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Abstract
Despite the increasing rates of unemployment and underemployment, together with the high
incidence of dropouts, there are little or no research evidence about entrepreneurial skills and
lifelong learning for career self-efficacy among Business Education students. The study therefore
aims at determining whether Business Education is capable of developing entrepreneurial skills and
lifelong learning for career self-efficacy among studentsin Federal Universities in south-south
Nigeria.A sample of 234 Business Education students in Federal Universities in the three States of
south-southern geopolitical zone of Nigeria participated in the research. A four-point scale
questionnaire was used for collection of data. The instrument attained a Cronbach alpha value of .91.
Data were analyzed using the mean and Standard Deviation calculations and null hypotheses were
tested using the t-test statistic. The results show that Business Education do not have the capability of
developing entrepreneurial skills and lifelong learning for career self-efficacy among students. There
was also no significant difference between the mean responses of male and female students of
Business Education regarding the development of entrepreneurial skills and lifelong learning for
career self-efficacy. Adequate provision of career development services, adequate supply of
manpower in terms of quality and quantity, adequate procurement of instructional facilities and
equipment, striking a balance between theory and practice that will help to stimulate student’s
confidence to engage in entrepreneurial and lifelong learning career activities throughout their
lifespan were further recommended for the research.

Keywords:Business Education, Career Self-Efficacy, Entrepreneurial Skills and Abilities,
Lifelong Learning, Complex Social Problems

Introduction
With the increasing rates of unemployment and underemployment, together with the

high  incidence of early school leaving (or students dropout), the inquiry has to be made to
determine whether skills development programmes are capable of relieving Nigeria from
these disturbingly social problems. Successive governments have increased efforts to
implement skills development programmes to curb these social problems. One of the skills
development programme introduced to address these social problems is Business Education.
Business Education is aimed at preparing students to become qualified for a particular
profession (such as, accountant, marketing manager, or office technologist and manager).
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Titiloye (2012) saw Business Education as the study of technologies related courses and the
acquisition of practical skills needed to function effectively either as employees or as
employers of labour. Titiloye and Muhammed (2016) further described Business Education
as a programme that prepares the mind, the brain, and the physical body towards positive
contribution to societal development.

Business Education is further understood as a major component of secondary and
tertiary education designed to educate students about, for, and through careers. For instance,
educating students “about” careers implies a theoretical approach aimed at providing a sound
foundation and general understanding of the phenomenon for continuous learning. Educating
students “for” careers implies an occupationally-oriented approach aimed at providing
students with the skills to become gainfully employed after graduation. Educating “through”
careers implies a process-based approach where students go through career learning process
throughout their lifespan. To keep fulfilling these objectives, career interventions need to be
provided. Career interventions are key part of students career success and the fight against
unemployment and dropouts, because choosing not to engage in career activities after
graduation is not a snap decision; rather it is the result of a process that develops over many
years (Christenson, Sinclair, Lehr & Godber, 2001).

Career is viewed as individual’s lifelong progression in occupation and learning.
Theory has indicated that education plays a key role in developing employability and lifelong
learning skills (Dewey, 1934). While, Business Education in particular may deemed
beneficial in areas of entrepreneurship and lifelong learning, its success depends on the
optimization of manpower and material resources, that would equip students with the skills
and abilities to confidently engage in career activities throughout lifespan. Unfortunately,
Business Education in Federal Universities in south-south and by extension to all other
geopolitical zones in Nigeria seems to be delivered theoretically and may not have the
capability of developing entrepreneurial skills and lifelong learning for career self-efficacy
among students. This unpleasant situation tends to be attributed to the inadequate
optimization of manpower and material resources which has further aggravates
unemployment, underemployment and attrition problems, especially with the abundance
turnout of educated persons into the labour force.These unpleasant situations may continue
because successive governments appear not to be interested in monitoring educational
outcomes such as satisfaction, self-esteem and motivation, community involvement, or
vocational skills. Yet these social outcomes are important indicators of a functional education
system and an individual’s motivation to become an entrepreneur as well as a lifelong learner
(Karmel, 2004).

The increasing rates of unemployment and underemployment are further
worrisomewith the evidence that most educated graduates in south-southern Nigeria are
bestsuited for white-collar jobs; and they do not possess the vocational abilities that would
enable them to confidently engage in entrepreneurial activities in life (Olorundare & Kayode,
2014). The vocational skills gap among educated graduates spurred the Federal Government
of Nigeria (FGN) through the National Universities Commission (NUC) to integrate
entrepreneurial studies into the curriculum of all the academic disciplines in Nigerian
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Universities in 2004 (Ekpoh & Edet, 2011) to curb the ever increasing unemployment rate
and all other social burdens (Edokpolor & Somorin, 2017). Eriki and Asemota (2017) also
asserted that this landmark initiative was seen as a bold attempt to awakening entrepreneurial
consciousness among Nigerian youths. These authors further pointed out that it is sad to say
that most tertiary institutions are still not ready for full implementation of entrepreneurial
studies.

The National Bureau of Statistics (2016) reported that unemployment rate in Nigeria
have increased from 12.1% in first quarter of 2016 to 13.3 % as at the end of second quarter
of 2016to 13.9% in third quarter of 2011, while underemployment rate has increased from
19.1% in first quarter of 2016 to 19.13 % in second quarter of 2016to 19.7% in third quarter
of 2016. Based on this report, there is no gain saying that entrepreneurship education has
failed to equip recipients with the abilities to confidently engage in entrepreneurial and
lifelong learning career activities.

Based on this situation, functional Business Education seems to be beneficial in
particular to those who are affected by unemployment, underemployment and attrition. This
observation has been supported by career socialization theory which proposes that the
decision to engage in a career is influenced by many social factors including exposure to
educational experiences (Dyer, 1994). Shapero (1985) suggests that a person’s attitude or
perception to engage in entrepreneurial career would be indirectly influenced by his or her
prior exposure to work experiences and the existence of role models. These experiences may
influence a person’s decision to pursue a career congruent with his/her learning experiences
(Peterman & Kennedy, 2003; Shapero & Sokol, 1982). In addition, education, whether
general or specific can equally influence lifelong learning activities (Schuetze & Slowey,
2012; Knapper & Cropley, 2000; Knust & Hanft, 2009; UNESCO, 2009; Osborne, Rimmer
& Houston, 2015). The Council on Higher Education (1997) stipulated that education system
would open its doors in the spirit of lifelong learning to professionals. Hence, an
experientially acquired knowledge through Business Education could be expected to
influence an individual’s decision to engage both in entrepreneurial and lifelong learning
career activities throughout life.

Despite the recognition that education influence people’s decisions to engage in
business and lifelong learning, the influence of Business Education, as distinct from general
education, on entrepreneurial skills and lifelong learning for career self-efficacy has
remained relatively unexplored. Although, previous researches (Oborah, 2006; Ubulom &
Enyoghasim, 2012; Udoye & Ndum, 2013; Gidado & Akaeze, 2014; Imeokparia, 2014;
Owenvbuigie & Ediagbonya, 2014; Olise, 2015) have attempted to investigate the influence
of Business Education in entrepreneurial development. None of these current researches
investigate the influence of Business Education in the development of entrepreneurial skills
and lifelong learning for career self-efficacy. This gap, therefore, implies that, the question of
whether Business Education can develop entrepreneurial skills and lifelong learning for
career self-efficacy among students, require further research. This gap further motivated the
authors of this research to assess the influence of Business Education in developing
entrepreneurial skills and lifelong learning for career self-efficacy among students.
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Bandura (1977) stipulates that self-efficacy plays an important role in making a
decision on a career path. Betz and Hackett (1997) opined that career self-efficacy involves
career-related behaviours, educational and occupational choice, and persistence in the
implementation of those choices. Entrepreneurial self-efficacy in this context can be seen as a
construct that measures a person’s belief in their ability to start a business (McGee, Peterson,
Mueller, & Sequeira, 2009; Klyver & Thorntonis, 2010). It is also seen as the degree to
which people perceive themselves’ as having the abilities to successfully perform different
roles and tasks of an entrepreneur (Boyd & Vozikis, 1994; Chen., Greene, & Crick, 1998;
Scherer., Adams., Carley, & Wiebe, 1998; De Noble., Jung, & Ehrlich, 1999). Chen, et al.,
(1998) also added that these roles and tasks consist of five key factors, namely: marketing,
innovation, creativity, risk-taking, and financial control.

Lifelong learning entails the continuous acquisition of abilities throughout
individual’s lifespan (Green, Myerson & Ostaszewski, 1999; Edwards, 2006; Longworth,
2006). Lifelong learning also involves the development of human potential through a
continuously supportive process which stimulates individuals to acquire all the necessary
abilities they require throughout their lifetimes and apply them with confidence in all
circumstances and environments. Thus, lifelong learning self-efficacy can be seen as the
acquisition of cognitive attributes that stimulate the individual’s decisions to learn throughout
their entire lifespan (Edokpolor & Omiunu, 2017).

The capability of Business Education in developing entrepreneurial career self-
efficacy among students can be explained through the social cognitive theory (SCT) and
social cognitive career theory (SCCT). The SCT emphasizes the importance of people in
serving as models and teachers (social part of the theory) but includes anticipating, self-
regulating, thinking, believing, expecting and making comparison or judgments (cognitive
part of the theory) (Woolfolk, 2014).

The SCCT proposes that individuals develop behaviours that tend towards
occupational pursuit through which theyform interest, make choices and decisions relating to
career success (Lent, Brown & Hackett, 1994). The SCCT was proposed to explain career
success of adolescent and young adults from a social cognitive behavioural framework. The
SCCT places emphasis on people’s career self-efficacy as anchored on SCT (Bandura, 1986).
The SCT or SCCT addresses how individuals develop their social, emotional, cognitive, and
behavioural capabilities; and how they regulate their lives and what motivates them to
participate in entrepreneurial and lifelong learning career activities throughout their lifespan
(Bandura & Locke, 2003; Bandura, 2007).

Lifelong learning self-efficacy on the other hand is grounded in the experiential
learning theory (ELT) and systems theory. ELT is an integrative perspective that combines
the constructs of learning and doing (Kolb, 1984). It provides the opportunity to understand
the importance of experience during learning, the importance of perceiving learning as a
lifelong process, and the importance of conceiving education as a continuing reconstruction
of experience. Jung (1931) propounded the cyclical model of ELT, as an eternal process
where endings become beginnings again and again. It often represents dual poles that fuel the
endless circular process of learning.
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Systems theory in education proposes that the process of learning is concerned with
three major elements, such as: inputs, conversion process, and outputs. This theory views
education as a system of interrelated sets of activities which enable inputs to be transformed
into outputs. In relation to educational organization, the inputs include: students, teachers,
materials and finance. Students, for instance, undergo transformation during teaching-
learning process. The inputs are organized to transform students into skilled graduates which
are discharged into the workplace. The perpetual succession of activities in workplace is
determined by the continuous acquisition of knowledge. The continuous acquisition of
knowledge through all contexts (formal, non-formal and informal) of learning is known as
feedback. Feedback arrangements are necessary for the stabilization of continuous learning
throughout individual’s lifespan. Hence, the optimization of resources for effective teaching
and learning would eventually produce skill/competent graduates that would become lifelong
learners (Ebenehi, Rashid, & Bakar, 2016; Kigwilu & Akala, 2017).

Statement of the Problem
Some scholars (Adekoya, 2010; Ekpo, 2011; Olorundare & Kayode 2014; Olajide,

2015) have lamented over the increasing rates of unemployment and underemployment,
together with high incidence of student’s dropout. These social problems have reflected the
poor perceptions of Nigerian youths towards lifelong learning. Although, successive
governments have increased efforts to implement skills development programmes so as to
help in developing entrepreneurial skills and lifelong learning for career self-efficacy among
education students, and one of the skills development programme expected to address the
social problems is Business Education. However, not many researchers have taken up the
challenge to empirically determine if Business Education is capable of developing
entrepreneurial skills and lifelong learning for career self-efficacy among students. There is
therefore an obvious gap in the academic literature concerning the assessment of business
education in developing entrepreneurial skills and lifelong learning for career self-efficacy
among students, which in turn attracted the attention of the authors of this research.
Moreover, outcomes such as entrepreneurial skills and lifelong learning for career self-
efficacy would help develop high level of engagement in productive tasks, yet literature on
these variables as antecedents of productive tasks is largely nonexistent. It is based on these
identified gaps that the authors of this research attempt to provide an empirical data regarding
the influence of business education in developing entrepreneurial skills and lifelong learning
for career self-efficacy among students in Federal Universities in south-southern geopolitical
zone of Nigeria.

Purpose of the Study
The main purpose of this research is to investigate the influence of Business

Education in developing entrepreneurial skills and lifelong learning for career self-efficacy
among students in Federal Universities in south-southern Nigeria.
Specific Purposes

Specifically, the research seeks:
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1. To investigate the influence of Business Education in developing entrepreneurial
skills for career self-efficacy among students.

2. To investigate the influence of Business Education in developing lifelong learning for
career self-efficacy among students.

Research Questions
The following research questions were raised to guide the study:

1. What is the influence of Business Education in developing entrepreneurial skills for
career self-efficacy among students?

2. What is the influence of Business Education in developing lifelong learning for career
self-efficacy among students?

Null Hypotheses
The following null hypotheses were tested at .05 level of significance:

1. There is no significant difference between the mean responses of male and female
students of Business Education regarding the development of entrepreneurial skills
for career self-efficacy.

2. There is no significant difference between the mean responses of male and female
students of Business Education regarding the development of lifelong learning for
career self-efficacy.

Methodology
The research employed a descriptive research design. This design was used for two

major reasons: (1) a high percentage of research studies are descriptive in nature, and (2) a
descriptive research design is useful for investigating a variety of educational problems and
issues (Gay & Airasian, 2000). The research participants were selected from three Federal
Universities in south-southern geopolitical zone of Nigeria, which include, University of
Benin, University of Uyo, and University of Calabar, using a Proportionate Stratified
Random Sampling Technique, so that students from all the Universities can adequately be
represented in the research. The research participants comprised of all final year students of
Business Education, of which 173 were male and 291 were female, giving a total population
of 464. To get a representative sample, Taro Yamane’s (1967) sampling formula was
employed: n= N/1+N (e)2. Where: n=sample size; N=total population; e=level of
significance; and 1=Constant. Therefore, n=464/1+464(0.05)2 giving a sample size of 215
students. The instrument for data collection was a structured questionnaire, validated by three
experts, two from Business Education and the other one from Measurement and Evaluation.
The reliability was determined by administering the instrument to 30 Business Education
students who were not part of the research. Their responses were analyzed using Cronbach
alpha method, which yielded a coefficient value of .91. The instrument was further
administered to respondents with the help of five trained research assistants. The
questionnaire was retrieved as soon as they were completed. The data were analyzed using
mean, Standard Deviation and t-test statistics. The mean was used to answer research
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questions, Standard Deviation were used to determine the extent to which responses were
clustered to, or deviated from mean while t-test was used to test null hypotheses at .05 level
of significant. The decision rule for research questions was based on any calculated mean
scores equal to, or greater than 2.50 implies that Business Education students agreed with the
questionnaire items raised; while any calculated mean scores less than 2.50 implies that
Business Education students disagreed with the questionnaire items raised. The standard
deviation value between .00 and .96 implies that student’s responses are very close, which
further implies that student’s responses are clustered around the mean. The p-value was used
in taking decisions on the null hypotheses. If p-value is less than or equal to .05, the null
hypotheses is rejected, but if p-value is greater than .05, the null hypotheses is retained.

Findings of the Research
The data collected from the respondents were presented in Tables 1 and 2.

Research Question 1: What is the influence of Business Education in developing
entrepreneurial skills for career self-efficacy among students?

Table 1: Mean responses and standard deviations of Business Education students
regarding the development of entrepreneurial skills for career self-efficacy.

S/N Statements SD Decisions

1. I have acquired the skills to create a needed product or service for
potential customers, so I am confident I will be able to perform my
future entrepreneurial activity.

2.24 .66 Disagree

2. I have acquired the skills to improve on an existing product or
service, so I am confident I will be able to perform my future
entrepreneurial activity.

2.20 .65 Disagree

3. I have acquired the skills to sell a needed product or service to
potential customers, so I am confident I will be able to perform my
future entrepreneurial activity.

2.17 .68 Disagree

4. I have acquired the skills to concentrate on any business venture, so
I am confident I will be able to perform my future entrepreneurial
activity.

2.15 .73 Disagree

5. I have worked with an entrepreneur as apprentice for a long period
of time, so I am confident I will be able to perform my future
entrepreneurial activity.

2.11 .70 Disagree

6. I have acquired the skills to work cooperatively with others, so I
am confident I will be able to perform my future entrepreneurial
activity.

2.11 .78 Disagree

7. I have acquired the practical experience in performing exercises
related to my specialized field, so I am confident I will be able to
perform my future entrepreneurial activity.

2.09 .77 Disagree

8. I have acquired the skills to maintain safe and organized conditions
when tackling any business activity, so I am confident I will be
able to perform my future entrepreneurial activity.

2.08 .67 Disagree
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9. I have acquired the skills to perform self-discipline no matter the
activity, so I am confident I will be able to perform my future
entrepreneurial activity.

2.71 .85 Agree

10. I have high level of interest for my specialized field, so I am
confident I will be able to perform my future entrepreneurial
activity.

2.12 .84 Disagree

11. I have acquired the skills to set goals and make effort to achieve
those goals through implementation of adequate resources, so I am
confident I will be able to perform my future entrepreneurial
activity.

2.13 .80 Disagree

12. I have acquired the ability to influence others to meet their social
and psychological needs, so I am confident I will be able to
perform my future entrepreneurial activity.

2.76 .88 Agree

13. I have acquired the skills to monitor employee’s performance
and/or activities, so I am confident I will be able to perform my
future entrepreneurial activity.

2.07 .74 Disagree

14. I have acquired the skills to develop a document that describes
current state and presupposed future of an organization, so I am
confident I will be able to perform my future entrepreneurial
activity.

2.12 .63 Disagree

The results presented in Table 1 show the mean responses of Business Education
students in Federal Universities regarding the influence of Business Education in developing
entrepreneurial skills for career self-efficacy. The results show that 12 items had the mean
scores that ranged from 2.07 to 2.24, while the corresponding Standard Deviations values
ranged from .64 to .84 respectively. These mean scores simply implies that Business
Education do not have the capability of developing entrepreneurial skills for career self-
efficacy, while the corresponding standard deviations values simply means that Business
Education students responses regarding the influence of Business Education in developing
entrepreneurial skills for career self-efficacy are very close irrespective of their gender
differences.

Research Question 2: What is the influence of business education in developing lifelong
learning for career self-efficacy among students?
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Table 2: Mean responses and standard deviations of Business Education students
regarding the development of lifelong learning for career self-efficacy.

S/N Statements SD Decisions

15. I have acquired the skills to collect or retrieve information through
the use of existing resources in my specialized field, so I am
confident I will be able to pursue my future learning activity

2.03 .78 Disagree

16. I have acquired the skillsto manage and evaluate information
through the use of existing resources in my specialized field, so I
am confident I will be able to pursue my future learning activity

2.06 .76 Disagree

17. I have acquired the skillsto evaluate the quality and usefulness of
information through the use of existing resources in my specialized
field, so I am confident I will be able to pursue my future learning
activity

2.06 .81 Disagree

18. I have acquired the skills to generate accurate information through
the use of existing resources in my specialized field, so I am
confident I will be able to pursue my future learning activity

2.02 .75 Disagree

19. I have acquired theresearch skills and inquiry mind through the use
of existing knowledge in my specialized field, so I am confident I
will be able to pursue my future learning activity

2.00 .76 Disagree

20. I am awareness of how knowledge is created through the use of
prior knowledge in my specialized field, so I am confident I will be
able to pursue my future learning activity

2.05 .78 Disagree

21. I have a sense of positive self-concept as a learner through the use
of prior knowledge in my specialized field, so I am confident I will
be able to pursue my future learning activity

2.02 .81 Disagree

22. I have acquired the skills to use different learning strategies for
different situations in my specialized field, so I am confident I will
be able to pursue my future learning activity

2.06 .79 Disagree

23. I have acquired the skills to integrate knowledge from different
subject areas in my specialized field, so I am confident I will be
able to pursue my future learning activity

2.13 .70 Disagree

24. I have acquired the skills to assess learning outcomes through the
use of existing knowledge in my specialized field, so I am
confident I will be able to pursue my future learning activity

2.18 .70 Disagree

25. I have gained some positive encouragement from professors and
other lecturers in my specialized field, so I am confident I will be
able to pursue my future learning activity

2.29 .67 Disagree

26 I have observed the successes and failures of staff and students in
my specialized field, so I am confident I will be able to pursue my
future learning activity

2.81 .76 Agree

The results presented in Table 2 show the mean responses of Business Education
students in Federal Universities regarding the influence of Business Education in developing
lifelong learning for career self-efficacy. The results show that 11 items had the mean scores
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that ranged from 2.00 to 2.29, while the corresponding Standard Deviations values ranged
from .70 to .81 respectively. These mean scores simply implies that Business Education do
not have the capability of developing lifelong learning for career self-efficacy, while the
corresponding Standard Deviations values simply means that Business Education students
responses regarding the influence of Business Education in developing lifelong learning for
career self-efficacy are very close irrespective of their gender differences.

Null Hypothesis 1: There is no significant difference between the mean responses of male
and female students of Business Education regarding the development of entrepreneurial
skills for career self-efficacy.

Table 3: t-test analysis between the mean responses of male and female students of
Business Education regarding the development of entrepreneurial skills for
career self-efficacy.

Variables Respondents N SD df t P Decision
Business Education and
the development of
entrepreneurial skills for
career self-efficacy.

Male 68 2.17 .54

232 .73 .47 NS

Female 166 2.24 .60

Total 234
Source: Field Study, 2017 NS: Not Significant

The results presented in Table 3 showed that the aggregate mean responses of male
and female students of Business Education regarding the development of entrepreneurial
skills for career self-efficacy are 2.17 and 2.24, while the corresponding Standard Deviation
values are .54 and .60 respectively. The Table also showed that t-value is .73 at df of 232,
while p-value (.47) is greater than the alpha value (.05); therefore, the null hypothesis is
retained. Hence, there is no significant difference between the mean responses of male and
female students of Business Education regarding the development of entrepreneurial skills
for career self-efficacy

Null Hypothesis 2: There is no significant difference between the mean responses of male
and female students of Business Education regarding the development of lifelong learning for
career self-efficacy.



Benchmark Journals
INTERNATIONAL JOURNAL OF EDUCATIONAL BENCHMARK (IJEB), eISSN:

2489-0170pISSN:2489-4162 University of Uyo

Vol. 9(2) 2018 Page 71

Table 4: t-test analysis between the mean responses of male and female students of
Business education regarding the development of lifelong learning for career
self-efficacy.

Variables Respondents N SD df t P Decision
Business Education and
the development of
lifelong learning for career
self-efficacy.

Male 68 2.15 .61

232 .16 .87 NS

Female 166 2.14 .63

Total 234
Source: Field Study, 2017 NS: Not Significant

The results presented in Table 3 showed that the aggregate mean responses of male
and female students of business education regarding the influence of business education in
developing lifelong learning career self-efficacy are 2.15 and 2.14, while the corresponding
standard deviation values are .61 and .63 respectively. The Table also showed that t-value is
.16 at df of 232, while p-value (.87) is greater than the alpha value (.05); therefore, the null
hypothesis is retained. Hence, there is no significant difference between the mean responses
of male and female students of Business Education regarding the development of lifelong
learning for career self-efficacy.

Discussion of Findings
The research assessed the influence of business education in developing

entrepreneurial skills and lifelong learning for career self-efficacy among students. First, the
results showed that business education do not have the capability of developing
entrepreneurial skills for career self-efficacy among students. The reason for this finding may
be that career development services are not active and as such may not have the capability of
developing entrepreneurial skills for career self-efficacy among students. This finding
conforms to the assertion of Amalaha (2017) who noted that career development services in
Nigeria today are relatively inactive in the education sector and are still on a trial-and-error
basis. Thus, providing opportunity for business education student’s to acquire skills that are
compatible with their intrinsic abilities will play an important role in instilling confidence so
that they can continuously participate in entrepreneurial career activities throughout their
lifespan (Igbinedion, Edokpolor & Oyenuga, 2015). As such, the continuous provision of all
the relevant information necessary to plan for and obtain employment opportunities; the
continuous provision of verbal process in which a counselor and counselees are in
collaborative and dynamic relationship that focus on identifying counselee’s (or students)
career goals; and the continuous provision of a systematic programme of learning experience
that would enable counselee’s in making informed decisions about their career activities, are
needed to help Business Education students engage maximally in productive tasks over their
lifespan.

The research further assessed the influence of business education in developing
lifelong learning for career self-efficacy among students. However, the results of the research
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shows that business education do not have the capability of developing lifelong learning for
career self-efficacy among students. This finding can be attributed to the inadequate
provision of human and material resources (Ekpenyong & Nwanbuisi, 2003; Oladunjoye,
2016; Edokpolor & Egbri, 2017) which has further affected the instructional delivery of
business education (Edokpolor & Owenvbuigie, 2017a). The optimization of resources will
ensure effective instructional delivery of business education which would further help in
developing student’s confidence in pursuing lifelong learning careers. As such, providing
opportunities for students to learn through real-world experiences (such as internship,
teaching practice, industrial training, simulation, role play, or field trip) can potentially play
an important role in developing lifelong learning self-efficacy.

Implications for the Research
The findings of this research will have a considerable impact on education policy

makers in south-south and all other geopolitical zones in Nigeria. Business Education policy
makers in particular should exercise caution in implementing the policies that may affect
effective teaching and learning of Business Education courses in Federal Universities. The
findings of this research suggests that Business Education do not have the capability of
developing entrepreneurial skills and lifelong learning for career self-efficacy among
students, which may have contributed to the increasing rates of unemployment,
underemployment and dropouts. Considering these complex social problems facing Nigerian
economy, policy makers and all other economic managers should have a rethink on how to
create a condusive learning environment for students so as to help develop entrepreneurial
skills and lifelong learning for career self-efficacy. Hence, it should be borne in the mind of
policy makers that if students are not properly-taught with they would not have the
confidence to engage in entrepreneurial and lifelong learning activities. In addition, the
findings also implies that the optimization of career development mechanisms, experiential
learning strategies and educational resources can potentially play an important role in
developing entrepreneurial skills and lifelong learning for career self-efficacy among
business education students.

Conclusions
This research has assessed the influence of business education in developing career

self-efficacy. More specifically, the research shows that business education does not have
capability of developing entrepreneurial skills and lifelong learning for career self-efficacy
among students. The research also shows that there was no significant difference between
mean responses of male and female students regarding the development of entrepreneurial
skills and lifelong learning for career self-efficacy. Based on these findings, the authors of
this research therefore concluded that if business education programme is properly and/or
adequately implemented, it would help in developing entrepreneurial skills and lifelong
learning for career self-efficacy among students.
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Based on the findings of this research, the following recommendations were made:
1. Government and other major stakeholders of business education should endeavour to

collaboratively optimize sufficient amount of funds so that qualified manpower and
state-of-the-art instructional facilities can be made available in order to help in
developing entrepreneurial skills and lifelong learning for career self-efficacy among
students.

2. Business Education policy makers and curriculum designers should endeavour to
implement experiential learning strategies so that theoretical underpinnings and
practical applications would be in harmony in order to help in developing
entrepreneurial skills and lifelong learning for career self-efficacy among students..

3. Business Education policy makers and curriculum designers should endeavour to
implement career development mechanisms so that business education students can
be provided with relevant information, practical experience, and one-to-one or group
advice in order to inculcate in them the spirit of entrepreneurship and lifelong
learning.
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