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Abstract  

The study investigated “Challenges and preventive strategies for Business Studies teachers in 

managing classroom in secondary schools in Port Harcourt Metropolis”. Two objectives, research 

questions and hypotheses guided the study. The population of the study consist of 350 Business 

Studies teachers which comprised 149 teachers in Obio/Akpor and 201 teachers in Port Harcourt 

City Local Government Area in junior secondary schools in Port Harcourt Metropolis. The study 

adopted a census sampling technique and the instrument used for data collection was developed by 

the researchers titled “Challenges and Preventive Strategies for Business Studies Teachers in 

Managing Classroom in Secondary Schools” (CPSBSTCMSS). The instrument was validated by three 

experts in Business Education and Measurement and Evaluation. Pearson Product Moment 

Correlation Co-efficient (r) formula was used to test the reliability co-efficient and a co-efficient of 

0.91 was obtained. Data collected were analyzed using mean and standard deviation for the two 

research questions and z-test for the hypotheses. Findings of this study revealed that unconducive 

learning environment; lateness to class; overpopulation of students; overcrowded classrooms; 

shortage of instructional materials; and ill-learning behaviour were some of the challenges, 

preventive strategy, was adopted to an extent by Business Studies teachers in managing classrooms 

effectively in Port Harcourt Metropolis. Based on the findings of the study, the researchers made the 

following recommendations amongst others: Adequate techniques should be enacted by principals 

and teachers in guiding and monitoring students’ activities in order to instill discipline and create 

good image for its school(s). and that government at all levels should provide accommodations that 

would aid teachers in carrying out their duties in relation to effective instructional delivery and 

classroom management. 

Key Words: Challenges, Preventive Strategies, Business Studies Teachers, Classroom Management. 

Introduction 

Strategy is a means or procedure for doing something. This implies that strategy is a careful plan or 

method for achieving a particular goal usually over a long period of time. Accordingly, Nicholas in 

Anaele; Adelakun, Olumoko and Kanu (2014) described strategy as a method, road map, blue print 

worked out in advance for achieving some objectives. Amesi, Akpomi and Okwuanaso (2014) 

explained that strategy is deliberately choosing different set of activities to deliver a unique mix of 

value. This implies that the strategies adopted by the teachers is geared toward achieving instructional 

goals. Olowodun (2009) viewed that instructional strategies refer to the techniques and methods used 

by the teachers’ in the classroom, his activities, behaviours and actions taken for effective teaching of 

his or her students. According to Igwe (2014), Preventive, Supportive, Corrective and Cognitive 
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strategies enable the classroom teacher(s) to regulate students’ activities, monitor behaviour of 

students and helps for effective instructional delivery. Teaching is a profession that requires certain 

qualities from its practitioners, the teacher. The teacher as a distributor of knowledge is expected to 

know the process of designing and using teaching strategies and materials (Amesi & Akpomi, 2013). 

A teacher therefore, is someone who possesses theoretical and practical knowledge of his vocation, 

has clear understanding of the students and ensures that he or she increases in the knowledge of his or 

her field at all times (Garba & Dambe, 2007). A Business Studies teacher is someone who is trained 

in pedagogical areas of Business Studies and is charged with the responsibilities of imparting 

acquired knowledge, skills and attitudes of Business Studies to his or her students.  

 Business Studies teacher can only carry out his or her task effectively by employing different 

strategies during teaching-learning process for effective classroom management. According to 

Cothran; Kulianna and Garrahy (2009), classroom management is an effective teaching strategy and a 

key concern of many teachers while providing teaching approach for students. Thus, classroom 

management is a significant part of effective teaching and learning process. Brophy in Korpershoek, 

Harms, Boer, Kuijk, and Doolaard (2014) described classroom management as actions taken to create 

and maintain a learning environment conducive to successful instruction by arranging the physical 

environment, establishing rules and procedures, maintaining students' attention to lessons and 

engagement in activities.  Business Studies on the other hand, is a course that prepares students for 

entry into and advancement in jobs within business and it is equally important because it prepares 

students to handle their own business affairs and to function intelligently as consumers and citizens in 

a business economy (Ajisafe, Bolarinwa & Edeh, 2015). Business Studies aids an individual with 

functional and suitable skills, knowledge, attitude and value that would enable him or her operate in 

the environment they find themselves. Ajom in Emeasoba and Igwe (2016) viewed Business Studies 

as that education which provides its students with training in business skills and economic 

competencies necessary for an individual to advance in business career. It is in the light of these that 

the researchers sets to carry out the study on challenges and preventive strategies for business studies 

teachers in managing classroom in secondary schools in Port Harcourt metropolis. 

A situation of being faced with something that needs great mental or physical effort in order to be 

done successfully is described as challenges. Teachers ensure effective management of human, 

material and other essential resources in the classroom, however, the human resources (students) is 

one of the most important elements that is being handled by the classroom teacher or manager in 

order to achieve a conducive learning environment. Thus, the students under the care and tutelage of 

the teacher vary in behaviour which is as a result of their different family background, age, sex, 

religion among others. Student behaviour is described as the way children and young people behave 

in the classroom; such behaviour could be positive, negative (poor) or anti-social. Positive behaviour 

includes: paying attention in class, cooperating and sharing with classmates while negative behaviour 

includes: noisemaking, lateness to class; and anti-social behaviours includes: drug and alcohol abuse, 

bullying which is harmful and not accepted in the school and society at large (TIP Facilitator’s 

Manual for Behaviour Management, 2009). Any behaviour that interferes with the teacher’s ability to 

manage the classroom, or the ability of other students to profit from the instruction, is regarded or 

referred as disruptive.  Behaviour problems in a classroom increase the stress levels for both the 

teacher and students, disrupt the flow of lessons and conflict with both learning objectives and the 

processes of learning. Teachers and students also change the classroom dynamic as the focus of 

attention shifts from the academic tasks at hand to the distractions provided by disruptive behaviours. 

Lansing Community College (2018) defined disruptive behaviour as the obstruction of teaching, 

research, administration, disciplinary proceedings, other academic activities, including its public 

service functions within or outside the school premises. These troublesome behaviours do not only 

disrupt and negatively affect the overall learning environment for the students in the classroom but 
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also contribute to an instructor’s stress and discontent. Common examples of disruptive behaviours as 

observed in classroom situations include, but are not limited to:   

a) Eating in classroom 

b) Monopolizing classroom discussions 

c) Talking when the instructor (teacher) or others are speaking 

d) Constant questions or interruptions which interfere with the instructor’s presentation 

e) Overt inattentiveness (example; sleeping or reading the paper in class) 

f) Creating excessive noise 

g) Entering the class late or leaving early 

h) Poor personal hygiene (example; noticeably offensive body odor 

More extreme examples of disruptive behaviour include, but are not limited to: use of profanity or 

pejorative language; intoxication; verbal abuse of instructor or other students (example; taunting, 

badgering); intimidation or harassment of instructor or other students; threats to harm oneself or 

others; physical violence (Lansing Community College, 2018). 

Teachers in schools especially in public schools usually reports that these disruptive behaviours in the 

classroom are intolerable and stress-provoking and they had to spend a great deal of time and energy 

to manage the classroom. Obviously, student misbehaviors retard the smoothness and effectiveness of 

teaching and also impede the learning of the student and his or her classmates (Shen, Zhang, 

Caldarella, Richardson & Shatzer, 2009). 

 Strategies has come to mean different things to distinct persons in different endeavours. It is seen as 

a method or plan or as an art or science. As a method or plan, strategies is  adopted by an organization 

or group in order to achieve a desired future such as achievement of a goal or solution to a problem; 

as an art or science, strategies is defined as the planning and marshaling of essential resources for 

efficient and effective use. In this regard, there is a general consensus to the ideology that strategy has 

an end point of enabling an individual, group or an organization to realize a common goal. 

Historically, the term strategy is derived from the Greek word “strategos” which means general. 

Strategy therefore is defined as a general method or policy for achieving specific objectives (Thom-

Otuya & Ubulom, 2008). Ohaka (2018) described strategy as any modes operadi developed by a 

group, an individual or business organization so as to promote the achievement of a future 

organizational goal in a radically competitive industry or business world. 

 Accordingly, Richa (2014) explained that strategies adopted by teachers are the techniques or 

methods that meets various learning objectives. Thus, instructional strategies enable students to focus 

their attention, organize their learning material for better understanding and aid teachers to provide a 

suitable platform for effective delivery of lesson contents for academic performance. In the same 

vein, Ukata, Wechie and Nmehielle (2017) asserted that instructional strategies are used to create a 

specific learning environment in which the teacher and learner will be involved during lesson. 

Effective strategies is therefore a sine qua non for effective management of the learning environment 

and delivery of lesson contents towards academic excellence. Classroom management strategies aims 

to improve the engagement, learning and wellbeing of all students. According to Deb (2018), 

classroom management strategies are strategies that are developed over time by teacher which is 

dependent on training and experience that aid teachers to fine tune various strategies in managing the 

classroom. Similarly, Hoogma (2012) explained that classroom management strategies are tools that 

the teachers can use to help create such an environment, ranging from activities to improve teacher-

student relationships and to regulate student behaviour. Classroom management strategies create 

consistency in the classroom, keep students on task, and set consequences to correct students’ wrong 

behaviours (Teacher Certification Degrees, 2018). Thus, the adage “Prevention is better than cure” 

though developed by Hippocrates in the field of medicine is relevant in all spheres of life. In the 

school settings, using this strategy (preventive) enables the classroom teacher to prevent undesirable 
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behaviours from cropping up and he or she is able to manage than dealing with them when they have 

already occurred. 

Adopting preventive strategies to classroom management involve creating a positive classroom 

community with mutual respect between teacher and student. Teachers using the preventive strategy 

offer warmth, acceptance, and support unconditionally, that is, not based on a student's behaviour. 

Fair rules and consequences are established and students are given frequent and consistent feedback 

regarding their behaviour (Bear, 2008). Bear further explained that preventive strategy is achieved by 

the classroom teacher if he or she is able to establish a classroom environment through the 

development and use of a classroom contractHence, the group decides how to fix the problem through 

either class discussion, peer mediation, counseling, or by one-on- one conversations leading to a 

solution to the situation. The establishment of rules and procedures and favourable teacher-student 

relationships are considered as preventive strategy. Preventive strategy, according to Bear, Cavalier 

and Manning (2007) involve the strategic use of praise and rewards to inform students about their 

behaviour rather than as a means of controlling student behaviour. The researchers noted that the use 

of praise and rewards is necessary as teachers must emphasize the value of the behaviour that is 

rewarded and also explain to students the specific skills they demonstrate to earn the reward. 

Teachers ought to encourage student collaboration in selecting rewards and defining appropriate 

behaviours that earn rewards. In the same vein, Robert (2016) explained that preventive 

strategies focuses on meeting students’ needs, scaffolding lessons to assist with engagement which 

reduces the risk of undesirable behaviour and promotes constructive behaviour. Dana and Emily 

(2017) outlined the following with examples as preventive strategy adopted by teachers for effective 

classroom management; 

a) Using high interest materials during non-preferred tasks or activities - Practicing math 

problems on the computer; completing journal activities in a Spiderman notebook, amongst 

others.  

b) Modifying the task - Reducing the number of chores, for example, reading selection by 

breaking it into shorter chunks. 

c) Building in breaks - Scheduling exercise or sensory activities into the daily routine, that is, 

allowing a 2 minute break for every 15 minutes of homework completed. 

d) Visual cues - Provide a picture schedule of the morning routine for getting ready for school 

by using red or green cue cards to signal when hand-flapping is okay, 

e) Environmental modifications - Strategic seating (away from a window, nearer to the teacher); 

dimming lights to reduce stimulation, and so on.  

Dana and Emily also posited that the use of preventive strategy enables the classroom teacher to 

manage challenging behaviours using the following tips: Keep your interactions with the student 

more positive, as you are not having to address the behaviour in the middle of a situation when 

emotions may be high and give the student more chances to practice appropriate behaviors and 

receive positive feedback.  

Business Studies 

The 6-3-3-4 system of education as introduced in 1982 gave birth to the introduction of Business 

Studies in secondary schools in Nigeria. The secondary school system is provided in two phases, 

namely, the junior secondary school (JSS) and the senior secondary school (SSS), each phase lasting 

for three years. At the junior secondary school level, it is called Business Studies, at the senior 

secondary school level, it is known as Business Subjects, and at the tertiary level, it is called Business 

Education (Ubulom, Ubulom & Enyoghasim, 2012). The broad aims of the secondary education are: 
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the preparation of the students for useful living in the society and the preparation of students for 

higher education (FRN, 2013). According to Okolocha and Oyeneke (2013), Business Subjects equip 

its recipients with personal skill, consumer skills and knowledge for clerical and managerial abilities 

needed to adapt to changing economic and business realities and these skills make the recipients to be 

wealth and job creators rather than wealth and job seekers.  According to Obafemi (2015), viewed 

that Business Studies comprise either preparation for management and general business, or a detailed 

focus on a specific area. Business Studies is a dynamic course which prepares students for the 

challenges of the 21st century by introducing them to the world of business. 

 Classroom management is broader than the notion of student control and discipline, it includes all the 

activities a teacher must do in the classroom to foster students’ involvement and cooperation in order 

to create conducive learning environment for academic achievement (Umoren, 2010). One of the 

qualities of a good teacher is to manage the students’ behaviour, attitude and actions. Therefore, such 

behaviours as fighting, noise making, cheating, bullying among others ought to be curtailed by the 

teacher to create a smooth atmosphere for effective teaching and learning. Hence, close observation 

and arrangement of classroom learning materials ought to be adopted by the teacher to properly 

manage the classroom (George, Abisola & Adam, 2017).  

According to Nicholas (2007), classroom management is viewed in a wider and holistic sense, 

incorporating every element of the classroom from lesson delivery to classroom environment. 

Nicholas explained that classroom management includes creating organized and orderly classroom, 

establishing expectations, inducing students’ cooperation in learning tasks, and dealing with the 

procedural demands of the classroom. This view of classroom management contrasts to a more 

narrow view of classroom management as it deals with just discipline and control. In effect, 

discipline, control and penalty become authoritative or punitive approaches to classroom 

management. These have become much smaller part of the term classroom management. Bassey 

(2012) posited that the wider view of classroom management shows increased engagement, reduction 

in inappropriate and disruptive behaviours, promotion of student responsibility for academic work, 

and improved academic achievement of students. In the same vein, Amesi, Akpomi and Amadi 

(2014) emphasized that effective classroom management involves clear communication of behaviour 

and academic expectations as well as a cooperative learning environment.  

Brophy and Good in Kemal (2009) viewed classroom management as a teacher’s efforts to establish 

and maintain the classroom as an effective environment for teaching and learning. Thus, classroom 

management is the ability of a teacher to organize the classroom and manage the behaviour of their 

students in a learning environment. Factors contributing to effective classroom management include: 

teaching methodology, lesson planning and preparation, proper use of available time, interpersonal 

relationships, and student motivation (Mwaniki, 2012). Similarly, Emmer and Stough in Mwaniki 

(2012) noted that to restructure a good classroom environment the following models ought to be 

applied: use of a variety of teaching methods and involving students to numerous learning activities, 

physical class arrangement that allows a teacher to access students, efficient use of class time and 

ensuring that students interact positively during cooperative learning activities. The structure of the 

classroom environment ought to decrease the likelihood of inappropriate student behaviour and 

increases desirable student interactions and consequently improves academic achievement. A proper 

classroom environment would enable learners to study in a way that is interesting, enjoyable and 

purposeful. 

Statement of the Problem 

Most teachers according to researchers like Amesi; Akpomi and Amadi (2014) do not have adequate 

training and experience in classroom management, to address the problems of disruptions in the 

classroom so as to make teaching and learning more effective and interesting. This occurs when the 

ideal classroom situation conflicts with what actually happens in the classrooms. When teachers face 



 

     IJED Journals 
International Journal of Education Development               

ISSN: 1119-74-98 University of Uyo 

 

Vol. 24 (1)  2019 Page 6 

real classroom situations, they become frustrated. Also, a careful attention of seating arrangement 

influence classroom management and control of overall success of the classroom. It has been 

observed by the researchers that in recent times there has been an outrageous class size due to 

increase of students in public secondary schools which outweighs the teacher-student ratio of 1:40 

recommended by the National Policy on Education (2013). 

Purpose of the Study 

The aim of the study was to assess challenges and preventive strategies for Business Studies teachers’ 

in managing classroom in secondary schools in Port Harcourt Metropolis. Specifically the study 

sought to:  

1. Determine the extent of challenges encountered by Business Studies teachers’ in managing 

the classroom in secondary schools in Port Harcourt Metropolis. 

2. Determine the extent to which preventive strategies are adopted by Business Studies teachers’ 

in managing classrooms in secondary schools in Port Harcourt Metropolis. 

Research Questions 

The following research questions were raised for the study,  

 

What is the extent of challenges encountered by Business Studies teachers’ in managing the 

classroom in secondary schools in Port Harcourt Metropolis? 

 

To what extent do Business Studies teachers’ adopt preventive strategy in classroom in secondary 

schools in Port Harcourt Metropolis?  

 

Hypotheses 

The following null hypotheses were tested at 0.05 level of significance. 

a. There is no significant difference on the extent of challenges encountered by Business 

Studies teachers’ in managing the classroom in secondary schools in Port Harcourt 

Metropolis based on location (Obio/Akpor and Port Harcourt Local Government Areas) 

b. There is no significant difference on preventive strategy adopted by Business Studies 

teachers’ in managing classroom in secondary schools in Port Harcourt Metropolis based 

on location (Obio/Akpor and Port Harcourt Local Government Areas)  

Methodology 

The study adopted descriptive survey design. The study was carried out in public junior secondary 

schools located in Port Harcourt Metropolis which includes Obio/Akpor and Port Harcourt Local 

Government Areas. The population of the study consisted of 350 Business Studies teachers. The total 

population of the study was used by the researcher which comprised 350 respondents. Hence, the 

study was a census. Therefore, no sampling techniques was used for the study. Instrument for data 

collection was a self-structured questionnaire developed by the researcher titled “Challenges and 

Preventive Strategies for Business Studies Teachers in Managing Classroom in Secondary Schools” 

(CPSBSTMCSS). The questionnaire was divided into two parts: A and B. Part ‘A’ sought the bio-

data of the respondents while Part ‘B’ was to elicit answers for the research questions posed in the 

study. The response options of the questionnaire items were on a 4-point rating scale of High Extent 

(HE), Moderate Extent (ME) Low Extent (LE) and Very Low Extent (VLE). The respondents were 

asked to choose the best option that suits their opinion while answering the questions. The instrument 

was face validated by three experts in Business Education and Measurement and Evaluation 

Department.  Based on their comments and suggestions, the instrument was modified by the 

researchers to suit the study before it was administered to the respondents.  Reliability of the 

instrument was done through test re-test method. The instrument was administered to 15 teachers in 
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Emohua Local Government area who were not part of the study sample.   The instrument was 

administered twice to the same group within an interval of two weeks which is ten (10) working days. 

The scores obtained were analyzed using Pearson Product Moment Correlation Coefficient (r) 

formula, and a reliability coefficient score of 0.91 was obtained. Data collected for the study were 

analyzed using mean and standard deviation for the research questions and z-test for the stated null 

hypotheses. Decision for the analysis was based on a mean score of 2.50 and above which was extent 

or agreed while below 2.50 was low extent or disagreed. Decision for the acceptance and rejection of 

each hypothesis was that: if the z-calculated is greater than the z-critical value the hypotheses were 

rejected in favour of the alternative hypotheses otherwise the alternative hypotheses was upheld  

Results 

Results of the study were presented a thus; 

Research Question 1:  What is the extent of challenges encountered by Business Studies teachers’ in 

managing the classroom in secondary schools in Port Harcourt Metropolis? 

 

Table 1: Challenges Encountered by Business Studies Teachers in Managing the               

Classroom in Secondary Schools  (N = 315) 

 

S/N 

 

Item 

Teachers in Obalga 

(n = 134) 

Teachers in Phalga 

(n = 181) 

   SD Remarks  SD Remarks 

1.  Unconducive learning environment 

affects students learning performance  

 

3.29 0. 91 Moderate 

Extent 

3.28 0. 45 Moderate 

Extent 

2.  Lateness to class affects teaching and 

learning activities  

3.26 0. 44 Moderate 

Extent 

3.03 0.71 Moderate 

Extent 

3.  Overpopulation of students admitted 

affects teaching and learning process  

3.45 0.50 Moderate 

Extent 

3.36 0.48 Moderate 

Extent 

4.  Overcrowded classrooms hinders 

teachers’ attention to individual 

students   

 

3.34 0.47 Moderate 

Extent 

3.33 0.47 Moderate 

Extent 

5.  Shortage of instructional materials for 

students learning 

3.41 0.49 Moderate 

Extent 

3.32 0.47 Moderate 

Extent 

6.  Ill-learning behaviour displayed by 

students due to large class size   

 

3.10 0.83 Moderate 

Extent 

2.99 0.71 Moderate 

Extent 

 Total Mean/Std. Dev.= 19.85 3.64  19.3

1 

3.29  

 Grand Mean/Std. Dev.= 3.31 0.61  3.22 0.55  

Source: Field Survey, 2019 
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From Table 1, the grand mean scores for OBALGA and PHALGA Business Studies teachers on the 

challenges encountered in managing the classrooms in secondary schools were 3.31 and 3.22 

respectively with standard deviations of 0.61 and 0.55.  This indicates that both respondents agreed 

that unconducive learning environment, overpopulation of students, shortage of instructional 

materials among others were the challenges encountered in the management of classrooms in 

secondary schools in Port Harcourt Metropolis 

Research Question 2: To what extent do Business Studies teachers’ adopt preventive strategy in 

classroom in secondary schools in Port Harcourt Metropolis?  

 

Table 2:    Extent Business Studies Teachers Adopt Preventive Strategy in   

       Managing Classroom in Secondary Schools   N = 315 

 

S/N 

 

Item  

Teachers in Obalga 

(n = 134) 

Teachers in Phalga 

(n = 181) 

   SD Remarks  SD Remarks 

7.  Positive relationship between students 

and teachers 

2.51 0. 94 Moderate 

Extent 

2.52 0.93 Moderate 

Extent 

8.  When fair rules and consequences are 

established 

2.19 0.87 Low 

Extent 

2.13 0.95 Low Extent 

9.  Advise students on good morals  3.37 0.48 Moderate 

Extent 

3.36 0.48 Moderate 

Extent 

10.  Engage students in class discussion, 

activities that would aid the 

assimilation of lessons taught  

2.17 0.97 Low 

Extent 

2.10 0.96 Low Extent 

11.  Praise and rewards students  2.51 0. 94 Moderate 

Extent 

2.57 0.87 Moderate 

Extent 

12.  Use of interesting instructional 

materials  

2.59 0.99 Moderate 

Extent 

2.52 0.93 Moderate 

Extent 

13.  Opportunities for students to air their 

views, feelings about a particular task 

or lesson activity 

2.40 1.04 Low 

Extent 

2.38 0.94 Low Extent 

 Total Mean/Std. Dev.= 17.74 6.23  17.5

8 

6.06  

 Grand Mean/Std. Dev.= 2.53 0.89  2.51 0.87  

Source: Field Survey, 2019 

Table 2 showed the grand mean scores of 2.53 and 2.51 for OBALGA and PHALGA Business 

Studies teachers on preventive strategy adopted in managing classrooms in secondary schools 

respectively with standard deviations of 0.89 and 0.87. Based on the 7 items listed, the respondents 

agreed that items 1, 3, 5 and 6 were adopted to a moderate extent while items 2, 4, and 7 were 

adopted to a low extent in secondary schools in Port Harcourt Metropolis. This implies that the 

adoption of preventive strategy is essential for effective management of classroom by Business 

Studies teachers in secondary schools in Port Harcourt Metropolis to a moderate extent.  



 

     IJED Journals 
International Journal of Education Development               

ISSN: 1119-74-98 University of Uyo 

 

Vol. 24 (1)  2019 Page 9 

Test of Hypotheses 

The hypotheses testing was done according to each hypothesis formulated. 

Hypothesis 1: There is no significant difference on the extent of challenges encountered by Business 

Studies teachers’ in managing the classroom in secondary schools in Port Harcourt Metropolis based 

on location (Obio/Akpor and Port Harcourt Local Government Areas) 

Table 3: z-test of Difference on the Extent of Challenges Encountered by Business Studies 

Teachers in Managing Classroom in Secondary Schools in Port Harcourt Metropolis 

Categories   N 
 

SD STD 

Error 

P Z-CAL Z-CRIT Decision 

Teachers in 

Obalga 

134 3.31 0.61      

    0.07 0.05 1.29 1.96 Accepted 

Teachers in 

Phalga 

181 3.22 0.55      

Source: Field Survey, 2019 

Table 3 showed that z-cal value of 1.29 was less than z-critical value of 1.96; hence the null 

hypothesis of no significant difference in the mean ratings of Business Studies teachers’ in OBALGA 

and PHALGA on challenges encountered in managing the classrooms in secondary schools in Port 

Harcourt Metropolis was accepted. This implies that there are challenges encountered by Business 

Studies teacher’s in managing classrooms in Port Harcourt Metropolis. 

Hypothesis 2: There is no significant difference on preventive strategy adopted by Business Studies 

teachers’ in managing classroom in secondary schools in Port Harcourt Metropolis based on location 

(Obio/Akpor and Port Harcourt Local Government Areas)  

Table 4: z-test of Difference Preventive Strategy Adopted by Business Studies Teachers in 

Managing in Secondary Schools in Port Harcourt Metropolis 

Categories   N 
 

SD STD 

Error 

P Z-CAL Z-CRIT Decision 

Teachers 

in Obalga 

134 2.53 0.89      

    0.10 0.05 0.20 1.96 Accepted 

Teachers 

in Phalga 

181 2.51 0.87      

Source: Field Survey, 2019 

Table 4 revealed that z-cal of 0.20 is less than the z-crit of 1.96 and therefore the null hypothesis of 

no significant difference in the mean ratings of Business Studies teacher’s in OBALGA and 

PHALGA on preventive strategy adopted in managing classrooms in secondary schools in Port 

Harcourt Metropolis was accepted as against the alternative hypothesis. 

Discussion of Findings 

The discussion for the study were made according to each research question and hypothesis posed in 

the study 

Challenges Encountered by Business Studies Teachers in Managing the Classroom in 

Secondary School 
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Findings from challenges encountered by Business Studies teachers shows that unconducive learning 

environment; lateness to class; overpopulation of students; overcrowded classrooms; shortage of 

instructional materials; and ill-learning behaviour were the challenges encountered by Business 

Studies teachers in managing classrooms in Port Harcourt Metropolis. This finding is in agreement 

with Shen, Zhang, Caldarella, Richardson and Shatzer (2009) who opined that student misbehaviors 

retard the smoothness and effectiveness of teaching and also impede the learning of the student and 

his or her classmates. Agreeing with Shen, Zhang, Caldarella, Richardson and Shatzer; Yaman and 

Uygulamada (2009) depicts that overcrowded classroom conditions hinder teachers’ attention to 

individual students and slows down the progress of students’ learning. In agreement with the views of 

Shen, Zhang, Caldarella, Richardson and Shatzer; Yaman and Uygulamada; Snipes, Williams and 

Petteruti in Khan and Iqbal (2012) depicts that public schools are also facing shortages of learning 

and teaching resources and challenges with the provision of quality teaching and learning support for 

students because of increased enrolments and overcrowded classrooms. Agreeing with the views of 

Snipes, Williams and Petteruti in Khan and Iqbal; Green and Doran in Michael (2016) opined that 

overcrowded classrooms can cause shortage of instructional materials, inadequate school library 

collections and limited storage space for learning resources. In agreement with Green and Doran in 

Michael, Earthman in Michael (2016) depicts that the research conducted by various scholars in 

education revealed that many schools do not have the room to accommodate increasing numbers of 

students and therefore large class sizes are created removing the bridge between good physical 

environment and effective students’ learning. 

Hypothesis one showed that there is no significant difference in the mean ratings of Business Studies 

teachers’ in OBALGA and PHALGA on challenges encountered in managing the classroom in 

secondary schools in Port Harcourt Metropolis. Based on the respondents view, the researchers were 

of the opinion that these challenges have affected the students learning performance as well as the 

adoption of various strategies in managing the classrooms in Port Harcourt Metropolis.  

Extent Business Studies Teachers Adopt Preventive Strategy in   Managing Classroom in 

Secondary Schools 

Based on the result obtained on the extent Business Studies teachers adopt preventive strategy in 

managing classroom in secondary schools, which involves creating positive relationship between 

students and teachers; advising students on good morals; the use of praise and rewards to encourage 

students good behaviour and use of interesting instructional materials to encourage effective learning 

enhances the effective management of classrooms by Business Studies teachers in secondary schools. 

This finding is in agreement with Bear, Cavalier and Manning (2007) who stated that preventive 

strategy involve the strategic use of praise and rewards to inform students about their behaviour rather 

than as a means of controlling students’ behaviour. In agreement with the view of Bear, Cavalier and 

Manning; Bear (2008) asserted that favourable teacher-student relationships are considered as 

preventive strategy. Supporting the views of Bear, Cavalier and Manning and Bear; Robert (2016) 

depicts that preventive strategies focuses on meeting students’ needs, scaffolding lessons to assist 

with engagement which reduces the risk of undesirable behaviour and promotes constructive 

behaviour. Based on the collective views of Bear, Cavalier and Manning, Bear, and Robert; Dana and 

Emily (2017) opined that the use of preventive strategy enables the classroom teacher to manage 

challenging behaviours using the following tips: keep your interactions with the students more 

positive, as you are not having to address the behaviour in the middle of a situation when emotions 

may be high and give the student more chances to practice appropriate behaviors and receive positive 

feedback. The researcher depicts that preventive strategy enables the classroom teacher to prevent 

undesirable behaviours from cropping up. Hence, teachers who adopt the preventive strategy offer 

warmth, acceptance, and support to their students. 
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Hypothesis two showed significant difference in the mean ratings of Business Studies teacher’s in 

OBALGA and PHALGA on preventive strategy adopted in managing classrooms in secondary 

schools. However, the teachers responded that creating positive relationship between students and 

teachers; advising students on good morals; the use of praise and rewards to encourage students good 

behaviour and use of interesting instructional materials to encourage effective learning was adopted 

to an extent while established fair rules and consequences; Engaging students in class discussion, 

activities that would aid the assimilation of lessons taught and creating opportunities for students to 

air their views, feelings about a particular task or lesson activity was adopted to a low extent. 

Following the responses of the teachers, the researchers were of the view that teachers ought to adopt 

preventive strategy in managing the classroom and encourage effective learning.   

Conclusion 

Based on the findings of this study, the researchers concluded that the following factors such as 

unconducive learning environment; lateness to class; overpopulation of students; overcrowded 

classrooms; shortage of instructional materials; and ill-learning behaviour were the challenges 

encountered by Business Studies teachers’ in managing classrooms in Port Harcourt Metropolis.Also, 

preventive strategy (which involves creating positive relationship between students and teachers; 

advising students on good morals; the use of praise and rewards to encourage students good 

behaviour and use of interesting instructional materials); Business Studies teachers’ in Port Harcourt 

Metropolis..  

Recommendations 

The following recommendations are put forward by the researchers 

1. Adequate techniques should be enacted by principals and teachers in guiding and monitoring 

students’ activities in order to instill discipline and create good image for its school(s). 

2. Government at all levels should provide accommodations that would aid teachers in carrying 

out their duties in relation to effective instructional delivery and classroom management. 

3. Workshop and training should be organized periodically to enlighten teachers on the need to 

adopt various strategies (preventive,) that would enhance effective management of 

classrooms. 
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