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Abstract

The study determined the effectiveness of skills’ acquisition and quality of the training facilities
in increasing self-employment among Lagos State sponsored apprentices. It also determined the
relationship between quality of the training instruction and apprentices’ employability. These
were with a view to improving the career and problem-solving skills of the apprentices. The
study adopted a descriptive survey design. The sample comprised 408 graduate apprentices
selected by purposive sampling from three skills training centres in Lagos metropolis. The
instrument was a questionnaire which measured respondents’ ratings of job-relevant skills and
elicited suggestions for improving career skills among youths. Data were analyzed using
Pearson product moment correlation statistical method at 0.05 level of significance. The results
showed that there existed a significant relationship between adequate instruction, effective skills’
acquisition, quality of the training, and employability. It was concluded that a practical course
involving either hands-on- learning in the classroom or training on- the - job is imperative as a
way for people to learn and continuously update their skills. This needs to become the norm, in
the interests of graduates, employers and skills’ acquisition training centres themselves.

Key words: Entrepreneurship, self-employment, hands-on- learning, skills’ acquisition,
employability

Introduction

Youth employment is at the centre of the government policy agenda around the world.

The 2013 World Development Report emphasizes that employment not only matters for

individuals’ welfare, but also for social cohesion (World Bank, 2012).  Throughout the length

and breadth of Nigeria, youth unemployment rates are particularly high among University

graduates, and Nigerian policymakers often look for innovative and effective policies to facilitate
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the transition of youth from education to work. In economies characterized by constrained labour

demand from the private sector and high rates of youth unemployment, entrepreneurship-support

interventions targeting students are promising policy options. Entrepreneurship training has the

potential to enable graduates to gain skills and create their own jobs, as well as possibly also

better align their skills with private employers’ needs.

According to Banerjee and Duflo (2008), entrepreneurship is a key building block of

productivity and a large share of the labour force in most developing countries is self-employed.

Also, evaluations of entrepreneurship-support interventions such as business training and grants

have shown that they can be effective in fostering self-employment and earnings. However, most

of the evidence to date has focused on either existing business or on individuals that are low

skilled (McKenzie and Woodruff, 2012).

Klinger and Schündeln (2011) studied the effect of entrepreneurship training provided by

an Non Governmental Organization (NGO) on firm outcomes in Central America. Using a

discontinuity design, they find that receiving business training significantly increased the

probability that training participants would start a business or expand an existing business. The

programme seemed to be more effective among women when they also won a monetary prize.

A set of studies looks at the effectiveness of business training targeted to micro finance

clients. Karlan and Valdivia (2011) studied the impact of training provided by FINCA in Peru, a

programme targeted at improving business practices. Results show that the programme was not

associated with significant increases in sales, profits, or employment.

Drexler et al., (2010) compared two training programmes on mostly female micro finance clients

in the Dominican Republic. They showed that a small training programme may have improved

business practices and sales in bad weeks, but did not have a significant impact on average sales.

Similarly, Bruhn and Zia (2011) randomized the business training provided by a local

NGO - the Entrepreneurship Development Centre (EDC) - for its microfinance clients in Bosnia-

Herzegovina. They reported some improvements in business practices, but no increases in

business profits or in business survival rates. Groh et al., (2012) discovered that a soft skills

training course improved female graduates’ mental health and positive thinking. Blattman et al.,

(2011) showed that in Northern Uganda, the NUSAF Youth Opportunities Programme that

provides cash grants for investments in seed capital or vocational training had some limited

effects on dimensions of social cohesion. Likewise, Blattman and Annan (2011) reported that
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reintegration and agricultural livelihoods programme for high-risk Liberian youth have positive

impacts on social inclusion, through improvements in social engagement, citizenship and

stability.

In a related study, Mohammed (2013) identified skills acquisition as formidable

instrument that could help turn the tide against massive unemployment trend in Nigeria. For

instance, in Lagos State, fifty skills acquisition training centres registered with the Ministry of

Youth, Sports and Social Development but only eleven of these skills acquisition training centres

are functioning and therefore given recognition as the state sponsored-apprenticeship skills

acquisition training centres thereby receiving entrepreneurship-support interventions from the

state government. Each registered and functioning skills acquisition training centres has capacity

to train 200 trainees per training cycle in the areas such as auto-tronics, computer operations and

engineering, welding and fabrication, domestic plumbing, electrical installation, rewinding of

motors, refrigerator and air-conditioning, instrumentation, GSM handsets repairs and fashion

designing. According to Mohammed (2013), the skills set was deliberately chosen in order to

effectively equip the young graduates with skills of the 21st century so that the desire of the

federal government to position the country among the 20 strongest economies by the year 2020

is not only a legitimate aspiration but an achievable one. This goal could only be met when the

country had in place a vibrant and properly skilled workforce that was equipped to service a 21st

century economy under a globalised world.

Wogu (2013) asserted that the cost of youth unemployment is very high and indeed

unbearable. Therefore, government’s response to this high social cost is through the systemic and

celebrate establishment of skills acquisition centres across the nation. This initiative is informed

by the strong conviction of the federal government that skills acquisition is critical and effective

tool for mass job creation which will in turn lead to wealth creation, poverty reduction and

reduction in violent crimes.

Some Organisation for Economic Co-operation and Development (OECD) countries

which includes Nigeria are providing entrepreneurship education to university students

(Oosterbeek et al., 2008). Yet despite the potential of entrepreneurship training, evidence on how

such programmes shape students’ skills and facilitate entry into self-employment remains thin.

Nigeria has long experienced high unemployment, particularly among new university graduates.
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For instance, 46 percent of graduates of the 2008 class were still unemployed eighteen months

after graduation (MFPE and World Bank, 2009).

Recent data show that graduates’ unemployment has been rising. Based on the Nigerian

National Bureau of Statistics Survey (2009), unemployment among youth holding a university

degree increased from 34 percent in 2005 to 56 percent in 2011. In this context, Nigeria has

attempted various reforms aiming to promote employability or self-employment among

university graduates.  For instance, Danabia (2013) explained that the broad structure of the

Nigerian labour market is that 10 per cent have salaried jobs, 38 per cent are engaged in family

agriculture and 52 per cent are employed in the informal sector. With the labour force growing at

the rate of 1.3 million per annum, the only realistic option for many young Nigerians is self-

employment. Many graduates lack self-confidence, motivation and practical skills to develop

self-employment opportunities or start business of their own. Against this background however,

it is anticipated that this paper will contribute to supporting and informing future higher

education curriculum developments in enterprise and entrepreneurship.

Ibrahim and Olatunde (2015) reported that although 68 per cent of the employers they

surveyed were satisfied with the occupational and technical knowledge and skills (that is, the

knowledge and skills related specifically to their degree subject) of their organisation’s graduate

employees, only 55 per cent were satisfied with their generic employment-related skills. Only a

quarter of their members thought that young people (both graduates and non-graduates) were

well prepared for employment, while 40 per cent thought that they were unprepared.

'Employability skills' were seen to be particularly short supply in areas such as team-working and

IT (Ibrahim and Olatunde, 2015). They concluded that universities and business need to maintain

and increase their activity in developing employability skills in all undergraduate students.

In similar vein, creating jobs and increasing productivity are at the top of the social and

economic agendas of governments around the world. Skills development is an essential

component of these agendas. Too many workers are simply unprepared to meet the needs of

current and future jobs, which will involve a growing content of non-routine analytical and/or

interactive tasks (Ibrahim, 2016). At the same time, the systems to provide training are often

plagued by weak governance and poor incentives that make them unreliable or ineffective. Thus

even workers with higher levels of education might not have the skills necessary to succeed in

the labour market. In India, for instance, 50 percent of university graduates obtain a diploma in
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arts, far exceeding employer demands. In Tunisia, more than 50 percent of university graduates

are in jobs that do not use the skills they acquired in university. Furthermore, in Cambodia,

employers in the construction, garment, and hospitality sectors identify soft employee skills,

especially among out-of-school youth.

McKenzie (2012) survey of more than 4, 500 young people, 2, 700 employers and  900

education providers across America, Brazil, Britain, Germany, India, Mexico, Morocco, Saudi

Arabia and Turkey, some 40% of employers reported that they struggle to fill entry-level jobs

because the candidates have inadequate skills. Almost 45% of young people said that their

current jobs were not related to their studies, and of these more than half view the jobs as interim

and are looking to leave. Without a remedy for this mismatch of demand and supply, we forecast

that by 2020 there will be a global shortfall of 85m high-and middle-skilled workers for the

labour market.

In his survey, Coggan (2012) reported that 70% of employers blamed inadequate training

for the shortfall in skilled workers, yet 70% of education providers believe they suitably prepare

graduates for the jobs market. Similarly, employers complain that less half of the young whom

they hire have adequate problem-solving skills, yet nearly two-thirds of the young believe that

they do have such skills. The situation is such that nearly 60% of young people around the world

say they would improve the likelihood of securing an attractive job; and 70% of employers say

they would pay more for the right talent, if only they could find it. Hence the need to investigate

how the entrepreneurship training programmes affected individual’s behavioural skills and their

attitudes towards the future.

According to Ibrahim and Olatunde (2015), the role of entrepreneurship in economic

growth and development cannot be over emphasised especially with regards to job creation and

poverty reduction. Over the years, there have been many entrepreneurship programmes delivered

to tackle the problem of unemployment by supporting Micro, Small and Medium Enterprises

(MSME) in Nigeria. The programmes initiated by Directorate of Employment (NDE), Small and

Medium Enterprises Development Agency of Nigeria (SMEDAN), and National Poverty

Eradication Programme (NAPEP) have helped in creating jobs. However, unemployment persists

in the country. The rate of unemployment compared with the number of SMEs in the country

shows that the SMEs are yet to grow and to create enough jobs in spite of their potentials to do
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this. Against this background however, it is anticipated that this research will contribute to

supporting and informing future curriculum developments in enterprise and entrepreneurship.

Based on this premise, this study was conducted to investigate the process of skills’ acquisition

and quality of the training facilities in increasing self-employment among Lagos State sponsored

apprentices. Specifically, it was conducted to determine the effectiveness of the training

instructions in enhancing employability among apprentices; and skills’ acquisition adopted by

the training centres in improving apprentices’ employability.  To achieve the objectives of the

study, the following research hypotheses were postulated:

1. There is no significant relationship between the quality of the training facilities and

apprentices’ employability.

2. There is no significant relationship between the adequacy of the training instructions and

employability of apprentices.

3. There is no significant relationship between the effectiveness of skills’ acquisition

adopted by the training centres and apprentices’ employability.

Methodology

The study adopted the descriptive survey design. The population for the study consisted

of all university graduate apprentices who are currently undergoing training in all eleven

recognised Lagos state sponsored-apprenticeship skills acquisition training centres in Lagos

metropolis, out of which 408 graduate apprentices were selected by purposive sampling from

three skills’ acquisition training centres to serve as the study sample. The selected three skills’

acquisition training centres were National Power Training Institute of Nigeria, Ijora-Olopa,

Lagos, Nigerian Institute of Training & Development, Ojota, Lagos, and Resource Plus Limited

Training Facility, Lekki Phase One, Lagos, from which 155, 125 and 128 participants were

selected respectively.

A self-developed questionnaire titled “Graduate Apprenticeship Skills Acquisition

Training” was used to collect data for the study. It consists of four sections. Section A seeks

demographic information such as name of training centres, sex, age, highest educational

qualification, location and name of sponsor. Section B has items that measure the quality of

training facility. Section C has items that elicit information on adequacy of instruction. Section D
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measures the effectiveness of skills acquired by individual apprentices. Most of the items in the

questionnaire were developed using the Training Manuals used for instructing the apprentices

and were validated by the researchers who administered the instrument to  40 respondents, who

were not participants in the study but apprentices in a sister skills acquisition training centre in

the Lagos metropolis. Their responses were analyzed to determine Cronbach’s Alpha and

Spearman Brown Split-Half internal consistency reliabilities. The Cronbach’s Alpha coefficient

obtained was 0.81, indicating a high internal consistency. Also, Spearman Brown Split-Half

reliability coefficient was 0.76. These co-efficient values were acceptable as appropriately high

for study of human behaviour due to its complexity. Consequently, the instrument was accepted

as being stable over time hence its usage in this study. The questionnaire was administered on

the respondents by the researchers with the assistance of the Training Co-ordinators and

Managers in the respective Centres and all the copies distributed were collected. By this method,

408 questionnaires administered were returned correctly filled and used for analysis. The data

obtained for this study to test the hypotheses were analysed with the use of Pearson product

moment correlation statistical method. All hypotheses were tested at 0.05 level of significance.

Results

Hypothesis 1: There is no significant relationship between the quality of the training facilities
and apprentices’ employability.

Table 1: Relationship between the quality of the training facilities and apprentices’
employability
Variables N Mean

Scores
SD MD Df r-cal r-critical

Quality of training facility

Apprentices’ employability

408

408

24.30

23.70

6.39

5.52
0.60 406 0.62* 0.098
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*Significant, p<0.05

Table 1 shows that the calculated r-value of 0.62 is significant since it is greater than the

critical r-value of 0.098 given 406 degree of freedom at 0.05 level of significance. Consequently,

the research hypothesis was retained, which implies that there is a significant relationship

between the quality of the training facilities and apprentices’ employability.

Hypothesis 2: There is no significant relationship between the adequacy of the training
instructions and employability of apprentices.

Table 2: Relationship between the adequacy of the training instructions and employability
of apprentices
Variables N Mean

Scores
SD MD Df r-cal r-critical

Adequacy of training
instructions

Apprentices’ employability

408

408

25.27

23.70

5.46

5.52

1.57 406 0.58* 0.098

*Significant, p<0.05

Table 2 reveals that the calculated r-value of 0.58 is significant since it is greater than the

critical r-value of 0.098 given 406 degree of freedom at 0.05 level of significance. Consequently,

the research hypothesis was upheld, which implies that there is a significant relationship between

the adequacy of the training instructions and employability of apprentices.

Hypothesis 3: There is no significant relationship between the effectiveness of skills’ acquisition
adopted by the training centres and apprentices’ employability.
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Table 3: Relationship between the effectiveness of skills’ acquisition adopted by the
training centres and apprentices’ employability
Variables N Mean

Scores
SD MD Df r-cal r-critical

Skills’ acquisition
effectiveness

Apprentices’ employability

408

408

24.63

23.70

4.27

5.52

0.93 406 0.34* 0.098

* Significant, p<0.05

Table 3 indicates that the calculated r-value of 0.34 is significant since it is greater than

the critical r-value of 0.098 given 406 degree of freedom at 0.05 level of significance.

Consequently, the research hypothesis was upheld, which implies that there is a significant

relationship between the effectiveness of skills’ acquisition adopted by the training centres and

apprentices’ employability.

Discussion

From the results of this study, there is sufficient evidence to show that there is a

meaningful interaction between the quality of the training facilities, adequacy of the training

instructions, effectiveness of skills’ acquisition adopted by the training centres and apprentices’

employability.  This shows that success in the labour market does not only depend on the

acquisition of technical skills but also is an important determinant of employment dynamics and

earnings later in life. A pattern that seems to emerge is that as economies develop and diversify

the demand for higher-level cognitive skills increases relative to the demands for manual job-

specific skills. The importance of behavioural or non-cognitive skills should not be

underestimated. These findings corroborate Ibrahim & Olatunde (2015) confirmation that in

many economies, employers are searching for workers who possess behavioural skills such as

teamwork, diligence, creativity, and entrepreneurship. Skill-building systems will also need the

capacity to improve behavioural attributes. Among the myriad factors contributing to this market

failure, one stands out namely a profound disconnection between the perceptions variously held

by employers, education-providers and the young themselves.
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The present researchers are of the view that one of the biggest problems facing Nigeria as

a country in 2016 is the prolonged and seemingly intractable crisis of youth unemployment. Put

simply, too many young people lack employable skills in a world that has too few skilled

workers. If young people who have played by society’s rules, working hard, for example, to

graduate from school and university, find fewer and fewer opportunities to secure decent jobs

and the sense of respect that comes with them, society will have to be prepared for outbreaks of

anger or even violence. The evidence is already there in the riots that have recently scarred

America, Britain, Chile, Egypt, Italy and Spain, to name but a few. The result is that even though

the economy is said to have recorded a low growth rate, it has created few or no jobs, leading to

an all-time high unemployment records. Whereas official figures put unemployment rate at 24

per cent, there are indicators to believe that the actual estimate could be as high as 60 per cent or

higher. Nearly all of our employable youths remain unemployed, constituting a veritable army of

the hungry, disillusioned and angry with great potential for undermining the peace and security

of the nation (Ibrahim, 2016).

The findings of this study are in line with Gollin (2002) and Banerjee & Duflo (2008)

who in their separate discoveries reported that receiving business training significantly increased

the probability that training participants would start a business or expand an existing business.

More education boosts productivity. But education needs, not only to expand, but also to be

relevant, of sufficient quality and available to a broad swath of society.

Keeping above findings in mind, the heart of the matter is helping the young learn

relevant skills more effectively, and that requires greater co-operation and communication

between companies, governments, and education-providers. Among several promising

approaches, one favoured by students is the practicum, a special course involving either hands-

on learning in the classroom or training on the job. Sadly, less than a quarter of education-

providers use such methods, yet they should be the 21st century equivalent of the 20th- century

apprenticeship, a way for people to learn and continuously update their skills. If such training is

underpinned by a certification system, employees (and employers) will know that skills are

transferable across companies and industries. This can apply to everyone, from car builders in

China to nurses in Miami. In Australia, the public provider of technical and further education,

ensures that its training is universally recognised by offering “ stackable’’ certification: students
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receive a certificate for each completed skill module. Such remedies are both necessary and

available to solve a talent gap that will be the biggest business challenge of the coming decade. It

makes no sense that in 2016 university graduates will still be taking remedial, part-time jobs

because they have inadequate skills for their chosen career (Ibrahim, 2016).

Conclusion and Recommendations

Based on the findings for this study, it is concluded that there existed a significant

relationship between the qualities of the training facilities; adequacy of the training instructions;

effectiveness of skills’ acquisition adopted by the training centres and apprentices’

employability. Hence, the following recommendations are proffered namely:

(a) The federal government in collaboration with state governments should create a

database for the employment needs of the country as this would avail policymakers the

required data to tackle the high unemployment rate in the country;

(b) Skills’ acquisition training centres should intensify efforts to equip apprentices with skills

and entrepreneurial training so that they would be job creators instead of job seekers;

(c) Tertiary institutions should also adjust their admission quota to suit such human resources

and job needs; and

(e) There is a need to build on, rather than repeat, enterprise education in the school

curriculum. This needs to become the norm, in the interests of graduates, employers and

skills’ acquisition training centres themselves.
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