.37 and a P-value of .172 with df 242. The P-value was

higher than the 0.05 alpha level, hence the null hypothesis was retained.  This implies that

influence of emotional stress factors did not significantly differ in  male and female

undergraduate students’ emotional disposition. The result on financial stress in the Table equally

showed a t-value of 2.22 and a P-value of .027 with df 242. The P-value was less than the

0.05alpha level, hence the null hypothesis was rejected, this implies that a significant influence

existed between male and female undergraduate students in financial stress and that the financial

stress is most experienced by male students.  On academic stress the Table showed a t-value of

.256 and a P-value of .798, with df 242. The P value was higher than 0.05 alpha level, hence null

hypothesis was retained. This implies that academic stress factor did not significantly differ in

male and female undergraduate students’ emotional disposition. Although the mean of male
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students were higher than the mean of female students in other stress factors of family,

emotional and academic, hence in testing the hypotheses, they were however not found to have

significant influence.

Null Hypothesis 2: There is no significant influence in the mean responses of undergraduate

students on stress factor (family) based on their emotional disposition by years of study in the

Faculty of Education, University of Benin

Table 2: ANOVA summary of the differences in the students’ response on influence of family
stress on the emotional disposition of students by years of study.

Family stress Sum of squares df Mean
square

Fcal Sig. of F

B/W Groups
Within Groups
Total

39.884
2636.428
2676.311

3
241
244

13.29
10.98 1.21 .307

The Result in Table 2 showed the F-value of 1.21, df of 3, 241, P-value of .307, hence

P> 0.05. It showed no significant influence on students’ response to family stress by their years

of study. So the null hypothesis was retained and the alternate was rejected.

Null Hypothesis 3: There is no significant influence in the mean responses of undergraduate

students on stress factor (emotional) based on their emotional disposition by years of study in the

Faculty of Education, University of Benin

Table 3: ANOVA summary of the differences in the students’ response on influence of
emotional stress on the emotional disposition by students’ years of study

Family stress Sum of squares df Mean
square

F Sig

B/W Groups
Within Groups
Total

16.054
3779.138
3795.193

3
241
244

5.35
15.74 .340 .797

The data in table 3 showed the F value of .340, df of 3, 241, P>0.05. It revealed that

students did not differ in their response on influence of emotional stress by their years of study.

Therefore, the null hypothesis stated above was retained, while the alternate was rejected.
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Hypothesis 4: There is no significant influence in the mean responses of undergraduate students

on stress factor (financial) based on their emotional disposition by years of study in the Faculty

of Education, University of Benin

Table 4: ANOVA summary of the influence in the students’ response on influence of financial
stress on emotional disposition by years of study.

Family stress Sum of squares df Mean
square

F Sig

B/W Groups
Within Groups
Total

84.061
1947.168
2031.230

3
241
244

28.02
8.11 3.45 .017

Results in Table 4 showed the F value of 3.45, df of 3, 241, P<0.05. It showed that

students differ significantly in their response on influence of financial stress on their emotional

disposition by years of study. Therefore, the null hypothesis 3 was rejected and the alternative

upheld. It was concluded that students differ significantly in their response on influence of

financial stress by their years of study.

Table 4b: Multiple comparisons (post hoc) Table of the differences in financial stress factor
on the emotional disposition of students by years of study

(i)Year (j) Year Mean diff (i- j) Stand. Error Sig

100 level 200 level .56 .46 .227
300 level .90 .56 .109
400 level 1.87 .59 .002*

200 level 100 level -.56 .46 .227
300 level .34 .50 .500
400 level 1.31 .54 .017*

300 level 100 level -.90 .56 .109
200 level -.34 .50 .500
400 level .96 .63 .126

400 level 100 level -1.87 .59 .002*
200 level -1.31 .54 .017*
300 level -.96 .63 .126

The result in Table 4b revealed the detailed analysis of where the differences in students’

response on influence to financial stress by years of study lie. The significance influence was

found to exit between 100 and 400 level students, between 200 and400 level students and
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between 400 with 100 and 200 level students respectively. This implies that influence of

financial stress exist between first, second and final year students. It means that undergraduate

students in 100, 200 and 400 levels experienced financial stress that influences their emotional

disposition than the undergraduate students in 300 levels.

Null Hypothesis 5: There is no significant difference in the mean responses of undergraduate

students on stress factor (academic) based on their emotional disposition by years of study in the

Faculty of Education, University of Benin

Table 5: ANOVA summary of the differences in the students’ response to academic stress on
the emotional disposition by their years of study

Family stress Sum of squares df Mean
square

F Sig

B/W Groups
Within Groups
Total

494.297
8903.471
9397.750

3
241
244

164.76
37.09 4.44 .005

The data in Table 5 showed the F-value of 4.44, df of 3, 241 P < 0.05. This shows that

students differ significantly in their responses on influence of academic stress on their emotional

disposition by years of study. Therefore, the null hypothesis 5 was rejected and the alternative

upheld.

Table 5b: Multiple comparisons (post hoc) Table of the differences in academic stress factors
on the emotional disposition of students by levels of study.

(i)Year (j) Year Mean diff (i- j) Stand. Error Sig

100 level 200 level 3.28 .99 .001
300 level 1.79 1.2 .138
400 level 3.68 1.28 .004*

200 level 100 level -3.28 .99 .001*
300 level -1.49 1.08 .172
400 level .40 1.17 .729

300 level 100 level -1.79 1.21 .138
200 level 1.49 1.08 .172
400 level 1.89 1.35 .162

400 level 100 level -3.68 1.27 .004*
200 level -.40 1.16 .729
300 level -1.89 1.35 .162

The data in Table 5b showed the detailed analysis of where the differences in students’

response on influence to academic stress lie. It revealed that significant differences exist between
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100 level and 400 level students and between100 level and 200 level students. This implies that

influence of academic stress exist between first, second and final year students. It means that

undergraduate students in 100, 200 and 400 years of study experience academic stress that

influences their emotional disposition. This however, was not found among the undergraduate

students in 300 level of study.

Discussion of findings

The finding of this study on Table 1 revealed that differences exist in male and female

students’ response to financial stress factors. From the mean value, it specifically showed that

financial stress influences male students more than the female students. This finding runs

contrary to the large volume of research findings of Rayle and Chung (2008), Bang (2009),

Thawalieb and Qaisy (2012) that female students experience more stress than the male students.

However, the finding of this study corroborated the assertion of Khan, Gulzar and Yahya (2013)

that male students experience higher level of stress and worse psychological wellbeing. This

could be attributed to the attitudinal disposition of male folk towards issues. Among the

respondents of this study, it appears that female students enjoyed the support of parents,

members of the extended family and friends than the male students. It is not surprising that a

good number of male undergraduate students engaged in some peasant family and other meagre

jobs to enable them raise money to complete their university training. This approach to life is

certainly stressful and could account for why they are more stressed than their female

counterparts.

The finding of the study on Table 2 revealed that significant influence was not found

in the students’ response to family stress by their years of study. This finding goes contrary to

the finding of Burge (2009) that family stress remains one of the issues that determine the

emotional disposition of students. This finding could be attributed to some intervening practices

inherent among our people (Edo people) where parents actually treat their children (including

undergraduates) as dependants and provide their needs until they graduate from the University.

Thus, no family member would assign any family responsibility to anyone who has not finished

his University education. Therefore, the respondents of this study could have benefited from

such practice hence this finding of the study.
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Similarly, Table 3 revealed that students did not significantly differ in their response to

emotional stress by their years of study. This was a deviation from the assertion of Leung,

Yerning and Wong (2010) that emotional stress was one of the stress factors of students. This

finding could be ascribed to the different students’ appraisal of stressful events. It could either be

that a good number of the students have some socio emotional support intervention programmes

that have reduce the negative emotional influence of stress on them, hence this finding.

The study revealed also on Table 4 that students significantly differ in their experience of

financial stress by years of study on their emotional disposition. This finding corroborated the

assertion of Burge (2009) that financial constraint is one of the major sources of students’ stress.

The study further revealed that students of the different years of study differ significantly in their

response on influence to financial stress. So, influence of financial stress was found significant

among first year (100 level), second year (200), and final year (400) level students. It was not

found to be significant among the 300 level students. This could be attributed to the different

financial commitments outside the immediate academic environment in addition to the desire to

obtain the required academic materials which could be financially demanding on the students,

especially those whose parents do not have the sufficient money to meet these financial

demands. It could equally be attributed to the financial pressure the first year students are

exposed to in their attempt to pay the different academic association levies, accommodation and

purchase of some relevant text books for their academic task. Being their first experience in the

University, they are likely to be worried when they are unable to attend to such financial demand

as prompt as possible. Similarly, the second year (200) students could still have a similar

disposition towards the University learning environment especially for those who find it difficult

to settle down on time. That the 300 level students were not having any financial stress could be

attributed to the fact that they have fully adjusted to the University learning environment and

have made adequate financial provision to meet their financial responsibilities with little or no

pressure. However, the final year (400 level) students expressed significant influence on

financial stress, this could be attributed to the financial demands of the students at this level of

their study. Beside the normal financial demand of the different academic association levies, the

students at the final year would need money to carry out their academic research work.  This

could increase their level of financial stress especially those whose parents do not have the
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sufficient financial means to meet their children financial responsibilities and those on self

sponsorship without any scholarship.

Similarly, the result on Table 1 revealed that undergraduate students respond differently

to academic stress by the different levels or years of study. The study showed that the first year

(100 level), second year (200 level) and Final (400 level) students experienced academic stress.

This finding confirmed the assertions of Sinha, Sharna and Nepal (2001), Mani (2010), Yusoff,

Rahim and Yaacob (2010) and Talib and Zai-ur-Rehman (2012) that academic stress factors as

expressed in academic overload, academic pressure, pressure to review all academic materials

and fear of sitting for examinations are common sources of stress that create tension in

undergraduate students. This could be true of education students who receive lectures in other

Servicing Departments outsides their domicile Departments. This implies that the students have

academic workload from the subject areas in their department and the courses from the other

departments as well. For instance Technical/Vocational Education (VTE) students may have to

take some courses in Faculty of Engineering (Electrical, Mechanical and Structural) in the

related areas of their study. This could be cumbersome academically for the students. In the same

vein, the academic pressure could create the fear of failure which could contribute to the

academic related stress that the students have expressed. This finding supported the earlier

assertions of Chen, Wong, Ran and Gilson (2009), Kumaraswanny (2013) that fear of failure

could lead to feeling of inadequacy in students. This could explain why a good proportion of the

students expressed academic stress as their major sources of stress. When students are

academically stressed they can be emotionally disturbed. Hence the unprecedented emotional

and mental breakdown some students often experienced on campus which appear to be more

common when examinations are very close. It could equally account for why some students

advanced reasons to initiate and cause uproar on campus to distort the commencement of

examinations. The emotionally unstable students that are maladaptive would likely take

advantage of any crises pro-situation on campus.

The findings on Table 5 equally revealed that the first year students experience academic

stress. This supported the findings of Mani (2010) and Talib and Zai-ur-Rehman (2012) that first

year students experienced high level of academic stress. This could be attributed to the fact that

they are new in the academic environment. They have not fully integrated into the system. They

are anxious and worry over little things they should ordinarily not. The academic stress of the
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200 level students could arise from the fact that they are trying to fully integrate into the

University and academic world. Some may have not overcome the fear of the first year

especially for those who have poor academic performance arising from the results of their first

year examination. The academic stress of the 400 level students could be attributed to their desire

to make a good grade point for a good academic result as it is obvious to them. Hence a good

number of them could entertain academic stress if their academic results in the previous

examinations could lead them to a poor academic grade.

Conclusion

Sequel to the findings of this study, it is evident that students generally experience

family/academic related stress factors. It is equally obvious that male undergraduate students

experienced stress more than their female counterparts. Thus, stress academic/school related

factors appear to influence the disposition and emotional wellbeing of students. Therefore,

school counsellors should endeavour to address these students’ stress related factors in order to

curb, eliminate, or reduce to the barest minimum the negative impact on the emotional wellbeing

of the students.

Implications for Counselling

The findings of the study have implications for counselling purposes. The differences that

existed in the gender response to financial stress imply that the male students are studying under

intense financial pressure. This could make the male students to be prone to various unhealthy

activities that could help them to address their financial problem. This could account for why

some of them accept to be used as political thugs during elections to make some quick money. It

could implies why some get involved in some unethical activities like armed robbery, kidnapping

and even oil pipe line vandalism in an attempt to get quick money to address their immediate and

pressing needs including academics. This could advance for reasons male students are more

involved in students’ crises related issues on campus than the female. This calls for intervention

approach by Guidance and Counsellors to address the male students in this regard.

The findings equally revealed that students differ in their response to academic stress

factor by their years of study. The study specifically discovered disparity in 100, 200 and 400

levels students. This presupposes the existence of fundamental academic issues that engulf the
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students at all levels except the 300 level students. For the 100 level students, it implies the

existence of a group and individual counselling to assist them to adjust to the new learning

environment as a good number of them may be home nostalgic. Such could enhance their

disposition to the new learning environment for a proper and healthy disposition.

Recommendations

1. Based on the findings of this study the University counselling center should organize

seminars and workshops on mechanism for coping of stress to undergraduate students at

all levels to address financial and academic stress factors that impact on their emotional

disposition.

2. Academic advisers should pay special attention to male students and students in 100, 200

and 400 levels in order to offset these stress factors noticed.

3. Student work study could be established in the University which will offer the indigent

students the opportunity to do some meager works while in school that will fetch them

some money.

4. Counselling intervention programmes should be initiated by each of the department

within the faculty periodically to assist the students to successfully address the stress

factors of this study.
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