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Abstract 

Guidance and Counselling services in the school system help to eliminate anti-social 

behaviour/aggressive behaviour on the part of students. These services also embrace the provision of 

educational, vocational and socio-personal counselling. All these help in no small way to put the 

students on a good footing academically and vis-à-vis help to brighten the image of the school and 

good academic attainment and achievement of the primary school pupils. Thus, this paper examined 

Guidance and Counselling services as panacea to Aggressive Behaviour among primary school 

students in Nigeria by focusing on the types, causes and effects of aggressive behaviour on primary 

school students as well as intervention strategy for control of the behaviour among students. Based 

on the discus, it was recommended among others that, Trained Counsellors should be posted to all 

the primary schools so as to help counsel primary school pupils with negative influences; Pupils who 

exhibit aggressive behaviour often need intensive support or intervention, so it is important for 

schools counsellors, administrators, teachers and social service agencies to work together; Parents 

and School counsellors should as a matter of priority endeavour to ensure the promotion of life skills 

to prevent aggressive behaviour among pupils in schools. Where, appropriate co-curricular activities 

in school clubs focusing on violence prevention should be encouraged. 
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Introduction 

Education plays an important role in development of society. It works as a helpful tool to modify the 

behaviour of learners. Education teaches people how to behave according to situations. The aim of 

education is to develop ideal behaviour of citizens which leads to an ideal society as well as country. 

Behaviour is a type of reaction by people which varies from situation to situation. In school, the 

extent to which educational objectives are achieved is determined by pupils learning environment and 

effective control measures employed by Guidance Counsellor and teachers to positively affects 

pupils’ behaviours (Kaur & Niwas, 2016).  Behaviour is profoundly influenced by home environment 

and school environment in early years of life. In these years, some pupils develop many behavioural 

problems from their school such as aggressive behaviours which appears to replete our primary 

schools today. Aluede (2011); Shekarey Ladani and Rostami (2013) stated that violence in schools is 

becoming an issue in the last few years, as news articles about violent deeds within the school setting 

are now on the increase. Unarguably, teaching and learning can only successfully take place in an 

environment that is conducive and devoid of intimidation, harassment, insecurity and fear. In primary 

schools the use of weapons such as; knives, dagger, bottles, axes and clubs for fighting among pupils 

is common especially during inter-class fights and inter-school sports competitions. Many pupils 

sustain injuries during such clashes. Physical fight between one pupil and the other including bullying 

are frequent occurrences in primary schools (Onukwufor, 2013). 

Thus, the existence of this behavioural problems among primary school pupils, necessitate the 

introduction of Guidance and Counselling in Nigeria education system The National Policy on 
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Education (2014 revised edition) contains the following few lines written about Guidance and 

Counselling:  

 

In view of the apparent ignorance of many young people about 

career prospects and in view of personality maladjustment 

among school children, career officers and counsellors will be 

appointed in Post-Primary institutions. Since qualified personnel 

in this category are scarce, Government will continue to make 

provisions for the training of interested teachers in guidance and 

counselling. Guidance and counselling will also feature in 

teacher education programmes (P:43).  

 

It can be deduced from the above that, Guidance and counselling service in primary schools seek to 

address and resolve behavioural problems. Counselling is also concerned with helping individuals to 

work through feelings and inner conflicts so as to improve relationships with others (Ndichu, 2005). 

It is against this background that, this paper examined Guidance and Counselling Services as panacea 

to aggressive behaviour among primary School pupils in Nigeria. At this point, it is imperative to 

clarify the basic terms in the paper. 

Clarification of Terms  

Guidance and counselling are viewed from different perspectives by different people, resulting in 

various definitions. Agbaegbo in Bella (2012), views guidance as a quasi-parental style of steering a 

child towards behaviour on decisions, deemed to be on his own for his own good. Oladele (2000) 

defines guidance as the process of helping individual to understand himself and his world. 

Counselling has also been defined in various perspectives. Agbaegbu in Bella (2012) conceives 

counselling as a problem-solving relationship between two people. That is, counselee who is having 

problem and the counsellor, an expert or a professional. Guidance and counselling is a process and 

never an event, which happens once and for all. To sum up, concepts of guidance and counselling are 

geared towards helping an individual to be useful to him/herself and become happy and successful in 

realization of his ambition. 

Aggressive behavior involves conflict between individuals of equal level (Roland and Idsoe, 2001). 

The manifestation of such emotion is known as aggressive behavior which is usually overt, and varies 

from mild to severe and it can be manifested against oneself or others around. Also, the term 

aggressive behavior is used to refer negative emotions and behaviours respectively. They are 

considered part of antisocial behavior; something morally, ethically or legally unacceptable (Moeller, 

2001). 

Bernstein, Penner, Clarke-Stewart & Roy (2006) defined aggressive behaviour as an act that is 

intended to cause harm to another person. In his own definition, Colman (2013) defined aggressive 

behaviour as a behaviour whose primary or sole purpose or function is to injure physically or 

psychologically. Myers (2005) in his own submission defined aggressive behaviour as physical or 

verbal behaviour intended to hurt someone. Also Brehm, Kassin & Fein (2005) define aggressive 

behaviour as behaviour which is intended to harm another individual. Based on the above definitions, 

aggressive behaviour refers to any act that hurts harms or destroys which must be intended or 

deliberate. This presupposes that injuring someone accidentally or for the person’s wellbeing cannot 

be construed as aggressive behaviour. For example, a nurse who gave a painful injection to a patient 

cannot be considered to be aggressive because there was no intent to harm. On the other hand, a 

pupils who threw stone at another pupils but missed is aggressive because there was intent to harm. 

Words uttered to offend someone amount to aggressive behaviour. It is intended to hurt and kill 

(Onukwufor, 2013). It should be noted that extreme acts of aggression are referred to as violence. It is 

important to look at the causes of aggressive behaviour among primary school pupils. 
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Types of Aggressive Behaviour among Primary School Pupils in Nigeria  

The study of aggressive behavior has increased in recent years and has attracted the interest of many 

fields, particularly regarding its nature and types (DeWall, Anderson, & Bushman, & Ferreira in 

Warburton & Anderson, 2015). Attempts to identify subtypes of aggression are particularly important 

with reference to the small proportion of individuals likely to manifest persistently high levels of it 

over a prolonged segment of the life course (Hodgins in Warburton & Anderson, 2015). Researchers 

and clinicians have found it useful to make a distinction between the following two types of 

aggression: expressive and instrumental. In the former, also variously called reactive, angry, 

emotional, hostile or impulsive aggression, harm to a victim decreases an unpleasant internal feeling 

state in the aggressor, possibly through the reduction of physiological arousal or tension (McGuire, in 

Warburton & Anderson, 2015).  

Aggressive behaviour is one of the components of the conduct disorder that consists of physical or 

verbal behaviour that harm or threaten with harming others (DSM-IV); and it can be self-protective or 

self-destructive (Abdullah, Ortega, Ahmad, & Ghazali, 2015). Thus the most predominant and 

influential classification is hostile aggression and instrumental aggression as mentioned above. 

Hostile aggression also called affective aggression; it is in nature uncontrolled, emotionally charged 

physical or verbal violence that causes physical injury or pain on the victim.  

In contrast, instrumental aggression or predatory aggressive behaviour is controlled and purposeful 

non-physical violence that damage the victim’s relationships with others and/or social (Abdullah, 

Ortega, Ahmad, & Ghazali, 2015). Research on primary school pupils aggressive behaviour have 

reported that while boys tend to engage in physical aggression (hostile aggression) girls are more 

likely to express aggression in a relational sense (instrumental aggression). That is girls tend to use 

their relationships to inflict harm, manipulate peers to harm others' feelings of social acceptance (e.g. 

social exclusion, rumours and slander) (Miller-Ott & Kelly, 2013). 

In another development, Ojedokun, Ogungbamila and Kehinde (2013) review identified types of 

aggression to depend on the intentions of the aggressor and the situation that stimulated the 

aggressive response. For example, Buss in Ojedokun, Ogungbamila & Kehinde (2013) classified 

aggression into three: physical-verbal, active-passive, and direct-indirect aggression. Physical-verbal 

aggression refers to aggression expressed through physical acts like hitting or verbal acts such as 

threats. The active-passive aspect is actively engaging in an act aimed at harming someone (e.g. 

yelling or scolding), with passive aggression referring to causing harm by refusing to do something. 

Direct aggression involves face-to-face confrontation between the aggressor and the target, like 

scolding, threats, screaming at another person or hitting that person etc., whereas indirect aggression 

is defined as any behaviour aimed at inflicting harm on another living being that is delivered 

circuitously through another person or object, even if it is not intended to harm someone (Ojedokun, 

Ogungbamila & Kehinde, 2013). It is a mode of aggression that avoids counterattack.  

 

In the words of Buss in Ojedokun, Ogungbamila  and Kehinde (2013), it may involve both “round 

about” aggression (the hated person is not attacked directly, but by devious means) and “undirected” 

aggression (wherein there is discharge of negative affect against no one in particular). It is responses 

which result in pain to a stimulus person through rejection and exclusion or isolation, including such 

actions as ignoring or denying requests. It also may be either physical or verbal; for example, indirect 

aggression might involve causing harm to someone’s property, or spreading false rumours about 

someone (Ojedokun, Ogungbamila & Kehinde, 2013). 

 

Also. Richardson and Hammock in Ojedokun, Ogungbamila and Kehinde (2013) have also 

considered non-direct aggression that cause harm by disrupting relationships. Relational aggression as 

“harming others through purposeful manipulation and damage of peer relationships”; including 

behaviours such as exclusion and telling the target they won’t be friends anymore. These forms of 
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relationally oriented aggression include both direct and indirect behaviours. For example, telling a 

target they won’t be friends is a direct, verbal approach, and denying a request is similarly direct. This 

form of aggression also involves primarily verbal aggression that causes harm by disrupting 

relationships.  

Aggression has also been view as hostile and instrumental, whereas others such as prefer to classify 

aggression as proactive or reactive. Because proactive and reactive types of aggression have been the 

focus of research and offer both an explanation and description of aggression, they receive emphasis 

here. Reactive aggression is a tendency to express negative behaviour when one is angry, while 

proactive aggression is the tendency to attack someone to meet a goal, achieve some material, or 

social rewards (Ojedokun, Ogungbamila & Kehinde, 2013). All these types of aggressive behaviour 

have primary school pupils, educational outcomes and future behaviours. 

Causes of Aggressive Behaviour among Primary School Pupils in Nigeria  

The causes of aggression are complex, however two distinct categories can be identified: (i) psycho-

individual factors springing from the depth of human individuality (e.g., mental perturbations, 

negative feelings, temperamental dispositions, intelligence level and emotional control) and, (ii) 

external factors generated by the socio-economic and educational background in which an individual 

is brought up (e.g., aggression within the family, severe parental discipline, exposure to the 

aggression of peers, exposure to violence through mass-media, video games or gambling, and 

extended exposure to violence in real life). Pupils’ aggression often times represents a benign 

problem, such problem vanishing with the maturing of the aggressive teenager into adulthood. The 

positive outcome of this process, in which the behaviour problems of the pupils are overcome, 

significantly depends on the support that the aggressive pupils finds within his environment (i.e. 

family, friends, school, and community) (Potirnichea & Enache, 2014). Some of the factors that could 

lead to pupils’ aggressive behaviour include the following; 

i. Parental Bonding: The attachment between the parents and the child is labelled parental 

bonding. This construct is associated with psychosocial and behavioural adjustment problems 

in the adolescent period. The quality of adolescent–parent interactions influence, and may 

determine, the way primary school pupils perceive themselves in relation to others, their 

attitudes, and their behaviours. As Emler in Jiménez and Estévez (2017) suggests, the quality of 

relationships with parents is strongly linked to compliance with norms established by these 

informal authority figures. The author suggests that negative child-parent relationships may 

lead to a sense of disappointment in the child with respect the parental figure and remarks that 

the same effect occurs depending on the quality of pupil-teacher relationships. A negative 

relationship with teachers, who are seen as the formal authority and protective figures at school, 

leads to the pupils’ disappointment with these educational mentors. This perception of a lack of 

adult protection leads some primary school pupils in search of a social reputation based on non-

conformism, rebelliousness and aggression (Estévez, Moreno, Jiménez, & Musitu, 2013; 

Jiménez,  &  Estévez, 2017).These behaviours are mechanisms of self protection in potentially 

confrontational interactions with peers. 

ii. Biological factors: Although biology is implicated in the causation of human aggression, many 

studies on this issue have had either inconclusive or inconsistent results (Pinel in Shireen, 

2015). For instance the inconsistent evidence that testosterone affects the aggressive behaviour 

of humans is, according to Pinel in in Shireen (2015), attributable to two factors. First, 

hormones have less of an effect on primary school pupils’ aggression than they do on 

aggression in other species. Second, the tests of aggression that have been used to study pupils’ 

aggression are markedly different from those that have proven successful in the study of 

aggression in other species such as rats.  Biologically, male pupils are more aggressive 

physically and verbally than female pupils (Nwosu, Okoye & Raphael, 2014). However the 

tendency for boys to act more aggressively than girls is least in toddlers. Females use more 

https://www.semanticscholar.org/author/Teresa-I.-Jim%C3%A9nez/31727838
https://www.semanticscholar.org/author/Estefan%C3%ADa-Est%C3%A9vez/36234895
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social (relational) aggression than overt aggression. The studies included in the book are based 

on genetics, biochemistry, neuropsychology, brain imaging, and psychophysiology, and it is 

concluded that individual biological differences lead humans to antisocial behavior according 

to their own environmental contexts. 

iii. Individual characteristics: The main possible contributing factors to aggressive behaviour 

among primary school pupils include having a difficult temperament, inappropriate social 

skills, misinterpreting other people’s behaviour as hostile, and inability to find nonaggressive 

solutions to conflicts (Nwosu, Okoye & Raphael, 2014). Also, Lopez and Tharman; and Stern 

in Nwosu, Okoye, and Raphael, (2014) studies found that youngsters with a tendency towards 

aggressiveness also had a high chronic anxiety and anger levels.  Similar anger also had a 

significant effect on aggressiveness. Furthermore, Tor and Sargin in Nwosu, Okoye, and 

Raphael, (2014) found that pupils’ anger levels were high in schools where aggressiveness is a 

common behavior and that these pupils had a greater tendency toward violence. 

iv. Home-School environments: The possible source or cause of aggressive tendencies sometimes 

is the negative influence of teachers whose parenting and leadership styles are dictatorial, 

coercive, or oppressive. Primary school pupils model these undesirable aggressive behaviours 

and act alike in school environment. In addition, factors such as being cold and rejecting, 

ignoring aggression among pupils, constant or erratic use of physical punishment to control 

aggression, nuturing aggressive tendencies, high permissiveness toward aggressive acts, and 

low punitiveness to aggressive behaviours can all facilitate the development of aggression 

among primary school pupils (Nwosu, Okoye & Raphael, 2014).  

v. Peer influence: Making friendship with antisocial peers or belonging to deviant oriented peer 

groups whose members have antisocial attitudes and behaviours can lead to the development of 

aggressive behaviour through modelling violent peers.  In study carried out by Valdés and 

Martínez in Jiménez and Estévez (2017) on the impact of family and school environments on 

bullying behaviour in primary pupils found that both environmental climates were directly 

related to peer bullying behaviours which explain 74% of the variance. 

vi. Exposure to media violence: A lot has been researched and written on this matter. Many 

studies have confirmed the contribution of the electronic media (television, video and internet) 

to the development of aggression and violence among young people from infancy to 

adolescence (Shaffer in Shireen, 2015). Young people love watching too much action – packed 

violent programs on television, video and internet. They also like playing violent television, 

video and internet include Meeky Mouse, Akira, Spiderman, Mutant Ninja Turtles, Counter 

Strike, Mortal Kombat, Batman, Karate, boxing, and wrestling. Many pupils see aggressive 

figures in these brutal programs as their heroes. They model their aggressive behaviours and get 

reinforced vicariously while watching or playing the program / game on the television, video, 

or internet.  

vii. Self Esteem: In a study conducted by Shaheen and Jahan (2014) which investigated the role of 

self-esteem in development of aggression among adolescents using Rosenberg Self-Esteem 

Scale for measuring self-esteem, and Aggression Questionnaire of Buss and Perry 1992 

revealed that there was significant negative correlation between self-esteem and aggression. In 

gender differences, it was found that male pupils scored significantly higher on self-esteem in 

comparison to female pupils. It was also found that male pupils scored significantly higher on 

different dimensions of aggression (i.e. physical, verbal, anger and hostility) in comparison to 

female pupils. 

viii. Socio-economic Status of parents: Chatterjee (2016) was conducted a research to see the 

impact of gender and socio-economic status on frustration and aggression of adolescents. For 

this purpose 320 (160 male and 160 female) adolescents were purposively selected as a sample 

from different high schools situated in Ranchi district. These two groups were further divided 

according to their parental education and income. The result revealed that females were having 

higher level of aggression as compare to male adolescents. On the other hand high socio-
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economic status group of primary school pupils were more prone to aggression as compare to 

low socio-economic status group. 

Effects of Aggressive Behaviour   

The effects of primary school pupils’ aggressive behaviours are pervasive and far-reaching. From 

mental point of view, a pupils’ self-esteem can be severely impacted even years after aggression has 

stopped. The victims of aggressive behaviour may suffer from depression, particularly if it has 

occurred over a long period of time (Laneaux, 2010).  

 

According to Omoteso (2010) studies have shown that those involved in prolonged and serious 

hostile aggressive behaviour, experience wide range of mental health, academic and social problems. 

He point to the connection between aggressive behaviour and sexual harassment and violence in later 

years.  

Another effect of aggressive behaviour is on school work. After repeatedly facing a bully, a pupil 

may begin to refuse to go to school. His grades may also suffer, both because of absenteeism and his 

inability to concentrate (Laneaux, 2010). School aggressive behaviour affects the relationship 

between the victim and his or her parents or guardians. The relationship between a parent and the 

child who is victim may be strained because of the child's hostility towards school. For instance, a 

child may blame his or her parents for forcing him to go to that school (Laneaux, 2010). Also the 

pupils may begin asking you (parent) for more allowances and lunch funds money if the bully is 

demanding money from him.  

Furthermore, victims of hostile aggressive behaviour can suffer from long term emotional and 

behavioural problems. Hostile aggressive behaviour can cause loneliness, depression, anxiety, lead to 

low self-esteem and increased susceptibility to illness (Tambawal & Umar, 2017). Hostile Aggressive 

behaviour also has physical effects. Bruises, scratches and scars can mean a child is being bullied. 

Aside from the normal bumps and scrapes that young children get from playing, excessive marks 

should be investigated. Also a loss of appetite or sleep is common as a result of the fear and anxiety 

that behaviour cause (Laneaux, 2010).  

Aggressive behaviour also affects the friendly relationship of the victim and his or her friends. A 

child may isolate himself or develop a general distrust of people. He may also seek revenge on his 

bully or feel justified in attacking other pupils to relieve stress or anxiety (Laneaux, 2010). In 

aggressive situation there is always fear and tension for victims. This tense atmosphere creates no 

room for peace. Learning can never take place effectively in an unpeaceful environment. Thus, this 

calls for Guidance and counselling services. 

Guidance and Counselling Services as Panacea to Aggressive Behaviour among Primary School 

Pupils in Nigeria 

To reduce the incidence of aggressive behaviour and prevent its occurrence, individual, groups and 

systematic Guidance and Counselling interventions need to be implemented in primary schools. 

These interventions should be comprehensive in their scope and involve students, teachers, 

administrators, parents and the host community. If we believe in the cultural explanation of 

aggressive behavior in human beings (i.e. that environmental factors control die acquisition and 

maintenance of aggression) then through counselling processes, aggression can be reduced and 

eventually controlled. Even those who believe (Adrey, 1961), Hess (1966), and Lorenz (1966), that 

aggression is an innate Human characteristic and they are pessimistic about reducing and controlling 

aggression, it is still advocated that participating in socially aggressive activities like sporting events 

and debates can modify aggressive behavior. Thus, if school counsellors effect appropriate charges in 

environmental factors, aggressive behavior can be reduced and eventually controlled through the 

following ways: 
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i. Social modelling: The learning theories believe that observing non-aggressive models such as 

through film shows, leads to reducing aggression and violence in a society. Baron and Kepvier 

in (Abdullahi, 2018) found that in contrast, pupils who had observed an aggressive model 

administered more shocks to their subjects than did pupils that witnessed a restrained non-

aggressive model. The use of films is particularly suggested because the primary school pupils 

of today Nigeria  has high interest in films. 

ii. Non-reinforcement of aggressive responses: A person who is not reinforced for display of 

aggression is established to be less likely to acquire aggressive behavior; non-reinforcement in 

this instance could be in form of reducing the frequencies of taking reports to Police station, as 

well as the elders in community developing high level of tolerance towards some of the 

aggressive behaviours manifested by the pupils (Abdullahi, 2018). 

iii.  Use of threat rattier than punishment: Although Baron in Abdullahi (2018) has cause to 

posit that the use of threat rather than punishment could less effective, evidence abound 

(Philips, 1960) that threat can be an effective means of reducing aggressive behavior when the 

person who makes the threat is not terribly angry, the expected punishment is very great and the 

possibility of its delivery is high arid the potential aggressor has relatively little to gain by being 

aggressive. The use of threat may particularly be a useful weapon to Guidance Counsellor as 

they are not allowed by law to administer any capita] punishment. 

iv. Reducing frustration: If frustration is identified to be a major cause, then reducing frustration 

events can reduce aggressive behavior in human beings. Frustration comes mainly through 

economic and social deprivation and leaders can reduce such frustration by providing better 

somices, through community participation, increasing social support in the society, through 

communal life style, providing socio-economic security through cooperative society and 

through engaging in school camps and training (Abdullahi, 2018). 

v. The use of incompatible responses:  This can be through the use of humorous cartoons and 

conditions that foster empathy and activities that call for endurance and tolerance (Rule & 

Leger in Abdullahi, 2018). If empathy is fostered in youths' emotional feelings, there is Jess 

likelihood for aggressive behavior even in die presence of the environmental cues, in primary 

schools rewards could be instituted for any group that demonstrated the greatest level of 

tolerance of other groups' aggressive behaviours, especially during the cultural festivals when 

aggressive behaviours arc mostly manifested (Abdullahi, 2018). 

vi. Catharsis reduction: Catharsis refers to the release of aggressive energy through expression of 

aggressive emotion, thus, if the counsellor gets die primary school pupils to get die anger off 

their chest such as encouraging the aggrieved person to act out the aggression in fantasy 

(Abdullahi, 2018). 

vii. Cultural norms: Stressing the positive social norms against aggressive actions and also 

rewarding-non-aggressive actions. This may involve educating the primary school pupils of the 

social benefits derived from our cultural festivals and its philosophical foundations. This 

process may involve the cognitive restructuring of the primary school pupils (Abdullahi, 2018). 

viii. Techniques Assertiveness training: is a helpful skill for pupils to enable them to avoid being 

victims of hostile aggressive behaviour. Beane (2008) suggested teaching student “to say 

“Leave me alone” or “Buzz off” with confidence and then to walk away with confidence”. 

When pupils communicate a sense of self-confidence to attackers, they are less likely to be 

targeted. It has been shown that children who do this are less likely to be victims than those 

who say nothing to the attacker (Olweus, 2004). 

ix. Anger Management: Bosworth (2009) found a strong relationship between general levels of 

anger and hostile aggressive behaviour and bullying, indicating a need for intervention in this 

area. Essentially, this means that those pupils who were angry and engaged in misconduct were 

the most likely to be aggressive. Anger management interventions such as the use of 

incomplete sentences, anger management games, and peer mediation can help pupils diffuse 

anger and also cope with its occurrence and after affects. Further, he reported that a lack of 
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confidence in being able to use non-violent strategies such as talking out a disagreement were 

associated with higher levels of hostile behaviour.  

x. Community involvement: Community involvement is essential. Guidance counsellor should 

contact community leaders to discuss the prevention program at their school and solicit their 

support and involvement. Community- counsellor partnerships can be formed to assist with 

funding that can help to provide resources for the program. Mosque, Church and community 

organizational leaders can be contacted to encourage them to reinforce a zero aggressive 

behaviour tolerance beyond the school walls (Omoniyi, 2013). 

Conclusion 

It is believed that aggressive behaviour in Nigerian primary schools like in other parts of the world 

is a phenomenon that has serious educational, psychological and social consequences for the 

victims, including poor academic performance, low psychological wellbeing, poor social 

adjustment, psychological distress and physical illness. The causes of aggressive behaviour in 

schools have been explored; this is because understanding the causes of a problem is the first step in 

addressing it. Understanding why it happens in schools will make it easy for parents and guardians 

to help their children from becoming the victims and ensure that their children do not become 

aggressive. 

Recommendations 

Based on the discussion so far, the Recommendation following recommendations are made:  

i. Trained Counsellors should be posted to all the secondary schools so as to help counsel 

primary school pupils with negative influences.  

ii. Pupils who exhibit aggressive behaviour often need intensive support or intervention, so it is 

important for schools counsellors, administrators, teachers and social service agencies to 

work together. 

iii. Parents and School counsellors should as a matter of priority endeavour to ensure the 

promotion of life skills to prevent aggressive behaviour among pupils in schools. Where, 

appropriate co-curricular activities in school clubs focusing on violence prevention should be 

encouraged. 

iv. Government and other stakeholders should strengthen counselling services in schools with a 

view to protecting primary school pupils from hostile aggressive behaviour. Therefore, pre-

service and in- service capacity of guidance counsellors must be prioritized.  

v. Parents must understand that the family is a microcosm of the nation. Every parent must 

endeavour to teach and enforce discipline and maintain a reasonable attitude and welfarism 

that do not spoil and over pamper the child. Parents must make time for their children and not 

allow the street to train them. 
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