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Abstract
This paper offers an explanation on childhood education in a world of violence and crisis, since
around the world, millions of girls and boys grow up for substantial periods not in their own or
alternative families, but under the control and supervision of care authorities or justice systems. The
institutions they live in have many names, including orphanages, children’s homes, care homes,
prisons, juvenile detention facilities, reform schools, etc. They may be open or closed (i.e. where
children are locked in), and may be run by Governments, private companies or individuals, or by
non-governmental or faith-based organisations. Although these institutions are established to provide
care, guidance, support and protection to children, the boys and girls who live in them may be at
heightened risk of violence compared to children whose care and protection is governed by parents
and teachers, at home and at school. Reports from many countries in all regions show that
institutionalised children are often subjected to violence from staff and officials responsible for their
well-being. This can include torture, beatings, isolation, restraints, rape, harassment, and
humiliation. In addition, the stigmatisation, isolation and often de-socialisation that results from
these institutionalised responses place boys and girls at much greater risk of being exposed to further
violence and in some cases becoming perpetrators of it. The paper therefore, recommends among
others, that schools or educational settings should provide a safe and welcoming environment for
both girls and boys, which are free of the threat of violence, and in doing that, will ensure access to
quality education for all children.
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Introduction
Children spend more time in the care of adults in pre-schools, schools, vocational

training centres and other places of learning than they do anywhere else outside of their
homes. Like parents, the adults who oversee, manage and staff these places have a duty to
provide safe and nurturing environments that support and promote children’s education and
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development. They also have a duty to make sure such development prepares children for life
as responsible adults, guided by values of nonviolence, gender equality, non-discrimination,
tolerance and mutual respect. These are the values that Governments embrace when they
ratify the Convention on the Rights of the Child (CRC) and other international human rights
conventions, along with obligations to protect children from all forms of violence, in schools
and elsewhere, including providing a clear framework of law prohibiting and deterring all
forms of violence, and taking all other necessary measures to prevent violence. Therefore,
violence in schools can be prevented and must not be tolerated. The reality for many millions
of children is that schools (used hereafter as the generic term for all education settings for
children) expose them to violence and, in so doing, children are denied of their rights,
including to education. In all of the Regional Consultations conducted for the Study, and in
many of the reports received, children attested to the impact of violence on their ability to get
to and from school, to learn effectively while in school, and to remain in school long enough
to reap the benefits of education.

The Convention on the Rights of the Child (CRC) requires States to provide special
protection to children who are deprived of a family environment (articles 19, 20). The
increased risk of violence against children in institutions adds to the State obligations to take
effective legislative and other measures to protect children in care or detention from violence,
and reduce significantly the number of children who are institutionalised and detained. The
CRC recognises that children should grow up in a family environment: the Convention’s
Preamble states that “… the child, for the full and harmonious development of his or her
personality, should grow up in a family environment, in an atmosphere of happiness, love
and understanding.”

Other articles reiterate the centrality of the family in the upbringing of the child,
except when the child’s best interests dictate that alternative arrangements be made. Article 9
concerns family contact in cases where children are separated from their families; article
37(b) asserts that “the arrest, detention and imprisonment of a child shall be used only as a
measure of last resort, and for the shortest appropriate period of time.” Article 40 concerning
children in conflict with the law asserts that children should be treated “in a manner
consistent with the child’s sense of dignity and worth… and which takes into account the
child’s age and the desirability of promoting the child’s reintegration.” These provisions
make clear that alternatives to institutional care which support the children’s development
and allow them to remain at home and at school are far preferable to judicial procedures and
institutionalisation.

Where the social and physical environment of the community is hostile, the school
environment is unlikely to be spared. The levels and patterns of violence in schools often
reflect the levels and patterns of violence in countries, communities and families. These, in
turn, reflect prevailing political and socio-economic conditions, social attitudes, cultural
traditions and values, and laws and law enforcement. Where it is legal, considered acceptable
and perhaps even commendable for men to control women, and the wealthy or privileged to
control the poor and disadvantaged, and parents to control children through violence and the
threat of violence, then it is likely to be legal, considered acceptable and perhaps even
commendable for both adults and children to use similar methods in schools. By being
victims, perpetrators and witnesses of violence, children learn that violence is an acceptable
way for the strong and aggressive to get what they want from the comparatively weak,
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passive or peaceful. It is in view of this violence and crisis against children in schools and
educational settings, that this paper list out the resolution in putting end to violence and crisis
in the world of childhood education.

Conceptual Framework
Meaning of Violence
The definition for violence against children includes the physical, emotional mistreatment,
sexual abuse, neglect and negligent treatment of children as well as exploitation (sexual
exploitation and child labour). It is a complex issue that occurs in many different settings.
The factors surrounding child violence, abuse and neglect as well as effective prevention and
response strategies differ according to the child age, the setting and the relationships between
the child victim and the perpetrator (WHO &, IPSCAN 2006).

Meaning of childhood education
This is a kind of education that consists of activities and or experiences that are

intended to effect developmental changes in children prior to their entry into elementary
school. Childhood education programs include any type of educational program that serves
children in the preschool years and is designed to improve later school performance. This
trend allowed the majority of children to have access to some form of early childhood
education in life UNICEF, 2010).

Meaning of Crisis
UNESCO defines crisis in the world of childhood education as a situation created by

conflicts or disasters which have destabilised, disorganised or destroyed the education
system, and which requires an integrated process of crisis and post-crisis support (UNESCO,
1999). A still broader definition has been adopted by UNICEF which uses the term
‘emergency’ to include “loud” emergencies, such as natural disasters (example Floods,
earthquakes) and man-made disasters (example Civil strife and war), as well as “silent”
emergencies such as HIV/AIDS, extreme poverty, and children living on the streets (Pigozzi,
1999).

Forms of Violence in Schools
The forms of violence found in schools are both physical and psychological, and

usually occur together. Forms perpetrated by teachers and other school staff, with or without
the overt or tacit approval of education ministries and other authorities that oversee schools
include corporal punishment and other cruel and humiliating forms of punishment or
treatment, sexual and gender-based violence, and bullying.
Forms of violence perpetrated by children include bullying, sexual and gender-based
violence, schoolyard fighting, gang violence, and assault with weapons. Technology provides
a new medium for bullying using the Internet and mobile phones, and has given rise to new
terms such as ‘cyber-bully’ and ‘cyber-bullying’.

Physical and psychological punishment
The Committee on the Rights of the Child defines ‘corporal’ or ‘physical’ punishment

as any punishment in which physical force is used and intended to cause some degree of pain
or discomfort, however light. Most involves hitting (‘smacking’, ‘slapping’, ‘spanking’)
children, with the hand or with an implement. But it can also involve, for example, kicking,
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shaking or throwing children, scratching, pinching, biting, pulling hair or boxing ears,
forcing children to stay in uncomfortable positions, burning, scalding or forced ingestion (for
example, washing children’s mouths out with soap or forcing them to swallow hot spices).

In the view of the Committee, corporal punishment is invariably degrading. In
addition to the physical aspects defined above, there are many other non-physical forms of
punishment which are also cruel and degrading and thus incompatible with the CRC. These
include, for example, punishment which belittles, humiliates, denigrates, scapegoats,
threatens, scares or ridicules the child. Corporal punishments, and other forms of cruel or
degrading punishment used by school heads and teachers, were frequently brought to the
attention of the Study by children during all nine Regional Consultations. The Children’s
Consultation in Slovenia headed its list of messages to be taken forward to the Europe and
Central Asia Regional Consultation with: “That there should be a prohibition of every kind of
violence that happens in schools in every country and … schools should be happy places in
which children are eager to learn.” Similar messages came from children all over the world.

Impacts of Violence At School
The possible impacts of violence at school, however, it is important to note that these

consequences are not inevitable. In fact, they are largely preventable and can be significantly
reduced by effective interventions, which are discussed in subsequent sections.

Health Impacts
Violence in school can have a physical impact, cause psychological distress,

permanent physical disability and long-term physical or mental ill-health. Physical impacts
are the most obvious and may include mild or serious wounds, bruises, fractures, and deaths
by homicide or suicide. Sexual assault may lead to unwanted and early pregnancy and
sexually transmitted infections, including HIV/AIDS. The psychological impacts may
include immediate impairment of emotional development and long-term mental distress and
ill-health, which can contribute to physical ill-health as well (Zimmerman, & Mercy 2010).

Social Impacts
Studies from many different countries confirm that the social impacts of corporal

punishment and all other forms of violence against children at school are invariably negative.
A recent study in Cameroon, for example, found that corporal punishment in home and
school is likely to block the development of social skills. Victims of corporal punishment are
likely to become passive and overly cautious, and to fear free expression of their ideas and
feelings while, at the same time, they may become perpetrators of psychological violence
(Zimmerman, & Mercy 2010).

Educational Impacts
In the Regional Consultations for this Study, physical and psychological punishment,

verbal abuse, bullying and sexual violence in schools were repeatedly reported as reasons for
absenteeism, dropping-out and lack of motivation for academic achievement. In a Save the
Children submission to the Study, children from Bangladesh said that physical and cruel or
degrading punishment affected their school performance and that they valued kind and
comforting teachers who explained rather than drilled. The educational impacts of bullying
have been less well researched than other psychological and social impacts, but it is known
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that both victims and perpetrators tend to get lower marks than other children. There also
appears to be a relationship between bullying, absence of bonding with other children, and
absenteeism (Zimmerman, & Mercy 2010).

Issues on Violence and Crisis in the World of Childhood Education
Violence directed toward children, witnessing violence in the home also harms young

children (Brown &Bzostek, 2003). Global estimates indicate that domestic violence is more
frequent in families with younger (compared to older) children (WHO, 2002). The two
measures are not independent, however. A review of 35 published studies in the U.S. found a
co-occurrence rate ranging from 30% to 60% of the cases (Appel& Holden, 1998). One-half
to three-quarters of children exposed to domestic violence are also victims of physical abuse
(Margolin, 1998).This association has been confirmed in lower and middle income countries
(LAMIC), with supporting studies from a range of countries including China, South Africa,
Colombia, India, Egypt, the Philippines, and Mexico (WHO, 2002). Thus, for many of these
children, victimization is more of a condition than a single event.

In understanding the prevalence of violence against children, it is important to
recognize the substantial shortfall between the occurrence of violence, abuse and neglect and
reports of it to child protection agencies. Official violence, abuse and neglect statistics, based
on legal reports, dramatically underestimate its prevalence when compared to self-report
obtained through community surveys (Gilbert, Kemp, Thoburn, Sidebotham, Radford, &
Glaser, 2009). This discrepancy results in part from several factors that are linked to the
potential risks and benefits, to all parties, at every step in the recognition, reporting, and
investigation process. Official findings require a high level of certainty and legal
justification; they may also informally take into account, the availability of adequate child
protection services.

In addition, there is variation in social and cultural norms, which can protect against
violence, but can also hide it, or even at times support it as “necessary.” Although often
unrecognized, social and cultural norms, or expectations of behaviour within a specific
group, exert a powerful impact on both the existence and underreporting of violence against
children (WHO, 2009). Often unspoken, these norms offer social standards of appropriate
and inappropriate behaviours. Social tolerance of violent behaviour is learned in early
childhood through the use of or witnessing violence in the family, communities and the
media (UNICEF, 2010).

Violence, crisis, abuse and neglect of young children is not limited by geography,
ethnicity, or status; it is a global phenomenon. For too many children, home is far from a safe
haven. Every year, hundreds of millions of children are exposed to and are victims of
domestic violence abuse and neglect. This has a powerful and profound impact on their lives
and hopes for the future. Violence in the home is one of the most pervasive human rights
challenges of our time. It remains a largely hidden problem that few countries, communities
or families openly confront (UNICEF, 2006). While the evidence that violence is highly
prevalent is compelling, more staggering is the degree of underreporting; as low as 1 in 10
for high-income countries and much lower in resource poor settings (Gilbert, Kemp,
Thoburn, Sidebotham, Radford, & Glaser, 2009). The invisibility of violence, abuse and
neglect of children, perpetuated by deeply held social norms and the perception that reporting
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might do more harm than good, services, is one of the most pervasive human rights
challenges of our time (Feigelson, 2011).

Violent Free Childhood Education Can Have a Positive Impact On Economic
Development

It is well established that the experiences of children in a violent free atmosphere, are
very important in affecting their long-term cognitive and social development. Children’s
development, in turn, affects not only their personal well-being but also their capacity to
contribute to the well-being of society in general. Less well recognized, however, is that
society’s investments in children education can be an essential component in economic
development. The economic development impact of K-12 and higher education is widely
acknowledged, but is often given insufficient attention especially in violent and crisis
environment. At the basis of the role of children education as an essential component of
economic development lie two necessities: child care for children who happen to be in any
crisis area or environment, and the increasing importance of well-developed cognitive and
social/behavioral skills in the work force. Taken together, these necessities demands that high
quality education for children is universally available.Beyond its direct role in economic
development, children education is important as a tool to move toward greater social equity.
The evidence strongly indicates that children from low-income families benefit substantially,
both cognitively and socially/behaviorally, from high quality education, thus helping to close
the achievement and opportunity gap between income groups.

“From birth to age 5, children rapidly develop foundational capabilities on which sub-
sequent development builds. In addition to their remarkable linguistic and cognitive gains,
they exhibit dramatic progress in their emotional, social, regulatory, and moral capacities. All
of these critical dimensions of early development are intertwined, and each requires focused
attention.”

Committee on Integrating the Science of Early Childhood Development, From Neurons
to Neighborhoods: The Science of Early Childhood Development.
“The most valuable lesson advocates for preschool education can take away from the early
intervention studies is not to oversell the potential benefits.”

Edward Zigler, “A Warning against Exaggerating the Benefits of Preschool Education
Programs”2

“… there are some policies that both are fair—i.e., promote equity—and promote economic
efficiency. Investing in the early years of disadvantaged children’s lives is one such policy.”
“Parents need help and their children will suffer if they don’t get it. Society will pay the price
in higher social costs and declining economic fortunes.” James J. H. “The Economics of
Inequality:The Value of Early Childhood Education”3

“All other infrastructure sectors in our economy receive significant public support be- cause
we recognize that the private sector alone cannot bear the cost of a quality infra- structure.
Public goods require public investment. All of society benefits from quality child care, but
parents still bear the majority of the costs. By recognizing the importance of child care as a
part of economic recovery, we can now push to have child care included as a priority
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investment in future infrastructure and economic development programs. Our economy
depends on it.”

Mildred E. W., “Recession, Stimulus and the Child Care Sector:  Understanding
Economic Dynamics, Calculating Impact”

“Even though child care quality was associated with cognitive and language
development, the link was not a strong one. Family and parent features were more important
predictors of this development than child care quality. So, the differences between out- come
for children in higher and lower quality care were small relative to the differences associated
with family characteristics.”

Recommendations
The multifaceted nature of violence requires the engagement of governments and

stakeholders at all levels of decision-making both local, national and international. The
following recommendations reflect this need for multi-sectoral and collaborative approaches.

1. Government should integrate violence prevention into social and educational policies,
and thereby promote gender and social equality, these will deter future occurrence of
violence in school settings

2. There should be increase collaboration and exchange of information on violence
prevention against children in educational setting.

3. Government should promote and monitor the international treaties, laws and other
mechanisms to protect human rights

4. Governments must recognise the crucial importance of building strong data systems
and sound evidence to prevent and address violence against children.

5. An explicit legal ban on all forms of violence against children must be enacted as a
matter of urgency, backed by effective enforcement.

6. There should be policy initiatives and legal measures must be accompanied by
increased efforts to overcome the social acceptance of violence against children.

Conclusions
From what has been said so far, the paper concludes that the scale of physical

violence in education settings in the world of childhood education is becoming so high.
Despite legal commitments by most of the governments, corporal punishment and other
disciplinary acts against children continue to be part of school life in the world. As for too
many children, home is far from a safe haven. Flagrant violation of young children often
comes from the very social structures and institutions designed to care and protect them.
Sadly, acts of violence, exploitation and abuse are rarely reported and investigated; few
perpetrators are held accountable. Violence towards children is not limited by geography,
ethnicity, or status; it is a global phenomenon and one of the most pervasive human rights
challenges of our time.Also, it’s highly desirable and valuable to society for governments to
support children education especially in areas of violence and crisis. In doing so,
governments will be putting in place an essential component of economic development, a
component that will provide both a long-run foundation for their states’ economic
development and an immediate boost to their states’ economic progress. Moreover, they will
be providing an important service to families and strengthening equality of opportunity.
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